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Introduction--The Purpose of Student Teaching

Student teaching is the final component of the pre-clinical experience. Candidates are
required to complete 16 weeks of observing, planning, teaching and managing the
classroom.

The purpose of the Student Teaching/Clinical Practice experience is to provide an
opportunity for candidates to apply educational theory in an off-campus classroom
setting. The student teacher is responsible for guiding and directing the learning of
students under the supervision and direction of a competent, certified teacher (field-based
supervisor). As a result of the study of educational theory and its application in the school
assignment, the student teacher will develop a philosophy of education appropriate for a
democratic society. Student Teaching is a cooperative venture between Chicago State
University and school systems (public and private) that involve a team approach to the
development of a new teacher.

The Chicago State University Student Teaching Program is designed to provide the
student teacher with a carefully structured, closely supervised experience in classroom
teaching. Student teaching, the culmination of the teacher education preparation program,
is one of the most important experiences and often the most memorable one in the
development of a teacher. Student teaching provides opportunities for aspiring teachers to
observe experienced teachers, practice newly emerging teaching skills, and apply
knowledge gained from university coursework to the actual context of elementary and
secondary schools. It is also a time to reflect upon the social, psychological and
pedagogical aspects of classroom and school life.

Success in student teaching depends upon the depth of the candidate’s commitment and
willingness to learn and profit from this experience. It also depends on the willing
cooperation and expertise of individuals who direct, support and guide the student
teacher. This handbook is offered as a guide to all participants in this venture. It is
intended to guide field experience and clarify policies, procedures, rules, and
responsibilities that promote the professional development of novice teachers. This guide
is made available to all individuals involved in the student teaching field experience,
including but not limited to the student teacher, campus based supervisor and cooperating
teacher.
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Philosophical Principles

University Mission and Vision Statements

Chicago State University is a public, comprehensive university that provides access to
higher education for students of diverse backgrounds and educational needs. The
university fosters the intellectual development and success of its student population
through a rigorous, positive, and transformative educational experience. CSU is
committed to teaching, research, service and community development, including social
justice, leadership and entrepreneurship.

The University commits to the following core values:

e Intellectual development

e Creative and innovative thinking and learning

e Dignity and unique talents of all persons

e Responsible choices and actions

e Personal and academic excellence

e Personal, professional and academic integrity

e Diversity

e Leadership, service, philanthropy, social justice, and entrepreneurship
e Pride in self, community and the university

e Lifelong learning

College of Education Mission and Vision
The College of Education assists in accomplishing the University mission through its
mission to offer quality programs and services that prepare education professionals
[teachers, counselors, diagnosticians, leaders, librarians, information specialists, leisure
personnel and others] to plan, organize, deliver, assess, support and oversee instruction
and related activities. Further, the College is committed to fostering effective practices
in settings with significantly diverse populations.

We envision the College as a global leader that informs and transforms education
through the development and delivery of practice-based programs for education
professionals who (a) demonstrate best practices in teaching and learning, (b) reveal
knowledge through research and scholarship, and (c) provide service through outreach
efforts.

College Core Values
The following core values characterize daily operations in the College:
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Commitment to Excellence -- The competent candidate is committed to excellence in
teaching and assessment.
Global Preparedness -- The competent candidate is prepared to succeed in a global

environment and similarly prepares students for a global society.

Caring and Collaboration -- The competent candidate shows respect for others (as
characterized by empathy, tone of voice, body language, personal appearance, etc.)
that results in empowering collaborative relationships.

Creative and Critical Thinking -- The competent candidate knows and employs research-
based best practices and uses the tools to stimulate creativity and critical thinking

among learners.

Reliability and Integrity -- The competent candidate consistently adheres to moral and
ethical standards that reflect reliability and integrity.

Life-Long [earning and Scholarship -- The competent candidate designs, delivers and
fosters activities that support human learning, growth, and development across the
life span.

Promotion of Well Being -- The competent candidate knows, reflects on and ensures that
collaboration with all is grounded in sensitivity to individual dignity and done in a

positive and nurturing environment.

Mission of Community Outreach & Field Placement Services Office

The mission of the Office of Community Outreach and Field Placement Services, COFPS
flows from the mission of Chicago State University and the College of Education. Using
provisions set forth by the Illinois State Board of Education (ISBE) to prepare
professional education personnel, the COFPS assists academic and support units in the
College in preparing all candidates to support student learning. COFPS operates on the
belief that all children can learn. We are committed to the preparation of highly qualified
teachers to work with diverse learners in different geographical settings, in rural, urban,
suburban and international arenas. It is also the unit’s belief that all candidates are
lifelong learners and can be prepared as knowledgeable and competent education
professionals who will succeed in supporting student learning.

P-A-C-T-S Conceptual Framework

Our P—A—C—T—S Conceptual Framework provides the shared vision, mission,
philosophy, purpose, goals and standards for preparing educators to work in P-12
schools. It communicates the knowledge bases, including theories, research, and the
wisdom of practice. Five critical themes synthesize our conceptual framework to express
what we do on a daily basis to prepare our candidates: (P) Professionals, (A) Assessment,
(C) Content knowledge, (T) Technology and (S) Standards. The themes, represented by
the PACTS acronym, express how our teacher educators and other personnel prepare our
candidates to support students learning. On a daily basis, we use best practices as the
platform from which we:
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1. Develop knowledge, skills and dispositions that PACTS
characterize professional education personnel; Conceptual Framework
2. Assess our candidates' competencies and

prepare them to assess the abilities of students;

3. Develop content and pedagogical knowledge

152 g

among our candidates;

s|euolssajou

4. Model the use of technology as tools that
prepare candidates to effectively and efficiently
facilitate learning;

5. Adhere to standards when designing and

redesigning programs to insure best practices

$s921310edd

inside and outside the classroom. [ SIS

T
Our P--A-- C --T --S acronym serves an added We Prepare All Candidates To Support

purpose of offering five alphabetical indicators for Lonsisa

the College's motto: We Prepare All Candidates To Support Student Learning. .
Teaching and learning are informed by Standards to maximize the candidate’s
preparedness and to maintain the effectiveness of the unit.

Expectations for Candidate Dispositions

When candidates enroll in the College, they are provided a list of the Dean’s expectations
for pedagogical and general dispositions of professional education personnel. At the
beginning of their study and at intervals throughout their tenure in the College, candidates
periodically self-assess their acquisition and mastery of these dispositions. Faculty also
conducts entry, mid- and exit level disposition assessment of candidate dispositions. The
pedagogical and general dispositions are provided in Appendix B and are categorized as
follows:

Pedagogical Dispositions
Area 1 — Classroom Delivery and Demeanor (Including Differentiation)

Area 2 — Collaboration
Area 3 — Creative and Critical Thinking
Area 4 — Life-long Learning and Scholarship

General Dispositions
Area 1 — Relationships with Others

Area 2 — Reliability
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Area 3 — Willingness to Collaborate
Area 4 — Reflective Practice

Area 5 — Personal Appearance

Student Teaching Provisions

Eligibility Criteria

The teacher education program at Chicago State University has established critical
guidelines for student teaching to ensure program integrity and to provide quality
educational experiences. To be eligible for student teaching, the candidate must have:

1. been admitted into the College of Education.

2. passing scores on the Illinois Tests of Basic Skills and the Certification
Content-Area Test and submitted proof of passing the certification test.

3. completed all program course work, all university course and departmental
requirements.

4. attained a minimum GPA of 2.5 which is required in all coursework required
in the program (Program GPA); all coursework in the area of specialization or
concentration (with the exception of Art Education, which requires a minimum GPA
of 3.0); and all coursework in professional education (with the exception of
Elementary Education and Early Childhood Education, which require a minimum
GPA o0f 3.0). A CSU cumulative GPA of 2.0 in all courses completed at CSU in an
undergraduate program is also required for graduation.

5. completed a minimum of 100 clock hours of pre-clinical field experience.

6. passed the Illinois Certification Content-Area Test for the subject area(s) to be
taught.

7. a current tuberculin PPD (also known as purified protein derivative) showing
negative results.

8. asigned copy of Article 21 of the Illinois School Code on file in the
Community Outreach & Field Placement Services.

9. current documentation on file that shows a cleared background check at the
State and Federal levels.

10. successful completion of the Illinois Department of Children and Family
Services (DCFS) Mandated Reporting Training and Certification.
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11. successful completion of the School Safety Training Module. The online
Safety Training Module can be accessed at
http://www.csu.edu/collegeofeducation/schoolsafety/SchoolSafetyTrainingInstruction
s.htm.

Placement Procedures

The Coordinators of COFPS will assign student teaching sites that provide a wide range
of experiences in various geographical settings that include multi-cultural and exceptional
populations, have curricula and developmentally appropriate programs consistent with
the requirements of the University, and provide an environment our candidates. Distance
traveled will be given special consideration. Since many factors are involved in making
student teacher placements, changes in placements typically will not be made once sites
have been confirmed.

Student teachers will not be assigned to a school at which they have worked, are working,
or where any of their family members currently work. Exceptions to this provision are
made for students who have been approved for the Option Program. (Contact The
Community Outreach & Field Placement Services Office for information on the Option
Program). Student teachers will not be assigned to a school where any of their children
currently attend. Student teachers are responsible for their own transportation.

To ensure the best possible experience for student teachers, field-based supervisors must:
be state certified in the subject being taught, have 5 years of experience in the subject
area being taught, have a Master’s degree or completion of 30 hours of graduate work,
and be rated as an excellent teacher based on annual rating.

Attendance at Field and University Sites

There is no provision for absence during student teaching. The student teacher should be
present and prompt each day he/she is assigned to the school. In case of unexpected
absence (illness, death in immediate family, or other extreme circumstances), the field-
based supervisor, site administrator, and the campus-based supervisor should be notified
immediately. No more than five (5) absences can be made up. All make-up days must
be within five (5) days after the scheduled end of the student teaching experience.
More than five absences will result in an incomplete or a failing grade. Student
teachers must sign-in at the time of arrival and sign-out at the time of departure daily.

Site-based attendance may include institute days, report card pick-up days and other
activities scheduled at the school site.

Attendance is also required at student teaching seminars that are scheduled on campus.
Student teaching seminars are usually held on Wednesday afternoons, but may vary by

Student Teaching Handbook—Updated Spring 2012




program. Consult your academic department to verify which day you are expected on
campus to attend the seminar.

Attendance is validated using Student Teacher Time Report document (Appendix A).

Length of Day

Each student teacher must remain in the school the number of hours per day required of
teachers in the school in which he/she is assigned. This includes parent conferences and
other activities related to student teaching. Hours not spent in teaching must be spent
engaged in some educationally related task.

Sixteen-Week Student Teaching Schedule
The following shows the fall 2011 student teaching schedule. This 16-week schedule is
subject to change depending on the year and opening day of the various schools.

Regular Track: January 17 —May 11, 2012

1* 8 Weeks: January 17 -March 9, 2012

2" 8 Weeks March 12 - May 11, 2012
Substitute Teaching

The student teacher is not allowed by state mandate to serve as a substitute teacher during
the student teaching experience. The cooperating teacher is expected to be available to
oversee activities of the student teacher all times while he or she is interfacing with
student learners.

Course Load while Student Teaching

No courses may be taken with student teaching without prior approval from the academic
department. On occasion, a candidate may be granted special permission to take a course
while student teaching. Consult your academic department to determine if there are
courses that have been approved to be completed with student teaching. Candidates
seeking permission to complete a course with student teaching must first file a petition in
the College of Education. The Admissions and Standards Committee will review the
petition. Candidates are thereafter notified in writing of the Committee’s decision
whether a course may be taken while student teaching.

Teaching Responsibilities
Student teachers, field-based and campus-based supervisor create unique learning
situations that vary according to time lines, etc. Consideration should be given to the

Student Teaching Handbook—Updated Spring 2012




uniqueness prior to the student teacher assuming teaching responsibilities. The following
is a recommended time line that can be modified and adjusted for the required 16 weeks
of student teaching.

Week 1--This first phase of student teaching is a period of guided observations and field-
based supervisor modeling. While getting to know the learners, the student teacher
candidate should observe the teacher and the students in the classroom and reflect on the
following:

a) How does the physical environment affect student learning?
b) What preparations does the teacher make before teaching a subject?
c) What is the daily routine? How do students react to changing it?

d) How does the teacher focus the class and create interest for learning?

During week one, learn as much as possible about the school such as the philosophy,
policies, rules, curriculum, learning outcomes, and individual students. Work with your
field-based supervisor and individual students or small groups. Begin to work on your
designated subject to teach.

Week 2--Begin teaching one subject following the field-based supervisor’s plans and
record keeping. Begin to take on other teaching responsibilities and management in the
everyday classroom routine, with the field-based supervisor’s permission, such as
attendance.

Week 3--Assume planning, teaching and record-keeping responsibilities. Have all plans
approved by your field-based and campus-based supervisor. Begin teaching a second
class.

Week 4--Continue to phase in teaching an additional class/subject until you are assuming
teaching responsibilities for the full day.

Weeks 5-16

Elementary - By this time, you should be assuming full responsibility for the
classroom. Your field-based supervisor will be leaving the classroom for periods
of time so that you can assume this responsibility. This includes planning,
preparation, teaching and evaluation.

Secondary - Continue to phase in additional classes and responsibilities. Your
field-based supervisor will be leaving the classroom for periods of time so that
you can assume this responsibility.
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The last week of each placement should consist of relinquishing teaching and other class
responsibilities back to the field-based supervisor, final conferences and culminating
activities. Student teacher seminar attendance is a requirement for the entire 16 weeks.

Time Reports

Student Teacher Time Report should reflect the amount of time spent each week in
observation, participation in classroom activities, teaching, related teacher responsibilities
and preparation for teaching. As teaching responsibilities increase, observation time
should proportionally decrease. The Student Teacher Time Report must be accurately
completed by the student teacher, initialed by the field-based supervisor, and submitted to
the campus-based supervisor for weekly review.

Evaluations

The process of evaluating student teachers has been cross-referenced with the eleven
Ilinois Professional Teaching Standards and the course requirements for student
teaching. The process is performance based and encourages the student teacher to set
goals, reflect on his/her teaching process, and to revise instruction accordingly.

This process is continuous. The Student Teacher Weekly Evaluation Report will be
completed by the field-based supervisor and submitted to the campus-based supervisor
weekly for review. The evaluation gives the student teacher feedback to identify strengths
and weaknesses and allows the student teacher to make needed adjustments in his/her
teaching style. The written reports enable the supervisors to offer guidance, determine
progress, give help, and enrich the student teacher’s teaching experience.

Because each supervisor is viewing the student teacher from a different perspective,
evaluation comments and ratings may vary; therefore, the supervisors will discuss with
the student teacher how they will use these criteria in assessing the student teacher’s
progress. The student teacher is responsible for submission of the weekly evaluation
report to the campus-based supervisor.

Campus-based supervisors will visit and observe the student teacher four to eight times
evenly distributed throughout the term. Observation evaluations that address the
student’s teaching effectiveness with suggestions for further improvement are completed
and shared with the student teacher.

Grading

The final grade in student teaching may be an A, B, or F. It is based on successful
completion of 16 weeks of the student teaching experience and meeting the Illinois
Professional Teaching Standards, Core Technology Standards and Core Language Arts
Standards as evidenced by a passing score on the Assessment of Professional Teaching
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(APT) Test. The final grade is reported on the Student Teacher Final Evaluation Report
form found in Appendix L.

All candidates must pass the Assessment of Professional Teaching (APT) Test in order to
receive a passing grade (A or B) for student teaching. Candidates are not permitted to
graduate or recommended for teacher certification if they have not passed the APT test.
The deadline to take the test prior to completion of student teaching is:

v Fall semester student teaching — Final November test date
v Spring semester student teaching — Final February test date

Guidelines for Campus Based Supervisors Issuing “I” Grades for Student
Teachers Who Have Not Passed the APT Test

Campus-based supervisors should not issue final grades for students who have not passed
the appropriate APT Test! These students must receive grades of “Incomplete.” The
following procedure should be followed when a student has not passed the APT test:

1. Enter a grade of “I” electronically.
2. DO NOT submit an “I” Grade Contract to the Registrar’s Office.
3. Complete an “Official Change of Grade” form:

a) Complete all information requested on top half of form.
b) Indicate grade student has earned (Change Grade from "I" to __ ).
NOTE: If there is any other reason student is receiving an “I” grade in
addition to not passing the APT test, indicate that in “Reason for Change”
and keep a copy for your records.
c) Sign and date the form.
d) Submit completed form to the certification counselor for your department, who
will in turn forward a copy of the form to the COFPS Office.
e) Candidates will have four (4) months from the end of student teaching to remove
the “I” grade by passing the APT.

These guidelines are designed to streamline the process of changing an “I”” grade when a
student passes the APT Test. As such, faculty will not have to be contacted for the change
of grade to be submitted. The certification counselor should submit the grade change to
the Registrar and communicate the change to the COFPS. If faculty have indicated any
additional reason for the “I”’ grade, the “Change of Grade” form will be returned to the
faculty member.

Satisfactory Progress during Student Teaching
The grade of I (Incomplete) may be submitted for candidates who show potential for
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passing the APT test and completing the program, but need additional preparation. .

Candidates who are given a grade of “I”” because they show potential, but need additional
training will be asked to complete a remediation agreement. Remediation agreements are
individual educational programs developed based on specific needs of the candidate. A
student teacher that demonstrates unsatisfactory progress or a deficiency in one or more
areas may be referred by their campus-based supervisor to the Community Outreach &
Field Placement Services to:

a) complete a required remediation agreement, which may include auditing of
specific courses, or

b) receive an incomplete grade, and complete a remediation agreement prior to
reassignment.

The student teacher who does not progress to the level where he/she can teach a full load
for a minimum of four (4) weeks but shows potential, may also be referred to the COFPS
Office for remediation. Remediation plans may result in an extension of the number of
weeks required to successfully complete the student teaching experience.

Dispositions/Professionalism

Student teaching marks a culminating step toward becoming a professional educator. The
student teacher, therefore, is expected to demonstrate the attitudes and actions of an
education professional. In addition to the Dean’s Expectations on Pedagogical and
General Dispositions, provided in Appendix B, student teachers are expected to:

a) conform to cooperating school’s rules and policies;

b) extend basic rules of courtesy to teachers, pupils, school staff, and the
broader school community;

C) meet the standard professional dress code, personal appearance, and
professional behavior;

d) demonstrate professional ethics (refrain from engaging in negative
conversations with or about staff, pupils, principal and/or parents); and

e) place school responsibilities ahead of personal wishes.

During the experience, student teachers will possibly have access to confidential records
and other highly personal information. Such information is confidential and knowledge
must be safeguarded and used for professional purposes only. Please exercise
professional judgment regarding confidential matters at all times.
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Professional Code of Conduct Policy

The College of Education is committed to ensuring that all candidates successfully
complete their program with the knowledge, skills, and dispositions required to enter the
profession of teaching prepared to help all children learn. This includes adherence to a
Professional Code of Conduct, which is formally assessed at the following four
checkpoints in all teacher education programs leading to initial certification, and at other
appropriate checkpoints identified in the college’s non-teacher education programs:

a) enrollment in professional courses containing field hours
b) admission to the College of Education

C) admission to student teaching

d) graduation and/or certification

Candidates must not have any unresolved violations of the Professional Code of Conduct
in order to continue in their program past any of these checkpoints. The Professional
Code of Conduct includes (but is not limited to):

academic integrity; accountability; appropriate language; civility;
cleanliness; fairness; honesty; justice; non-discriminatory behavior;
professional ethics; punctuality; reliability; respect; trustworthiness, and
other aspects of professional behavior

Candidates observed violating any aspect of the Professional Code of Conduct can be
given the opportunity to correct their behavior after consulting with the party who has
observed the violation or with the party’s or candidate’s academic department. If the
problem is not successfully resolved, the party observing the violation, his or her
academic department, or the candidate’s academic department, can make a referral to the
College of Education’s Admissions and Standards Committee (ASC) for a final
resolution.

Candidates who have a history of violating the Professional Code of Conduct (whether
the violations are resolved or unresolved) can be referred to the Admission and Standards
Committee at the discretion of a concerned member of the University community. The
ASC will review the referral and render a decision regarding the candidate’s status in the
program, in accordance with standard ASC referral review procedures.

Responsibilities
The student teaching experience entails responsibilities on the part of the candidate, field-

based supervisor and campus-based supervisor. The responsibilities for each of the three
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parties that follow list a few of the many expectations for the three parties in in the
tripartite arrangement.

Student Teacher Responsibilities

The student teacher, under the guidance and supervision of an experienced teacher, puts
into practice all that was learned in previous coursework. The student teacher is
responsible for meeting all eleven of the Illinois Professional Teaching Standards. This
means the student teacher will:

a) display a competent knowledge of the curriculum and subject matter/content.

b) present accurate concepts and information.

c) present material at the appropriate level for the learner.

d) develop meaningful application of subject matter.

e) integrate content areas.

f) demonstrate ability to select and prioritize concepts for learning.

g) complete and submit all daily lesson plans and requirements.

h) plan lessons that encourage students to become actively involved in their learning.

1) consider the interests, background experiences, diversity, needs, and abilities of
individual students in planning lessons.

j) utilize available resources for lesson enhancement.

k) pre-plan for effective classroom management.

1) maintain consistent and reasonable expectations for behavior, while establishing a
climate that is positive and productive.

m) demonstrate appropriate teaching techniques.

n) connect classroom learning to realistic life situations relevant to the students.

0) demonstrate effective communication skills (avoid slang).

p) use multiple and diverse assessment methods including self-evaluation.

q) exercise flexibility, adjust/modify willingly.

r) exhibit enthusiasm for the many facets of teaching.

s) demonstrate a professional attitude, commitment, responsibility, and spirit of
service.

t) accept criticism without argument.

u) exhibit a professional appearance and demeanor.

v) attend assemblies, in-service meetings and report card pick-up days.

w) provide feedback.

Maintain an honest, open relationship with your supervisors. Ask questions about
anything you do not understand or about which you need more information. Share your
concerns and or anxieties with your supervisors. Let them know when you need help.
Talk with your campus-based supervisor if you question out-of-the ordinary situations.
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Now is a good time to prepare your credential file. To prepare the file, you should secure
letters of recommendation from major teachers, field-based supervisor and campus-based
supervisor. These should be placed in your professional portfolio. Career Development
sponsors seminars throughout the year on resume writing and interviewing skills.

Field-Based Supervisor Responsibilities

The field-based supervisor plays a critical role in preparing a future teacher. The field-
based supervisor will serve as a teacher, mentor, model, coach, counselor, supervisor,
evaluator and collaborator throughout the student teaching experience. Each of these
roles is important.

Being prepared and preparing your students-learners for the student teacher will be
helpful. Notifying students’ parents of the student teacher is also helpful. It is also helpful
to plan a tentative timeline of experiences that includes a balance of:

a) observation - variety of teaching styles;

b) participation - individual, small groups, large groups;

c) planning - daily, weekly, lessons, units;

d) teaching - parts of the class, entire class, all day; and

e) other activities - meetings, conferences, in-service programs and reports.

As the student teacher gradually assumes classroom responsibilities, the field-based
supervisor is asked to:

a) make sure student teacher understands your class procedures, organization,
management techniques and requirements.

b) model and explain effective student discipline strategies.

c) review and make suggestions for lesson plans.

d) encourage the student teacher to be creative and to use a variety of teaching
methods and materials.

e) observe and critique the student’s teaching strategies.

f) complete and send for weekly review, the Student Teacher Time Report
(Appendix A), the Student Teacher Weekly Evaluation Report (Appendices K and
L) based on the Illinois Professional Teaching Standards, and the Weekly
Comments and Suggestion Report (Appendices M and N.)

g) keep the campus-based supervisor updated on the student teacher’s progress.
Concerns need to be referred as early as possible in order to determine how the
student teacher can be assisted to succeed.

The student teacher needs to be involved as soon as possible and is encouraged by the
university to take initiative. The student teacher needs to have full teaching responsibility
of the classroom for a minimum of four weeks (elementary) or more (secondary).
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The field-based supervisor is asked to eventually leave the student teacher alone in the
classroom for extended periods of time to help ease the transition to full-time teaching
responsibilities. This does not imply that the student teacher will be alone all day.

For every one Chicago State student assigned to classroom as a student teacher, the
class teacher receives one three hour credit waiver that is transferable to another
teacher at the school. The recipient must have a bachelor’s degree. Please refer to
Appendix O to read the Tuition Waiver Policy.

Campus-Based Supervisor Responsibilities

The campus-based supervisor is the primary liaison between the University and the
cooperating school and is charged with establishing and maintaining good working
relationships between both parties. The supervisor will facilitate the student teacher’s
transition from university student to teacher.

In order to evaluate the student teacher, the supervisor will visit the student teacher four
(4) to eight (8) times evenly distributed throughout the term. Complete the Campus-
Based Supervisor’s Observation Reports (Appendices D, E, and F) and discuss the
contents with the student teacher. During these visits, the campus-based supervisors will
also meet with the field-based supervisor, as needed.

The campus-based supervisor will strive to make the student teaching experience as
beneficial as possible. To do this the campus-based supervisor will:

a) make an initial visit to the school the first week of student teaching to review
expectations, school policies and requirements.

b) conduct conferences as needed.

c) provide course requirements, lesson plan format and other appropriate resources
to help with instructional concerns.

d) visit, observe, evaluate, and hold conferences with the student teacher, field-based
supervisor and other parties as needed.

e) refer student teachers who demonstrate unsatisfactory progress or a deficiency in
one or more areas to the Community Outreach & Field Placement Services.

f) review and initial the Student Teacher Time Report (Appendix A), the Student
Teacher Weekly Evaluation Report (Appendices I and J) based on the Illinois
Professional Teaching Standards, and the Weekly Comments and Suggestion
Report (Appendices M and N.)

g) evaluate the Professional Teaching Portfolio using the COE 6A Scoring Guide for
the Professional Teaching Portfolio (Appendix H).

h) evaluate the candidate’s dispositions using the COE 6B Scoring Guide for the
Professional Dispositions (Appendix I).
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1) submit all permanent record file copies of the student teaching documentation
(Appendices A, C, D, E, F, G, H, I, J, K, L, M and N) at mid-term and at the final.
For those student teachers that will complete their experiences in two different
settings, (i.e., Early Childhood and Elementary Education and some Special
Education students) the reports are to be completed for the first eight weeks
session; this report set will be submitted again at the close of 16 weeks.

j) submit mid-term and final grade reports.

Placement Information: Field Experience Agreement and Field-Based
Supervisor (Mentor) Selection

After a site verbally agrees to accept teacher candidates, a Field Experience Agreement
document is signed that outlines the roles and responsibilities of the participating parties
between Chicago State University and the school or school district. Although every effort
is made to negotiate the placement of candidates with teachers, the lead administrators
identify the cooperating teacher/mentor to serve as the Field-Based Supervisor (FBS).
Steps are being taken to work cooperatively with selected schools to develop a clinical
immersion partnership that allows joint involvement of the university and the school in
the selection of cooperating teachers. Currently, the university requests that the school
follows the same guidelines for selecting cooperating teachers as used for selecting
master teachers. Chicago State University retains the right to terminate a placement if the
qualifications of the FBS does not meet or exceed requirements. The signed agreement
document is placed on file in the Community Outreach & Field Placement Services and
at the school or school district placement site.

Feedback and Reporting

At the mid-point (8 weeks) and conclusion of the 16-week student teaching experience,
teacher candidates are asked to provide feedback of their campus-based supervisor(s),
field-based supervisor(s) and the field experience site (Appendices P, Q, and R.) Data
collected is reviewed and compiled to assist the College of Education and the Community
Outreach & Field Placement Services in selecting future placement sites, field-based
supervisors and campus-based supervisors.

Assessment and Evaluation

Performance Requirements

The primary goal of the Chicago State University Teacher Education Program is to
present a carefully designed curriculum to help prospective elementary and secondary
teachers become reflective practitioners. Much work has been done to define what
effective teachers do, regardless of their specialty areas. The focus is on candidates being
able to effectively deliver instruction and to gage their impact on the student learner and
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the learning environment and account for this impact. This requirement calls for teachers
have an integrated understanding of content and to use learner-centered approaches to the
organization of the classroom, classroom management, teaching strategies and
assessment techniques. The knowledge and performance indicators in the Illinois
Professional Teacher Standards that follow define competencies that candidates are
expected to demonstrate during the student teaching experience. These standards are
used as the basic framework for assessing and evaluating candidate performance prior to
and throughout the student teaching experience. You are expected to frequently review
and become thoroughly familiar with the knowledge and performance indicators set forth
in the standards. Further, you are expected to apply these standards daily as you
complete your student teaching experience.

Illinois Professional Teaching Standards

IPTS Standard 1 - Content Knowledge

The teacher understands the concepts, methods of inquiry, and structures of the
discipline(s) and creates learning experiences that make the content meaningful to all
students.

Knowledge Indicators: The competent teacher:

a) understands major concepts, assumptions, debates, principles, and theories that
are central to the discipline.

b) understands the processes of inquiry central to the discipline.

¢) understands how student’s conceptual frameworks and their misconceptions for
an area of knowledge can influence their learning.

d) understands the relationship of knowledge within the discipline to other content
areas and to life and career applications.

Performance Indicators: The competent teacher:

a) evaluates teaching resources and curriculum materials for their
comprehensiveness, accuracy, and usefulness for representing particular ideas
and concepts.

b) uses differing viewpoints, theories, “ways of knowing” and methods of inquiry in
teaching subject matter concepts.

c) engages students in generating and testing knowledge according to the process of
inquiry and standards of evidence of the discipline.

d) designs learning experiences to promote student skills in the use of technologies
appropriate to the discipline.

e) anticipates and adjusts for common misunderstandings of the discipline(s) that
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g)

impede learning.

uses a variety of explanations and multiple representations of concepts that
capture key ideas to help students develop conceptual understanding.

facilitates learning experiences that make connections to other content areas and
to life and career experiences.

IPTS Standard 2 - Human Development and Learning

The teacher understands how individuals grow, develop, and learn and provides learning
opportunities that support the intellectual, social, and personal development of all
students.

Knowledge Indicators: The competent teacher:

a)
b)
©)

d)

understands how students construct knowledge, acquire skills, and develop
habits of mind.

understands that students' physical, social, emotional, ethical, and cognitive
development influences learning.

understands human development, learning theory, neural science, and the ranges
of individual variation within each domain.

understands that differences in approaches to learning and performance interact
with development.

understands how to include student development factors when making
instructional decisions.

knows the impact of cognitive, emotional, physical, and sensory disabilities on
learning and communication processes.

Performance Indicators: The competent teacher:

a)

b)

analyzes individual and group performance in order to design instruction that
meets learners' current needs in the cognitive, social, emotional, ethical, and
physical domains at the appropriate level of development.

stimulates student reflection on prior knowledge and links new ideas to already
familiar ideas and experiences.

introduces concepts and principles at different levels of complexity so that they
are meaningful to students at varying levels of development and to students with
diverse learning needs.

IPTS Standard 3 - Diversity
The teacher understands how students differ in their approaches to learning and creates

instructional opportunities that are adapted to diverse learners.
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Knowledge Indicators: The competent teacher:

a)
b)
©)

d)

f)

understands the areas of exceptionality in learning as defined in the Individuals
with Disabilities Act (IDEA) and the Illinois Administrative Code.
understands the process of second language acquisition and strategies to support
the learning of students whose first language is not English.

understands how individual experiences, talents, and prior learning, as well as
language, culture, family, and community values, influence students’ learning.
understands and identifies differences in approaches to learning and
performance, including different learning styles, multiple intelligence, and
performance modes.

understands cultural and community diversity through a well-grounded
framework and understands how to learn about and incorporate students'
experiences, cultures, and community resources into instruction.

understands personal cultural perspectives and biases and their effects on one’s
teaching.

Performance Indicators: The competent teacher:

a)
b)

d)
e)

g)

h)

facilitates a learning community in which individual differences are respected.
makes appropriate provisions (in terms of time and circumstances for work, tasks
assigned, communication, and response modes) for individual students who have
particular learning differences or needs.

uses information about students' families, cultures, and communities as a basis
for connecting instruction to students' experiences.

uses cultural diversity and individual student experiences to enrich instruction.
uses a wide range of instructional strategies and technologies to meet and
enhance diverse student needs.

identifies and designs instruction appropriate to students' stages of development,
learning styles, strengths and needs.

identifies when and how to develop and implement strategies and interventions
within the classroom and how to access appropriate services or resources to assist
students with exceptional learning needs.

demonstrates positive regard for the culture, religion, gender, sexual orientation,
and varying abilities of individual students and their families.

IPTS Standard 4 - Planning for Instruction
The teacher understands instructional planning and designs instruction based upon
knowledge of the discipline, students, the community, and curriculum goals.

Knowledge Indicators: The competent teacher:

a)

understands the Illinois Academic Standards, curriculum development, content,
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learning theory, and student development and knows how to incorporate this
knowledge in planning instruction.

b) understands how to develop short- and long-range plans consistent with
curriculum goals, learner diversity, and learning theory.

¢) understands how to take the contextual considerations of instructional materials,
individual student interests, and career needs into account in planning instruction
that creates an effective bridge between student experiences and career and
educational goals.

d) understands when and how to adjust plans based on student responses and other
contingencies.

e) understands how to integrate technology into classroom instruction.

f) understands how to review and evaluate educational technologies to determine
instructional value.

g) understands how to use various technological tools to access and manage
information.

h) understands the uses of technology to address student needs.

Performance Indicators: The competent teacher:

a) establishes expectations for student learning.

b) applies principles of scope and sequence when planning curriculum and
instruction.

c) creates short-range and long-term plans to achieve the expectations for student
learning.

d) creates and selects learning materials and learning experiences appropriate for
the discipline and curriculum goals, relevant to the students, and based on
students' prior knowledge and principles of effective instruction.

e) creates multiple learning activities that allow for variation in student learning
styles and performance modes.

f) incorporates experiences into instructional practices that relate to the students'
current life experiences and to future career and work experiences.

g) creates approaches to learning that are interdisciplinary and that integrate
multiple content areas.

h) develops plans based on student responses and provides for different pathways
based on student needs.

1) uses teaching resources and materials that have been evaluated for accuracy and
usefulness.

J) accesses and uses a wide range of information and instructional technologies to
enhance student learning.

k) uses IEP goals and objectives to plan instruction for students with disabilities
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IPTS Standard 5 - Learning Environment

The teacher uses an understanding of individual and group motivation and behavior to
create a learning environment that encourages positive social interaction, active
engagement in learning and self- motivation.

Knowledge Indicators: The competent teacher:

a)
b)

©)
d)

g)

h)

understands principles of and strategies for effective classroom management.
understands how individuals influence groups and how groups function in
society.

understands how to help students work cooperatively and productively in groups.
understands factors that influence motivation and engagement and how to help
students become self-motivated.

knows procedures for inventorying the instructional environment to determine
when and how best to meet a student’s individual needs.

knows applicable laws, rules and regulations, procedural safeguards, and ethical
considerations regarding planning and implementing behavioral change programs
for individuals with disabilities.

knows strategies for intervening in situations to prevent crises from developing
or escalating.

knows environmental arrangements that promote positive behavior and learning
for students with diverse learning characteristics.

Performance Indicators: The competent teacher:

a)
b)

d)

maintains proper classroom decorum.

maximizes the amount of class time spent in learning by creating expectations
and processes for communication and behavior along with a physical setting
conducive to achieving classroom goals.

uses strategies to create a smoothly functioning learning community in which
students assume responsibility for themselves and one another, participate in
decision making, work collaboratively and independently, use appropriate
technology, and engage in purposeful learning activities.

analyzes the classroom environment and makes decisions to enhance social
relationships, student motivation and engagement in productive work through
mutual respect, cooperation, and support for one another.

organizes, allocates, and manages time, materials, and physical space to provide
active and equitable engagement of students in productive tasks.

engages students in and monitors individual and group learning activities that
help them develop the motivation to achieve.
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IPTS Standard 6 - Instructional Delivery
The teacher understands and uses a variety of instructional strategies to encourage
students’ development of critical thinking, problem solving, and performance skills.

Knowledge Indicators: The competent teacher:

a)
b)
©)

d)

understands the cognitive processes associated with various kinds of learning and
how these processes can be stimulated.

understands principles and techniques, along with advantages and limitations,
associated with various instructional strategies.

knows how to enhance learning through the use of a wide variety of materials as
well as human and technological resources.

understands the disciplinary and interdisciplinary approaches to learning and how
they relate to life and career experiences.

knows techniques for modifying instructional methods, materials, and the
environment to facilitate learning for students with disabilities and/or diverse
learning characteristics.

Performance Indicators: The competent teacher:

a)

b)

©)
d)

g)

h)

)

evaluates how to achieve learning goals, choosing alternative teaching strategies
and materials to achieve different instructional purposes and to meet student
needs.
uses multiple teaching and learning strategies to engage students in active
learning opportunities that promote the development of critical thinking, problem
solving, and learning resources.
monitors and adjusts strategies in response to learner feedback.
varies his or her role in the instructional process as instructor, facilitator, coach,
or audience in relation to the content and purposes of instruction and the needs of
students.
develops a variety of clear, accurate presentations and representations of
concepts, using alternative explanations to assist students' understanding and
presenting diverse perspectives to encourage critical thinking.
uses a wide range of instructional technologies to enhance student learning.
develops curriculum that demonstrates an interconnection between subject areas
that will reflect life and career experiences.
uses strategies and techniques for facilitating meaningful inclusion of individuals
with disabilities.
uses technology appropriately to accomplish instructional objectives.
adapts the general curriculum and uses instructional strategies and materials
according to characteristics of the learner.
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k)

implements and evaluates individual learning objectives.

IPTS Standard 7 - Communication

The teacher uses knowledge of effective written, verbal, nonverbal, and visual
communication techniques to foster active inquiry, collaboration, and supportive
interaction in the classroom.

Knowledge Indicators: The competent teacher:

a)
b)
©)

d)

understands communication theory, language development, and the role of
language in learning.

understands how cultural and gender differences can affect communication in the
classroom.

understands the social, intellectual, and political implications of language use and
how they influence meaning.

understands the importance of audience and purpose when selecting ways to
communicate ideas.

Performance Indicators: The competent teacher:

a)
b)
©)

d)

g)

models accurate, effective communication when conveying ideas and
information and when asking questions and responding to students.

uses effective questioning techniques and stimulates discussion in different ways
for specific instructional purposes.

creates varied opportunities for all students to use effective written, verbal,
nonverbal and visual communication.

communicates with and challenges students in a supportive manner and provides
students with constructive feedback.

uses a variety of communication modes to effectively communicate with a
diverse student population.

practices effective listening, conflict resolution, and group-facilitation skills as a
team member.

communicates using a variety of communication tools to enrich learning
opportunities.
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IPTS Standard 8 - Assessment
The teacher understands various formal and informal assessment strategies and uses them
to support the continuous development of all students.

Knowledge Indicators: The competent teacher:

a) understands assessment as a means of evaluating how students learn, what they
know and are able to do in meeting the Illinois Academic Standards, and what
kinds of experiences will support their further growth and development.

b) understands the purposes, characteristics and limitations of different kinds of
assessments.

¢) understands measurement theory and assessment-related issues, such as validity,
reliability, bias, and scoring.

d) understands how to use the results of assessment to reflect on and modify
teaching.

e) understands how to select, construct, and use assessment strategies and
instruments for diagnosis and evaluation of learning and instruction.

f) knows legal provisions, regulations, and guidelines regarding assessment (an
inclusion in statewide assessments) of individuals with disabilities.

g) knows methods for monitoring progress of individuals with disabilities.

h) knows strategies that consider the influence of diversity and disability on
assessment, eligibility, programming, and placement of students with disabilities.

Performance Indicators: The competent teacher:

a) uses assessment results to diagnose student-learning needs, align and modify
instruction, and design teaching strategies.

b) appropriately uses a variety of formal and informal assessments to evaluate the
understanding, progress, and performance of the individual student and the class
as a whole.

c) involves students in self-assessment activities to help them become aware of their
strengths and needs and encourages them to establish goals for learning.

d) maintains useful and accurate records of student work and performance and
communicates student progress knowledgeably and responsibly to students,
parents and colleagues.

e) uses appropriate technologies to monitor and assess student progress.

f) collaborates with families and other professionals involved in the assessment of
individuals with disabilities.

g) uses various types of assessment procedures appropriately, including the
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h)

adaptation of procedures for individual students in specific contexts.

uses technology appropriately in conducting assessments and interpreting results.
uses assessment strategies and devices that are nondiscriminatory and take into
consideration the impact of disabilities, methods of communication, cultural
background, and primary language on measuring knowledge and performance of
students.

IPTS Standard 9 - Collaborative Relationships

The teacher understands the role of the community in education and develops and
maintains collaborative relationships with colleagues, parents, and the community to
support student learning.

Knowledge Indicators: The competent teacher:

a)
b)

c)

d)
e)

f)

g)

understands schools as organizations within the larger community context.
understands the benefits, barriers and techniques involved in parent/family
relationships.

understands school and work-based learning environments and the need for
collaboration with business organizations in the community.

understands the collaborative process.

understands collaborative skills that are necessary to carry out the collaborative
process.

understands concerns of parents of individuals with disabilities and knows
appropriate strategies to collaborate with parents in addressing these concerns.
understands roles of individuals with disabilities, parents, teachers, and other
school and community personnel in planning individualized education programs
for students with disabilities.

Performance Indicators: The competent teacher:

a)

b)
©)

d)

initiates collaboration with others and creates situations where collaboration with
others will enhance student learning.

works with colleagues to develop an effective learning climate within the school.
participates in collaborative decision-making and problem solving with other
professionals to achieve student success.

develops relationships with parents and guardians to acquire an understanding of
the students' lives outside of the school in a professional manner that is fair and
equitable.
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g)
h)

)
k)

D

works effectively with parents/guardians and other members of the community
from diverse home and community situations and seeks to develop cooperative

partnerships in order to promote student learning and well-being.

identifies and uses community resources to enhance student learning and to
provide opportunities for students to explore career opportunities.

acts, as an advocate for student needs.

collaborates in the development of comprehensive individualized education
programs for students with disabilities.

coordinates and/or collaborates in directing the activities of a classroom para-
educator, volunteer, or peer tutor.

collaborates with the student and family in setting instructional goals and
charting progress of students with disabilities.

implements and monitors individual students’ programs, working in
collaboration with team members.

demonstrates the ability to co-teach and co-plan.

IPTS Standard 10 - Reflection and Professional Growth
The teacher is a reflective practitioner who continually evaluates how choices and actions

affect students, parents, and other professionals in the learning community and actively

seeks opportunities to grow.

Knowledge Indicators: The competent teacher:

a)
b)
©)

d)

understands that reflection is an integral part of professional growth and
improvement of instruction.

understands methods of inquiry that provide for a variety of self-assessment and

problem-solving strategies for reflecting on practice.

understands major areas of research on the learning process and resources that
are available for professional development.

understands teacher’s attitudes and behaviors that positively or negatively
influence behavior of individuals with disabilities.

Performance Indicators: The competent teacher:

a)

b)

uses classroom observation, information about students, pedagogical knowledge,
and research as sources for active reflection, evaluation, and revision of practice.

collaborates with other professionals as resources for problem solving,
generating new ideas, sharing experiences, and seeking and giving feedback.
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participates in professional dialogue and continuous learning to support his/her
own development as a learner and a teacher.

actively seeks and collaboratively shares a variety of instructional resources with
colleagues.

assesses his or her needs for knowledge and skills related to teaching students
with disabilities and seeks assistance and resources.

IPTS Standard 11 - Professional Conduct
The teacher understands education as a profession, maintains standards of professional
conduct, and provides leadership to improve student learning and well-being.

Knowledge Indicators: The competent teacher:

a)

b)

©)
d)

e)

f)
g)

h)

understands the unique characteristics of education as a profession and a
professional code of conduct as defined by the Illinois School Code.
understands how school systems are organized and operate.

understands school policies and procedures.

understands legal issues in education.

understands the importance of active participation and leadership in professional
education organizations.

is familiar with the rights of students with disabilities.

knows the roles and responsibilities of teachers, parents, students, and other
professionals related to special education.

knows identification and referral procedures for students with disabilities.

Performance Indicators: The competent teacher:

a)
b)
©)

d)
e)

f)

g)

contributes knowledge and expertise about teaching and learning to the
profession.

follows codes of professional conduct and exhibits knowledge and expectations
of current legal directives.

follows school policy and procedures, respecting the boundaries of professional
responsibilities, when working with students, colleagues, and families.

initiates and develops educational projects and programs.

actively participates in or leads in such activities as curriculum development,
staff development, and student organizations.

participates, as appropriate, in policy design and development at the local level,
with professional organizations, and/or with community organizations.
demonstrates commitment to developing the highest educational and quality-of-
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life potential of individuals with disabilities.

h) demonstrates positive regard for the culture, religion, gender, and sexual
orientation of individual students and their families.

1) promotes and maintains a high level of integrity in the practice of the profession.

j) complies with local, state, and federal monitoring and evaluation requirements
related to students with disabilities.

k) uses a variety of instructional and intervention strategies prior to initiating a
referral of a student for special education.

Curriculum Development and Implementation

Lesson planning is critical for successful teaching. Writing helps clarify ideas and
provide an order for covering content. Lesson plans must meet the expectations of the
university, school, field-based and campus-based supervisors and be aligned with the
[linois Professional Teaching Standards. All candidates are required to write lesson plans
that include expected measurable outcomes for student along with accompanying
instructional strategies and assessments appropriate for meeting the diverse needs of the
pupils in the classroom.

Lesson plans are to be prepared for each subject taught. These plans should be submitted
on a timely basis and be approved by both the field-based and campus-based supervisors
prior to teaching any lesson. It is the student teacher’s responsibility to make lesson
plans available to the campus-based supervisor upon a site visit.

Formative and Summative Assessment and
Evaluation

The scoring guides in the Appendix are to be used by the candidate, campus based
supervisor and field based supervisor as assessment and evaluation guides. Lesson plans
are evaluated using the COE 3: Planning Scoring Guide found in Appendix C. Individual
lessons taught in the classroom setting are evaluated using the COE 4: Effective Practice
Scoring Guide, also known as Form A-1, which is found in Appendix E Additional
narratives or observations can be recorded using Form B, found in Appendix F.

All candidates are required to conduct an action research curriculum project that
documents their Impact on Student Learning / Learning Environment. As such,
candidates write a 10-day curricular unit, develop a plan that to measure pre- and post-
student achievement, teach components of that unit, and documents in writing their
impact on the student learner and the learning environment through pre-/post-assessment
and evaluation mechanisms. This project is evaluated using the COE 5: Impact on
Student Learning / Learning Environment Scoring Guide, also known as Form A-2,
which is found in Appendix G. The product of this action research should be provided as
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a written report that can be extended into a senior thesis or other similar culminating
project that may be required for the program.

Professional Teaching Portfolio and Dispositions

Candidates are required to demonstrate and provide evidence of meeting all standards at
or above the proficient level. Many programs require a Developmental Teaching
Portfolio prior to student teaching, and all programs require a Professional Teaching
Portfolio during the student teaching clinical experience. Currently, the COE requires the
use of LiveText® (see example below) throughout the entire program to help capture
candidate work samples and provide an interactive assessment platform for professors
and candidates. Workshops to assist faculty and students in using LiveText® are
facilitated through the Teachers Development & Reading Center (TDRC) and the Center
for Integrating Technology in Education (CITE) laboratory. LiveText® can be accessed
at https://cl.livetext.com.

All candidates are required to submit their electronic Professional Teaching Portfolio as a
final requirement for both student teaching and for the program as a capstone activity.
The portfolio is designed to capture candidate work samples from the entire educational
experience. The evidence is a mixture of required documents plus artifacts chosen by the
candidate to demonstrate that they meet or exceed the acceptable level criteria for each of
the eleven IPTS standards. In addition, candidates are asked to capture work samples
from the student teaching experience and include the Impact on Student Learning /
Learning Environment Curriculum Project Report in the portfolio. The portfolio also
requires that the candidate meaningfully reflect on their growth in each area over time as
they move towards the target threshold. The portfolio is assessed using the COE 6:
Professional Portfolio and Dispositions Scoring Guide found in Appendix H.
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Appendix A. Student Teacher Time Report—Formative Evaluation

Appendix A. Student Teacher Time Report

CHICAGO STATE UNIVERSITY

Commumity Cnareach & Field Placement Services 9501 5. King Drive ED 322
Chicago, Ilinois GM2E-1598

TEL 773-995-2302 - FAX T73-005-2303

STUDENT TEACHER TIME REPORT

Student ULl Term

School Grade Level (s) Taught Subjects Taught

Field Based Supervisor Campus-Based Supervisor

Directions: Keep an accurate record of the time spemt each week in the various categories

described on this time card. Report time in each category to the nearest half-hour.
Ask vour field-based supervisor to verify this record each week by writing his'her
initials in the appropriate column. The time distribution will fluctuate. The time
distribution will be evaluated weekly in conference with vour field-based and campus-
based supervisors.

This completed card is to be submitted with all other forms to the campus-based
supervisor at the end of the student teaching experience.

STUDENT TEACHER TIME REFPORT

The nature of the Student Teaching Program suggests the following categories of experience.

1. Observations - Record the time spent watching teachers work.

1. Participation - Record the time spent assisting teachers or pupils.

3. Teaching - Record the time spent in complete charge of the classroom.

4. Related Activities - Record the time in activities such as assemblies. case study,
conferences. supervisory duties, grading papers, record keeping,
preparing for teaching, etc.

ACTIVITY WEEES

1 12 |3 |[4(5|6 |7 |8 |9 |10]11 |12 13 | 14 | 13

16

Campus-Based Supervisor’s Signature Date
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Appendix B. Pedagogical Dispositions Guide—Formative Evaluation

Directions for Use: Professional education candidates are expected to use the Pedagogical and General
Dispositions Guides shown below to self-assess individual dispositions at intervals throughout their tenure

in the professional education preparation program at Chicago State University. Faculty will also use the
items listed below to assess candidates’ dispositions at intervals throughout their tenure in the program.
The dispositions are based on standards set forth by the Illinois State Board of Education in the Illinois

Professional Teacher Standards (IPTS)."

Pedagogical Dispositions Guide

Area 1--Classroom Delivery and Demeanor (including differentiation) Inclination Application
(IPTS #s2,3,5,6,7, 8) (Unacceptable) (Target)
1. Candidate respects and relates well to people of diverse backgrounds
2. Candidate understands student needs and matches needs to services or
products
3. Candidate challenges bias and intolerance
4. Candidate engages in efforts to promote educational equity for all
students.
5. Candidate accommodates diverse patterns of learning within the
classroom environment
6. Candidate assesses individual student needs and applies effective
instructional strategies
7. Candidate is always prepared to deliver lessons
8. Candidate employs “best practice” pedagogical techniques to deliver
instruction
9. Candidate uses a variety of techniques to continuously assess and
evaluate student learning
10. Candidate demonstrates, through classroom and clinical performance,
the belief that all students are capable of learning and can succeed
Area 2—Collaboration IPTS #s 7, 9 & 11) Inclination Application
(Unacceptable) (Target)
1. Candidate demonstrates the interpersonal skills, professionalism, and
interest in working cooperatively with peers, parents, school leaders,
and the community
2. Candidate models effective communication strategies in asking
questions, listening, giving directions, probing for understanding and
helping others to express their ideas
3. Candidate refrains from challenging authority
Area 3--Creative and Critical Thinking (IPTS #s 5, 6 & 7) Inclination Application
(Unacceptable) (Target)
1. Candidate demonstrates the ability to identify the elements of problems,
prioritizes, and propose appropriate solutions
2. Candidate designs an instructional environment that encourages and

challenges students to analyze and develop creative solutions to

! Accessed at http://www.isbe.net/profprep/PDFEs/ipts.pdf. See Page 3 for lllinois Professional

Teaching Standards.
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problems

3.

Candidate demonstrates the ability to present and model multiple
perspectives of issues

Area 4--Life Long Learning and Scholarship (IPTS #s 2,7, 10, & 11) Inclination Application
(Unacceptable) (Target)
1. Candidate continually seeks to improve professional skills and
knowledge
2. Candidate demonstrates the understanding that knowledge is dynamic
and, by example, shows that knowledge requires a commitment to life-
long learning
3. Candidate demonstrates the ability to stimulate student curiosity in
learning endeavors
4. Candidate engages in professional development activities based upon
reflection of personal performance
5. Candidate engages in activities to understand current research related to

pedagogical practices and new knowledge in his/her instructional
content areas

Area 5—Caring (IPTS #s 3,5 & 11)

1.

Candidate demonstrates integrity and is responsive to the welfare of
his/her students

2.

Candidate fosters a positive classroom climate based on trust, respect,
and mutual responsibility
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General Dispositions Guide—Formative Evaluation

Inclination Application
Area 1--Relationships with Others (IPTS #s 2,7, 9,10 & 11) (Unacceptable) (Target)
1. Candidate possesses a sense of humor
2. Candidate is willing to voice unpopular views
3. Candidate cultivates and maintains positive informal networks
4. Candidate thinks clearly and stays focused under pressure
5. Candidate acts ethically
6. Candidate admits mistakes and confronts unethical actions in others
7. Candidate seeks out relationships that are mutually beneficial
8. Candidate takes tough, principled stands
9. Candidate is attentive to emotional cues
10. Candidate shows sensitivity and understands perspectives of others
11. Candidate builds rapport and keeps others in the loop
12. Candidate offers and receives constructive feedback and identifies the
need for further growth
13. Candidate mentors, coaches, challenges, and fosters skills in others
14. Candidate increases satisfaction and loyalty
15. Candidate makes and maintains personal friendships among associates
16. Candidate offers appropriate assistance
17. Candidate effectively gives and takes, registers emotional cues, and
attunes messages
18. Candidate spots potential conflict, brings disagreements into the open
and de-escalates the conflict
19. Candidate encourages debate and open discussion
20. Candidate orchestrates win-win situations
21. Candidate demonstrates an understanding of effective verbal and non-
verbal communication
22. Candidate uses language and delivery techniques appropriate to the
audience
Area 2--Reliability (IPTS #s 4,5 & 7) Inclination Application
(Unacceptable) (Target)
1. Candidate builds trust through reliability and authenticity
2. Candidate meets commitments and keeps promises
3. Candidate is always prepared
4. Candidate is on-time
Area 3--Willingness to Collaborate (IPTS #s 7, 9 & 10) Inclination Application
(Unacceptable) (Target)
1. Candidate seeks out fresh ideas
2. Candidate actively seeks out opportunities to fulfill the group’s mission
3. Candidate can mobilize others
Area 4--Reflective Practice (including self-assessment) (IPTS #s 3, 7 Inclination Application
and 10) (Unacceptable) (Target)
1. Candidate observes emotions
2. Candidate recognizes that feelings affect performance
3. Candidate has a guiding awareness of values and goals
4. Candidate is aware of personal strengths and weaknesses
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Candidate holds him- her- self accountable

Candidate adapts responses and tactics

Candidate is results-oriented

Candidate strives to improve performance when necessary

Candidate finds a sense of purpose in the larger mission

. Candidate operates from hope of success rather than feeling of failure

. Candidate sees setbacks as the result of manageable circumstances, not

personal flaws

. Candidate is reflective and learns from experience

. Candidate uses the group’s core values in choices and decisions

. Candidate demonstrates an understanding of diverse world views and is

sensitive to group differences

Area 5--Personal Appearance (IPTS #s 7,9, & 11)

Inclination
(Unacceptable)

Applicatio
n
(Target)

Candidate possesses self-assurance

Candidate manages feelings and emotions

Candidate is always well-groomed and appropriately dressed

RIS

Candidate is composed and positive
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Appendix C. Planning Report—Formative Evaluation

CHICAGO STATE UNIVERSITY

Comemmity Croireach & Fisld Placement Services 8501 5. King Drive / ED 312
Chicagzo, Nlinodés SIE2E-1398
TEL T73-893-2300 - FANX 773-995-2303

PLANNING EEPORT COE3

Candidate: Program:

Semester of Program Completion: Concentration:

Pleaze rate the candidate in the following areas: Unacceptable  Acceptable Target

COE 3.1 - Goals'Ohbjectives

COE 3.2 - Assessment of Cutcomes

COE 3.3 - Implementaton Instaction

COE 3.4 - Fesources

COE 3.5 - Enviromment

COE 3.6 - Delivery

COE 3.7 - Collaboration

COE 1.5 - Beflection

COE 3.9 - Professionalism

Comments:

Program Signature: Dhate:
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Appendix D Planning Report Scoring Guide
CHICAGO STATE [UNIVERSITY

FLANNING REPORT COE 3
Unacceptable Acceptable Target

31 Groals / (roals and bjectives are not Goals and ohbjectives are present, Goals and objectives form an explicit path

Oibjectives clearly stated, or not aliened to the | alizned to the assessment and for learming or project complstion that
assessmeant or the implemenfadonmstmuction Goals | contiomes to serve the population during
mplementytioninsmction. Goals | and objectives are considerate of implementation insmicton and asesament
and objectives are not considerate | diverse populations and mnzes of | Goals and objectives are consistenthy
of diverse population:s and ranges | development while peintaining considerats of diverse populations and
of development while maintaining | integrfy tothe scops and sequence | ranges of development whils maintaining
inezgrity w0 the scope and sequence | ofthe accomplishment that should | integrity to the scops and sequence of the
of the accomplishment that sheuld | reasenably be atained accomplishment that should reasonably be

31 Assersment of Dwoes nid £reate suthentic Creates muthentic assessments that | Creaes suthentic assessments that

Otromes assessments that use technology ey use teckmolo gy resources. effactively use technology resources. All
resgurces. The assessment of Mozt instuments and the overall aszessmeant instmumentation is well
outcomes is not developed or doss | asseszment plan assess adequately | constracted, valid and reliahble. It is used at
pot follow a format to assess the oufromes and Zive the assessor | several points m the process so that
adequatzty the cuboomss. reliable and valid information. excallencs is achieved throuzh both

formative and summative evaluation.

13 Implementation | Dioes nof cr=afe authendc learming | Creates authentic lsaming Creates authentic leaming experiences that

! Instruction expariences that use techmology experiences that uss technalogy effactively use technology resources. All
resgurces. Sieps of the resourees, All staps of the stps of the implementation process are
mmlementation process lack implementaton process are clearly | clear and motivating. Alternatives are siven
clarify. Steps do not incinde defined Steps of the process are in anficipation of some difficulties. Sieps to
adequats EFOUD mATAZ=MEnt of are | Appropriate for the group sizeand | guide groups provide opportumities for
inappropmate for the populadon. age level ctive parficpation, a sense of

accomplizhment and ewmnership.

3.4 Resources Bespurces are outdated, Fesources mpst the needs of the Baspurces are hishly effective, mnovatve
Imappropriate of insufficient in population and echance the and motivating and efertively imobee the
quantiry. leaming process and may mwolve | use of technology.

the uss of tackmology.

15 Environment The selected cognitve, The cognitive, psychomotor, The cognifive, psychomotor, affectve and
pevchomator afective and affzctive and physical phyzical envirenmeent commibutes to a hizh
physical environment commributes EnvIronment ConTinees 1 a lewel of achievement and inchudes a
to 2 low level of achievement. satizfactary level of achievemant techmology-infiised medal

that mery inclode a technology-
infosed model.

1.6 Delivery Cwoes not urilize insmctional Models and ilizes a variety of Maodels and utlizes a variety of instnuc donal
strategies that encourage smdents’ | instructional smategies, which may | smatesies inchiding the appropriate uss of
development of citical thinking, inchude technobogy, that encourage | technology to mest individoal needs and
problem selving. and performance | stodenfs’ development of antical encouraze stodents’ development of critical
skalls. thinking, problem sobang, and thinking, problem solving, and performance

performance skills. Uses avanety | skills Uses a wide vamety of insmactional
of mstructional sTategies o mest sTateEies to mest the needs of diverss
the needs of diverse leamers. leamers.

1.7 Collaboration The plan does not call for The plan calls fr participant The plan calls for oatsids collaboration and
collabaration at any level collaboration that may inchuds the | participant collaboraton, during. befons

use of rechmology. and'or after the conchsion of the process
that includas the use of technology .

3.5 Reflection Mo time fior reflection of The plan calls for panticipant The plan demonstrares hew redlection will
participant evaluation is given in reflaction as well as implementer | beused for directing further leamins or
the plan. reflection. This approach mayuse | improvement and calls for self-reflection of

techmology. ]Jnrtlupnntnswﬂ]n:reﬂa:mofﬂleplm
This appreach nses technology.

39 Professionalism | o professional srowth or shanmg | The plan calls for a setting of a The plan declares a professional goal along

of the leaming iz planmad. new professional zoal at beast by with the project poals and states the degres
the conclusion of inplementation | to which the profszional zoal will be met.
of the plan.
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Appendix E. Effective Practice Observation Report—Formative and
Summative Evaluation Instruments

CHICAGO STATE UNIVERSITY

Commmmity Crareach & Field Placement Services 2501 5. King Drive /ED 322
Chicago, Mineés GM6XE-1308
TEL T73-093-1302 » FANX 773-983-1303

EFFECTIVE PEACTICE OBSERVATION EEPORT COE 4 Form A-1
Candidate: Semester:
School: Subject' Grade Level:
Field-baszed Supervisor: Campus-based Supervizor:
Diate of Visit: Vizit =2 Aid-point’ Exit-point (il o)

Diverse Student Learner Population: (Check all thee appiy)

_ Physical _ Cognitive _ EBD _ Gifted _ FEIL _  ESL _  Odher
_ Africam-American _ Wafive American  _ Lafino-Hispamic _ Asin-American _ Caocasian  _ Other:
Candidate was involved in these ways: (Check all thet appiy)
CHoserved _ Class Lesson __ Testing Procedurss _ Management Activities
Mionstored/ Assised: _ Class Activities __ Boom Managzement
Tuiored: __ Indiwidual Snademts __ Paired Groups _ Small Groups
Coached: _ Indiwidual Snademts __ Paired Groups _ Small Groups
Taught Lesson: _ Small Groups _ Cooperative Groups _ Collaboratve Groups
_ Jig-saw Groups _ Ahality Groups _ Whale-Class
(Orher:
Please rate the candidate in the following areas: NiA Umacceptable  Acceptable Target

COE 4.1 - Subject Matter  Content Enowledze

COE 4.2 - Human Development S Leammng

COE 4.3 - Diversity

COE 4.4 - Flanning

COE 4.5 - Leaming Environment

COE 4.6 - Delivery

COE 4.7 - Communication

COE 4.8 - Assessment

COE 4.9 - Collaborative Relafionships

COE 4.10 - Beflechon & Professional Growth

COE 4.11 - Professional Conduct

FBS Signature: Dhate:
CB% Siguature: Dhate:
Candidate Siznature: Dhate:
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EFFECTIVE PRACTICE OBSEREVATION EEFORT

COE 4Form A-1

Unaccepiable Acceptable Target

4.1 Suobject Dipes not create leaming Creates acceptablz leaming Creates supenior laming experiences in a

Aiafter - experiences that make comtent experiences in 3 variety of semings | vamsty of setings to maks meaninefyl

Content meaninzfol for all stodants. o make comtent meaningfill forall | content for all shudents.

4.1 Human Dipes not provide leaming Provides learming opportanities that | Provides smperior leaming opparmities that

Development & | opportmities that support the support the intellectual sodal and | support the mbellecial, social, and personal

Learning intellectual social and persomal persoral development of all development of all stodents.
development of all shadents. shadents.

4.3 Diaversty Dhpes not create mstractional Creates acceptable instmactional Creates supenior mstnuctional opporimitas
opportanities adapted o diverse opporhmifies adapted to diverse adapied to diverse leamers, inchuding the
leamers. leamers, which inchudes the wse of | equitable use of available rechnology.

technolesy.

4.4 Planming for | Does not desizn mstroction based Desizms acceptable instraction Desipns superiar mstruction based upon

Instroction upon knowledze of the discipline. based upon knowledze of the kmowledze of the discipline, students, the
stadents, the commumity, and dJsuphne stadents, the commurity, and currioaham seals.
oumodum goals. comemumiry, and cumioolom geals.

4.5 Learning Dipes not create leaming Creates acceptablz leaming Uses digial tools and reseumoes to

Envirsnment emvironments that encouraze emviromments that many inchids derpomstrate fluency mechnology systems
positve social interacton, active dlgﬂn]toulsmdmm and transfer of ourent knewledzs to new
enmazemnent in leaming and saif- emmngepmmm] tecbmologies and situations to encour e
mathvason. me=ractien, active enzagement in positive social interaction, actve engagement

leaming, and salf-mothvation in learming and self-motivation

4.6 Instroctiomal | Does not utilize metroctoenal Mipdels and utilires & vansty of Modsls and wtitizes 3 variery of insmactional

Delivery strarzgies that encourage sfudsnts mstructienal sirategies, which may | stategies mchading the appropriate use of
development of critical thinking, mchade technolosy, that encourape | techmology to meet mdivicial needs and
mblmn:olvmg,nnﬁpa‘fme students” development of oritical encouraze students” development of critical

thinkimz, problem solving, and thinking problem sobvine, and performance

47 Dipes not foster active mouiry, Fosters active inquiry, Espertly fosters active ingquiry, collabomiion,

Communmication | collsbomton, and supportive collaboration, amd suppomive and supporive inferaction in the classroom.
interaction m the classroom. mi=racten in the classroom

4.5 Assessment Dioes not wiilize vanions formal and | Utilizes various formal and Selects, reates, and ufilizes vanous formal
informal assessment SIEMBEISS 10 mitrmal assessment stratsgies to and informa] assessment srategiss that use
suppont the contimmous suppmm-:’mﬂapnmuf current and emarzing tools and resources as
development of all shadenes. all studemts. This may mehade the APETOPIENte to DA Comtimsms

1se of current and emergng toals development of all stodents.
and reseurces.

49 Dipes not develop and maintin Dievelops and mainmins Artvely develops and mainfins

Callaborative callaborative relationships with collaborative reladenships with collaborative r=latenships with coll=agues,

Belationships collsamues, parents/muardians, and | colleazoss, parents suardians, and | parenes/'muardians, and the commumsty to
the commumety. the comommnity 0 suppart stodent a:p;m'tsmdml.enmmgandwﬂlbun:

410 Feflection Dipes not reflect on or evaluate bow | Feflects on and evaluates chodcss Cootimally reflects on and efectively

& Professional chodces and actions affect stodents, | and actons affecting shadents, evabuates chodces and actions affecting

Crowth parents and other professionals parsnts and other professionals in srudents, parents and other professionals in
the leaming comrmmiry, doss not the learming commmmiry; actively the leaming compmmity; actively seeks and
actively seek opporfumitss to grow | sesks opporhmities to srow RIS OpOTMURItias t STow
professionally. prafessionally. professionally.

411 Dipes not maintain standards of Maintains standards of professional | Consistently maintains standards of

Professional professional conduct or provids conduct and provides leadershipto | professional comduct and provides leadership

Conduct leadership to improve sudsnt mprove stodent leaming and well | to improwe stadent leammg and well being
leaming and well being, heins.
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Appendix F. Observation Narrative Report—Formative and
Summative Evaluation Instruments

CHICAGO STATE UNIVERSITY

Commumity Chutreach & Field Placement Services

OBSEEVATION NARRATIVE REPORT Form B
Candidate: Semester:
School: Subject'Grade Level:
Field-bazed Supervizor: Campusz-bazed Supervizor:
Dhate of Vit Visit #: Mid-point’ Exit-point (crce o)
Part A: Areas of Strength
Part B: Concerns Suggestions
Part C: Other Observations
FBS Signature: Diate:
CB5 Signature: Dhate:
Candidate Signature: Drate:
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Appendix G. Impact on Student Learning & Environment Report—
Formative and Summative Evaluation

CHICAGO STATE UNIVERSITY

Comemmity Oraireach & Fisld Placement Services 0501 5 Eing Drive / ED 312
Chicazo, Ilinoss G06XE-1598
TEL 773-095-2300 = FAY 773-905-2303

IMPACT ON STUDENT LEARNING / ENVIRONMENT REFPORET  COE 5 Form A-1
Candidate Wark Sample (CWS) Unit Project

Candidate: Semester:
School: Subject/Grade Level:
Field-based Supervisor: Campus-based Supervisor:
Diverse Student Learner Population: (theck al s gty
Phiyzical Learming Comitve EBD Giffted _  EIL ESL Crther
African- American Native Amenican Lating-Hispamic Ason-American  _ Caacasian Oher:
Project Design Options: (Chec all fu: appty)
Individual _  Paired Groups Small Greups Cpoperative Groups Collabamtive Groups Tig-saw Groups
Abiliry Groups Whole-class Groap  _ (Oiher:
Please rate the candidate in the following areas: Unacceptable  Acceptable Targat

STAGE 1: PLANNING & PREPARATION

COE 5.1 - Vision / Goals

COE 5.2 - School Culture & Instructional Program

COE 5.3 - Famaly & Commmumity Relations

COE 5.4 - Assessment Plan

COE 5.5 - Planming / Design

STAGE 1: IMPLEMENTATION & DECISTON-MAKING
COE 5.6 - Student & Staff Meeds

COE 5.7 - Professional Dispositions

COE 5.8 - Using Technology to Inspire Student T earming

COE 5.9 - Implementation / Decision-Making

COE 5.10 - Management Skills

STAGE 3: ANALYSIS & REFLECTION
COE 511 - Analysis - Teaching & Learning
COE 5,12 - Self-Assessment / Feflection

FBS Signature: Diate:
CBS Signature: Drate:
Candidate Signature: Drate:
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Appendix H. Impact on Student Learning & Environment-Form A-2

IMPACT ON STUDENT LEARNTING / ENVIRONAMENT EEFORT

COE S Form A-2

i diverse student and staff
negds andlor does not

and saffs neads nsing clear and
acoumaie oral and written lansouage

Umacceptable Acceptable Target
51 Visiom Dipes not articolate or Artonlares and faciliites a vision of Farilitates a shared vision of leaming with
C-oals facilstate a vision of laarming leammg that promwies shadent shademts and colleapues that promotes shudent
that promtes sodent soccess. | success. SOOCESE
5.2 School Dipes not demonsimats the Facilitates a positive colnre and an Utilizes leadership and collaboration sklls fo
Cuoltore & knowledes or skills pesded to | effective insmuctional program create 3 positive culhime and an effectinve
Imstroctional facilitate a positive calhare for | condocive to diverse student lsaming mstructional program conduchve o diverss
FProgram leaming ar an effective anid professional srowth of soadff shadent learning and professional srowth of
5.3 Faomily & Dipes not collaborate with Collaboranes with diverse fanaily, Uiilizes strong humran relations, oral and written
Commnmity diverse faniily, compmimity conmyonity mermbers and stakeholders | comrmmicarion skills to seek out and collabame
Felations members md staksholders i i promote the stodent success nsins with diwverse family, copmmunsty mvembers and
promaode studsnt success Clear and acoumate oml and writen stakebwmlders to promote the soccess of all
lanzuape skills. shadents.
5.4 Asseszment Dipes not demonsimaie the Dievelops an assessment plan that is Develops a soumd assessment plan that inchades
Flanm ahbility o develop an alizned 1o leaming zoals, desoibes mualtiipls assessment modes that is alizFned to
assessment plan indicator criteria, and inchides options | leamning zoals, provides for onsome assessment
for reasonable accommoedations (pre-iduminspost-). describes clsar indicator
mvodsfications. critera, and mchdes options for reasonahle
accommodations [ medifications.
£.5 Planning / Dipes not demonstrate the Plans and prepares assigned activities Effectively plans and prepares assisned
Design ahbility to plan or prepare in an acoorate and appropriate manner | activities in an acourags appropriate manmer
assigmed activites. 1o promaote the maccess of all stoderds. using a varety of stratesies, activites, and
resources in arder o promote the soccess of all
shademes.
£.6 Stodent & Dipes not demonstmate Consiztently demonstrates flexibility Utilizes strons inferpersomal. oral and written
Staff Needs flenibility and responsivensss | and responsivensess to diverse shadent comrmmication skills fo respond to and'or

follow-up with diverse student and staff needs.

Diescribes implications for firure
activities and professional srowth.

dermomnsirate clear and skalls.
acomate oral and writien
copmmanscation skills.
5.7 Professiomal Dipes not dermonsirats Caonsistently demwmstrates integrsty, Interpersomal relations and teachmg,
THspositions integTity. faimess, or faimess and professional ethics. administracive duries are camied out with
professiomal ethacs. miegTity, faimess, and in an ethical marmer.
5 8 Using Dipes not reate learming: Creatss accepable lsarmins Uses dizital toels and resources to demomsirats
Techmolosy to emviranments: that encouraze environments that may inchide digital froency in techmolo gy systems and mansfer of
Inspire Stmdent positive social inferacion. tnls and resmmees to encMIREe oumrent knowledze to new technolosiss and
Learming Tive enFazsment in positve social infermcon, active SitOANEonS 1o SNCIMAEE posiive social
leaming. and self-morvation enpagzement in learming. amd salf- mteraction, active engasement in leaming and
meoiEvation. self-motivation
59 Dipes ot demonsirads an Performs assigned activities in a Exceptiomally performs assigped activities in a
Impd ermient s Gion ability o perform assigned marmer that promsoetes the saccess of manreT that promwotes the success of all shadents
[ Decision- Fctivities to promote the students (g q. basing decisions oo {e.q. basing decizsions oo sound professional
Afalime success of stadents. sound professional practice. practice, establishing congrusnce betwesn
ishing consroence betwesn modificarions and learming zoals, and makine
mvodificaisons and lesmming soals, and adjusiments doring implementation
malking real-time adjnstments )
=10 Dipes not demonstrate the Diemonsirates effective marasement Utilizes collabemtion, coordmation, and
Afsmazement knowledee or skills pesded to | of the orzanization. operations, and comrmmication skills for the effectve
Sldll= effectively manazes the resmurces for a safe and efficent L et of the or iration | learmins
OIEAnIZaiion, operations, and leamimg smymomment. environment, opemtdons, and resources for a
TESOUMCES. safe and efficient leaming eoviTonment.
£11 Analysis - Dipes not demonstrate the Ulzes asseszment data to demonstrate Uses assessment data to clearly demonstrate the
Teaching & knowledee or skills pesdad to | the impact on shadent learnins mnpact on sudent learnimg | environment
Learming effectively respond to iszues environment. Understands and Sugpests and inmlements strategias far
affecting teaching and effectively responds fo issues mproving teaching and leaming based on the
leaming. affecting teaching and leaming. ongoing analysis of assessment data.
£12 S0 Dipes not demonstrate tha Feflects on activities and describes the | Beflects on assigned activities in a manner that
Asseszment | ability 1o meaningfilly reflect | impact of the planned activities on promotes the snocess of all stodemts. Claarly
Reflection on the impact of stadent stadent learmins |/ eoviTonment.

describes and interprets the impact of the
planned actvities on stodent learming
mmmmg'lteanahﬂ_‘n\fxﬁmm
data. Desoribes meaningfil implications for
fisture actvites andpmcﬁa sonal growth
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Appendix 1. Professional Portfolio Report—Formative Evaluation
throughout Tenure in Program; Summative Evaluation at End of
Program

CHICAGO STATE [UNIVERSITY

Conmumity Chureach & Field Placement Services 0501 5. Kimg, Dirive / ED 320
Chicazo, Miinods $0E28-15L
TEL 773-093-3988 - FAR 773-005-2473

PROFESSIONAL PORTFOLIO REPORT COE 64
Candidate: Program:
Semester of Program Completion: Concentration:
Pleasze rate the candidate in the following areas: Unaccepiable  Acceptable Target

COE 6.0 - Philosophy

COE 6.1a - Subject Mater — Content Fnowledze [Marratve]

COE 6.1b - Subject Marer — Content Knowledze [Evidence]

COE 6.2a - Humsn Development & Leaming [Marratve]

COE 6.2b - Huonan Development & Leaming [Evidence]

COE 6.3a - Diversity [Marratva]

COE 6.3b - Diversity [Evidenca]

COE 6.4a - Planning [Marrative]

COE 6.4b - Planning [Evidence]

COE 6.5a - Learning Environment [Marrative]

COE 6.5b - Leaming Environment [Exvidence]

COE 6.6a - Delivery [Marratve]

COE 6.6b - Delivery [Evidence]

COE 6.Ta - Collaboration [Marrative]

COE 6.Tb - Collaboraton [Evidence]

COE 6.8a - Assezsment [Marmative]

COE 6.8b - Asseszment [Evidence]

COE 6.9a - Collaborative Felationships / Parmerships [Mamatve]

COE 6.9b - Collaborative Felationships / Parmerzships [Evidenca]

COE 6.10 - Professional Growth Feflection Statement [Marratve]

Comments:

Program Signature: Dhate:
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Appendix J—Professional Portfolio & Dispositions Scoring Guide
CHICAGO STATE UNIVERSITY

Comemmity Crreach & Field Placement Services

2501 5. Eing Drive /ED 330
Chicagzo, Dlinoés GMIE-1598

TEL 773-005-3088 « FAN 7730052473

PROFESSIONAL PORTFOLIO & DISPOSITIONS REPORT COE&
| Umacceptable Acceptable Target
Parr A- Professienal Portfolio
.00 Philosophy States an opinion thatis notbased | Felates dved research based theary | Felates cited research based theery to
on cited ressarch or &5 clearly not to classroom best practices for n:hm]am:ldnismumtatpmcmzsﬁur
srounded in best prachoes. mesting shadent™s needs. Describes | mestng student’s needs and professional
beliefs abour child development, development. Desoribes belisfs abour child
plamning, instmychion. assessment dewelopment, planming, mstrocton,
and learmning, sqviEnonments. aszessment and lsaming emviTonments.
Diescribes belisfs about teacher work and
prodfessional condoct with snudents, parents
and scheol persomnel.
.1a Sobject 1) Inappropriste use of 1} Uses appropriate professiomal 1} Masserfially uses professional
Mdatter - Content [:cmfe:.mn.nl and'or terminology and'or Standard termminology and Standard English to
% B does not use Standard Engtlich to Emplizh to inferpret knowledes and | insizhefully interpret knowladze and
[Marrative] mferpret kmowledze and performence mdicators. performance indicators.
p-alfmanne indicators. 1) Comnects competencies ) Provides anabytic and reflactive
1) Connections betwesn demonstrated im the evidence to connections betwesn knowledze and
lmnwl.ed.E'E and perfrmance specific mdiraines. perfrmance indicators, inchuding how
indicators are nuisinterprated 3) Reflection provides a m:_npeta:ﬂe:a‘edamnshﬁedmﬁm
meomplets or unclear. reasomable explanation of the evidence.

) Beflection © perzanal competanciss, strengths, 3) Beflection evabuates the strensths of the
describes personal srengths and and weakness demonstmated inthe | evidence, and professional leaming goals
weaknesses and or inadequately evidence and addressed in demonsirate a good imdarstandine of
goals.

G.1b Subject 1)) s sparze and does not reflect 1} Sufficiently cowers and reflects 1} Is plemiifol and reflects most elements of
Mdiatter - Confent breadih of content knowladze many elements of the content the content knowledee.
Enowledze and‘or, knowledze 2} Demensmates candidate consistently
[Evidence] 1) Dvoes ot demomstrate an 1) Demonstrates an understanding | understands the central concepes and
imderstanding of the central of the cenfral concepts and methods of inquiry, inclding technology.
concepts and methods ef mouiry | methods of mouiry that may 3) Demonstrates candidate creates superior
and'ar, inchude technelogy. learning experisnces in a varsty of samgs
3) Dwoes not demonstrate the 3) Demonsirates candidates that make the cootent meaningful to all
candidate creates lsamming Creates leamming experisnces in a students.
experiences in a varery of serings | warery of sertings that make the
that make the confent mearninszfal cootent meaningful to all stodents.
to all shademis.
4) There is 2 need w0 mprove in
this area.
.22 Human 1)) Inappropriate use of 1} Uses appropriate professiomal 1} Masterfial by uses professional
Development & pr-ufe:mn.almhg\'mdm terminology and'or Standard terminology and Standard English to
Learning does not use Standard Enelish to Englizh to inferpret knowledes and | insizhefulfy interpret knowladze and
[Narrative] mterpret kmowledzs and performance mdicaters. performance indscators.
peTfarmancs indicarar:. 2} Comnects competencies ) Provides apalytic and reflactive
1) Connections betwesn demonstrated im the evidence to connections betwesn knowledze and
Imowiledge and performance specific mdiraines. perfrmance indicators, inchuding how
indirators are nuisinterpreted, 3) Reflection provides a competenciss are demenstrated in the
mcomplate of unclear. reasomable explanation of the evidence.

) Peflaction © personal competencies, strengths, ) Faflection evabmtes the sirengths of the
describes personal strengths and and weakness demonsrated inthe | evidence, and professional leaming goals
weaknessas and'or i evidence and addressed in demonstrate 3 good umderstanding of
Zoals.
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.52 Learming 1) Inappropriate use of 1) Uses appropriate professional 1) Masterfilly uses professional
Enviranment gﬂt’rﬂmﬂ' m]ngﬂm terminalogy andior Standard tervinalogy and Standard Enslish to
[Narrative] es oot use Stndard Enslish o | English to inferpret knowledee and | insighefully mterpret knowledzz and
neerpret kmowledze and performance madicators. perfomance indicators.
perfummance indicatars. 1) Connects competencies 2) Provides analytic and reflactive
1) Connections betwesn demopstrated m the evidence to oonnection: between knomdadze and
kmowledse and perfommance specific mdicators. perfommance indicators, inchuding bow
mdicators are mosinfermreted 3) Beflection provides a competencips are demonstrated in the
meomplete or unclear. rexsonzhle explanation of the evidenre.
) Peflaction inadsquately peranal competencies, strensths, | 3) Beflection evabuates the strensths of the
describes persanal smengths and and weakness demonstrated inthe | evidence, and professional leaming poals
weaknesses and 'or insdequately evidence and addressed in demonstrate a good umderstanding of
goals.
6.5b Learning 1) Is sparse and does mot reflact 1} Suffidently cowers and reflects | 1) Is pleniifol and reflects mast elements of
Environment the br=adth of envirommental many alements of environmental emvimnmental issues that effect planning
[Evidence] izzues that effect planning and issues that efect planning and and instruction.
wmsucten and o s TuTar 2) Demonsmates candidate consistently
7) Dhoes not demonsiate candidate | J) Demonstrates candidate appliss | applies understandings of individual and
applies mderstandings of understandings of individaal and Eroup motivation and behmviar,
individual and group motivation Eroup metivaion and behaar, 3) Uses digital tools and resources to
and behaviar and'or. 3) Creates accepiabls leaming demonstrare flusncy in techmology svstems
3) Dozs not demonstrate candidate | envirooments that mamy inchads and tramsfer of current krowledze to new
creates accepiabls leamins diifal fools and resources fo techrologie:s and sihuations fo enoomags
emironments that encourage EnCourAge posiive socdal positve social mieracton active
prositive social inferaction. actve interaciion active enfagementm | engagement m learmins, and selif-
enFagement in leamme. and self- | leaming and self-motivation matrvation.
metivation
4) There iz a nz=d to mprove in
this area.
f.6a Delivery 1) Inapproprivte use of 1) Uses appropriate professional 1) Masterfilly uses professional
[Marrative] pmt'e:mnalrermn]ngvmdm terminology and'or Standard teminalozy and Standard English to
does nof use Fiandard English to Englizh to interpret knowledes and | insishefully mberpret knowledze and
mtepret kmowledze and periormance mdiraiors. perfomunce indicators.
performanre indicatars. 7) Commects competencies 2) Providss analvtic md reflective
1) Conpections befwesn demonsmaed i the evidence w oonneciions between knowladze and
kmowledze amd perfommance specific mdicators. perfomance indicators, inchuding bow
indicators are mrsinterpreted, 3) Reflection providas a competencies are demonsirated in the
meomplete or unclear. reasonatile explanation of the evidence.
3) Beflection & y perzanal competencies, siengthz, | 3) Beflection evabmies the sirensths of the
describes persanal smengths and and weakness demonstrated inthe | evidence, and professional leaming poals
weaknesses and 'or insdequately evidence and addressed in demnasrace a good imderstanding of
addresses professional leaming professional leaming goals. oampetency kevel attained
goals.
.60 Delivery 1) s sparze and does oot reflact 1) Sufficentty covers and reflects | 1) Is plentefol and reflects most elements of
[Evidence] the breadth of metroctonal mary alements of metructional insmactional delivery.
delivery and'or; defivery. 2) Models and wtilizes a varisty of
1) Demonsirates candidans 2} Models and ufilizes a vamety of | instmactional strategies inchiding the
imdsrstands few instructional instroctional smategies, which may | appropriate uss of technology to mest
sategies 1o encourage stdents inchude technology, that individoal needs and shadents”
development of critical thinkinz, stadents” development of aufical development of aritical thinking, problem
problem sobving. and performance | thinking, problem sobins, and sobvnz, and performanee dolls.
shlls andlir, performance skills 3) Dememsmrates candidate wtilize: a varety
3) Dempestrates candidas utilizes | 3) Demonstrates candidate utilizes | of metroctioral soategiss o encourage
few instmactional smazgies to a variety of instroctional smatesies | stodemts” development of critical thinkine,
encourage shdsnts” development | to encourage studsnts” problem sabving, and performance skills ta
of critical thinking problem development of critical thinking meat individoal shadent neads.
sodving, and performancs skills problem salving, and performance
4) Thereiza nesd to improve in. | Skills.
this area.
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6.Ta 1) Inappropriaie wse of 1) Uses appropnate professional 1)) Masterfial by uses prafessional
Communic ation prafessional rerminology and or terminology and'er Smndard terminabogy and Standard Enslish to
[Narrative] does not use Standard English to Englizh to inferpret knowladee and | insighefully mperpret knewladze and
meerpret knowledze and performance mdicators. perfomance indscators.
parformanss indicarors. 7} Commects compatencies 2) Provides analytic and reflective
1) Connections betwesn demonsmared i the evidsnce to connections betwesn knowiedzs and
kmowledee and perfomance specific mdiratnrs. perfnmance indicators, incding how
indirators are misinterprated, 3) Reflection providas a conpetencies are demonsirated i the
mncomplete of unclear. reasorable explanation of the evidencs.
1) Pflection y sonal competencies, smeneths, | 3) Peflection evabumtes the srensths of the
describes parsanal smengths and and weaknss: demwonstrated inthe | evidence, and professional lsaming zoals
weaknesse: and or inadequately evidence and addressed in demopsirate a peod imderstandine of
zoals.
i.7h 1) Is sparse and does not reflect 1) Suffidently covers and reflects | 1) Is plentiful and reflects most elsments of
Commumicxton the breadth of commumication many elements of commmmication. | comDmDiCation
[Evidence] skills amd‘or 7) Demonsirates use of knowledps | 2) Demonsirates candidate ufilizes
1) Demonstrates an inefectve «of effective wmiiten, verbal, koowlsdge of effectove wmffen, verbal
kmowledgs base anduse of noarverbal and visual neaverbal and visual commmmication
writfen, nooverbal, and visual CommmmCAtion fechnimees, techrigques i a vamsty of sucoessful
commumication techniques and/ar; | 3) Demonstrates uze of cambmatons
3) Do not demonsirate use of Commricaton - which mary B]Wmfﬂvmhzscumm
Commmmication to foster actve inchude the use of techmology - to | including the use of technology - to foster
miuiry, cellabomtion, and foS1Er ACve Ingquiry, aciive inquiry, collabomiion, and supportve
Spportve inferacton in the collaboration, and supportive intemction m the classroom.
classroam. imteracison in the classroam.
4) There iz a ne=d 1o mnprove in
this area.
.52 Aszesment 1) Inappropriate use of 1} Uses appropriate professional 1)} Masrerfislly uses profeszional
[Marrative] pmt'e:mnalm]ng\'mdnr terminology and'er Sandard terminabozy and Standard English to
does not use Standard Enplizh to Enplizh to inferpret knowladee and | insishefully mterpret knewladze and
mierpret knowledze and perinmmance mdiraines. perfnmance indscairs.
performance indicatars. 7} Comnects compatencies 7} Provides anahytic and reflective
1) Connections betwesn demonsmared m the evidsnce to connections betwesn knowledzs and
Imowledes and perfommamce specific mdirators. performance indicaters, inchidine how
indirators are nrsinterpreted, 3) Reflection providas a conpetencies are demonsirated i the
mcomplete o unclear. reasonshle explanation of the evidence
1) Peflection madequately personal competencies, smenpths, | 3) Beflection evahmates the sirensihs of the
deseribes parsanal smengths and and weakness demonsirated inthe | evidence, and professional leaming poals
weaknesses and or inadequately evadence and addressed in demonstrate 3 good imderstanding of
Zoals.
6.5b Assesstment 1) Is sparse and does not reflect 1) Suffidently covers and reflects | 1) Is plentiful and reflects most elsments of
[Evidence] the breadth of assessment and'or; | mamy =lements of azsessment. ATIEEIMANT.
1) Dioes ot demensrate an 1) Demonsirates an imderstanding | 2) Diemonsirates a profvmd understanding
mmdsrstanding of varons formal of varimzs formal and infermal of vanios formal and infermal assessment
and mformal assessment srategies | assessment sTRiBEes. sTateges.
and/or, 3) Demonstrates an ability ouse | 3) Demonsmates an abiity to select. nse and
1) Doz not demonsmate the formal and informal assessment o | Creas superior formal and informal
ablity to use formal and informal | support the contmes asmesment smategies that use ourrent and
A55esEmEnt {0 Suppor the development of all srdents. Thiz | emerging tools and resoarces as appropriae
comtinous development of all may inchade the use of oumrent and | to suppont the cootimusns development of all
shadents. emeTFing ook and eaomres. stndents.
4) There 1= a nesd to mprove n
this area.
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6.9a Collaborative | 1) Iu.up,'-myia'remenf 1} Uses appropriate professional 1} Melnznerfinlly uses professional
Felationships / gufemal terminology and'or Standard terminology and Sandard English to
Partmerships a5 i use Standard g;h.—.hto Englizh to mferpret knowlsdes and  mberpret knowledze and
[Marrative) mnt=rpret kmowladze and perfnrmance mdirainrs. ]m'f{l:mm:e indicainrs.
Pﬂmmmm 1) Comnects competencies ) Provides anabytic and reflective
Iy Connections betwesn dernonsmared i the evidence connertions berwesn knowledze and
kmowledge and performance specific mdicators. perfnmumee indicators, inchiding how
indicators are o sinterprated, 3) Reflection provides a Competenciss are demonstrated i the
mcomplete or unclear. Texsonahile explanation of the evidence.
3) Beflection madequately perzonal competencies, simengthz, | 3) Refechion evabuies the strensths of the
describes persanal srengths and and weakness demanstrated inthe | evidence, and professional leaming zoals
weaknessas and or inadequaraly evidence and addressed in demonstratz a zood imderstanding of
addresses professional leamins professinal leamme zoals. cmnpeta:ﬂ]evﬂm:ed.
zoals.
6.9b Collsborative | 1) Is sparse and does not reflact 1} Suffidently cowers and reflacts | 1) Is plemiful and reflects most elements af
Reelationships / the breadth of collabarative many elements of collaborative callabomtive relationships | parmerships.
Partnerships parmerships relstionships and'or, | relationships / parmerships. ) Demonsates a consistent undersanding
[Evidence] 1) Doz ot demonstrate a 1} Dememsirates candidate: of the many rales of the commmity m
persomal imderstanding of the understands the many roles afthe | education
commumicy's role in education Compmimity in edaatbon 3) Demonsates an abiiny w actvely
and/ar, 3) Demonsirates and ability to develop and maintin collaborative
3) Dooes ot demonsirate an ability | develop md mamtain relaonships with colleagues,
o develop and maimtin collaborative relatanships with parents/zuardianz, and the commumity o
collabaminve reladonzhips with colleagues, parents. mardians, and | support student leaming and well being
collsaznes, parents/zuardians, and | the commwmity o support siudemt | which inchades the use of technology.
the comrmmity fo support stadent | leaming and well being which
leamning and well being. may mehade the use of technology.
4) There i= a ns=d to Ioprove in
this area.
.10 Professional Insufficient information or Copfains an averview of: Contains clear, msighitfil statements that
Growth Reflecfion | portmays a lack of appreciation of | 1) personal leamming experiences Connert persanal learming experianses t an
Statement umdsrstanding for the foward mesting teacher overview of the evidenre confmined m the
comprehansive portfalio Competencies; portfolio that may inchode the use of
assesament of teacher 7) evid ined in tha techralogy o svaluate and reflect on oumrent
COmpEtanciss. imtt'ohamxmﬂ A the use research and professional practces oo a
- regular basis o make effectve use of
of technology to evahae and and tools and
reflect on CmTent ressarch and exisig au mﬁfwlll -
professional practicss on a regula TESOUICES In Suppart - =
asis to make effective use of Strengths achieved and gals set through
exasting amd emerzine digiral wals self-reflection and evalution are evident.
and rzsouress in sppont of sudent Senzths achisved and poals set thoough
samins: md self-reflection and evahution are evident.
3) candidate’s sirensths and geals
fior leamning.
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PROTESSIONAL DISPOSITIONS COE6
| Unacceptable Acceptable Target
Pare B: Professienal Disposinions
.11a Dispositions - | The candidate is disrespectfol ar The candidate respects and The candidate respects, displays and
Personal Integrity | shows a lack of respect far displays persomal me=emify and promates persenal mb=sity and other
personal mbegmity and other related | other relared valoes, inchiding: related vabees, including: carng, faimess,
values, inchuding caring, fimess, caring, frirness, honssty, homesty, responsibility, and sodial justice,
honssty, respansibility, and secial | responsibility, and social justice. and iz puided by these i all educational
Justice and needs Foidance in and is puided by those in all activides. The candidate & prompt and
those educational acovitss. The aducational acdvities. The campletes dofies and assizmments and
candidate does not conplete the camgidate is proompdt to complete vohmisers to assist
majarity of duries ar assiznments the mujority of all duties and
on fdme. AssiFmments.
6.11b Dispesitions - | The candidare does not enzage ma | The candidate iz ensagedina The candidate is enpazed in a contimsons
Comtent comtimxns process of seeking new | comfimons process of sesking new | process of sesking new kmowladzs,
Enowledze Imowledee, and sees knowledze as | knowledge. understands the nahme | understands the natme and the dynamics of
stagnamt. This lack of valoe for and the dynamics of knowledge, koowledge, shares the vahie of sach
kmowledee makes it diffioalt for shares the value of such krowiledze with smdents and mativates
the candidate to shars the value of | knowledee with students and them with a positive approach to leaming.
such knowlsdee with stodents or motivates them with a positve The candidate enzages in infesTatmg new
o motivate them with a posidwe approach to learming. krowiledze to fiurther areas of stody.
approach to leaming
6.11c Dispositions - | The candidase does not The candidate imderstands, The candidate umderstands, respects, and
Daverze Learners demonsoate awarensss of diverse | respects, and appreciates diverse appreciates diverss pattemns of leaming, and
pattarns of leamning, and generally | pantems of leaming, and effectively accommodates such diversiny by
1ses anly the modes ha'she ismost | efectively accommedates such utlizing a wide variety of imstractional
comforiabls with durmg diversity by uilizing a wide sHaregies to meet sudsnt needs. The
instructonal strategias. varity of instmactional strazgies candidate understands, respects, and
to mest student needs. appreciates diverss pattemns of leaming, and
effectively accommodates such diversity
within a broad system of instructional
smafegies. The candidate seeks to broadsn
his'ber personal views in an effort to
promoie an appreciation of diversity.
6.11d Dispesitions - | The candidare doss not appreciate, | The candidate appraciates, The candidate appreciates, understands and
Pedazogy umdarstand or eploy the most understands and employs the most | employs the most effective pedagogical
effectve eozical methods efective gcal methods methads available m the fisld, and delivers
avadlable m the field, and is 1mable | mailable in the Seld, and delivers | kpowlsdee using, refining and adding new
o deliver knowledze using krowledze nsing effective pedazogical methods of effective
effective mstrortional stafegies. instractional smategies. instmactional smatsgies.
6.11e Dispositions - | The candidats does not engage ma | The candidate is engagedina The candidate &= enpaged in a process of
Eeflective process of contimpous appraisal of | process of contiomous appraisal of | confimomas appraisal of the effects of hisher
Appraisal the effects of bisher metractional | the effects of hisher instactional | instactional actions on stadent: and the
actions on students and the larger actions oo students and the larger | larger society and works to affect change
society, resuling m lack of society to mest the needs of the when issues bias, poar practices o
effective response to studants” studant. unfamess is deacted.
meeds
6.11f Dispositions - | The candidase is not movolved in The candidate is imvolved m the The candidate actively takizs on leadership
Educational the mmediate and the larger immediate and the larger systems rales in the immediate and the larger
Advocacy systems of education around of educaton around himy'her by systems of education aremd himvher by
bim'her. He'she does not relate o | relatng to and collabortng with relating fo and collabombng with shadents,
and'or collaborate with collsagues, | stodents, colleamaes, parents, and calleagues, parents, and the commmmity at
parents, and the commumity at the conmmmity af large. large in the classroom, school or
large. professional arpanizatians.
6.11g Dispositions - | 1) L5 sparse and does pot reflect 1) Sufficently covers and reflects | 1) Is plentifol and reflects most elements of
Artifacts & r.hebIenﬂIhnfdispusiIiuﬂsmﬂ.m; many elements of appropriate dispositions.
Reflection ) Droes pot dememstrate a disposiions. 2} Demonstrates a consistent personal
Statement [:-&huml umderstanding of 2) Demonstrates 3 personal understanding of dispositions.
[Evidence] dispositons and/'or; understanding of dispositions 3) Demonstrates an abilicy to actvely
3) Do not demonstrate an ability | 3) Demonstrates an abdiny o develop and maintain appropriate epOnses
mdevﬂapnndmmm develop and maimtain appropriate | to compley sihations.
Appropriate responses fo conmlex | responses to complex sitabons.
situations.
4) There 1= a need wo moprove.
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Appendix K. Student Teacher Evaluation Report—Summative
Evaluation

CHICAGO STATE UNIVERSITY

rrty {hotreach & Freld Mlecomenl Sorvices ¥501 5. King Deree / ETR 32
hiza g rns ] B L
STUDENT TEACHER EVALUATION EEFORT
Candidare: Semezter:
Sekoal: Subject'Grade Level:
Field-bazed Smpervizor: Campu:-bazed Supervizer:
Semesder: Crade: ore ;4 B F Midterm’ Final jcectoasai
[Pleaze grade by checlhng (X) im the appropriate column)
linois Prefessional Teacking Standurds A B F

1. Content Enowladgs

2. Haman Development and Learning

3. Divarsity

4. Planming for Instruction

3. Leaming Fnvironmest

6. Instructional Delivery

7. Commewication

E. Ascossment

. Collshorative Ralaticnships

10. Baflecticn and Relaticaships

11. Profussional Condnct and Laadership

Commenis:

A letter of recommendation may accompany this form

CBS Signatare: Dage:
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Appendix L. Student Teacher Weekly Evaluation Report (Weeks 1-8)—Formative & Summative
Evaluation

STUDENT TEACHER WEEKLY EVALUATION EEFORT (WEEKS 1-5)

Smdent Teacher I # Schioal Field Bazed Supervizor

Crade Level Subject Tansht Campus-Based Supervizer

Sradent teaching, am iv-depth, direct wcaching experience, in a school setting, i condweted as 2 culnvinaring feld-based expericnce for the teachar
sducation program. Field-Based Swpenvisers are required to submit this weekly evaluation of the stedent teaching cxpericmce based the Olimoi
Professionzl Teaching Fiandards.

Pleaze uze the following rubric to indicate the level at which the sindent is performimg ar this dme. (You may wisk to refer to the ISBE
Profesiomal Standards knowledge and performance indicators incloded in che sredent teacher packee.)

5 The sradent teacher” s performance demonstrates sxcallent progress, consistently geing beyond basic competencies.

4 The sradent teacher”s performance demonstrates very good progress for a stadent ar this level

3 The sradent teacher™s performance demensirates competunce and evests the basic sxpectations for a stadent af this level
2 The sradent teacher”s performance demonsirates some progness, but requires mprovement.

1 The stadent teacher”s performancs is inadequate and requinss drastic improvement.

N Mot Apphicable or Mot Obsarved.

Ineis Profesdonal Teaching Scandards Week 1 Week 2 | Wesk 3 | Wk d | Week 2 Wik b Wk 7 Woek 8

dl. Comtosd Kmowiedpe: The toachor understancds e concopis,
methods of mgqeary, and shuctores of Bo deciplmeis) and coesies
icxming capericnces thal make e coniond mesningfel o all sudmi

) Homsa Drvelepmord and Leaming: The toscher indersiamds
hesw ndsvicdzals grow, deveing, end leam azd providies leaming
opprimite thal appord the miclicchel, socml, szl porsossd
development of all siudesis

#1. Diwwreity: The toscher erderstaneds barw students &i i n ther
spprosches to learning and crestes metructiona] opportuiges kel s
mdapicd o dbvores loamem

44 Flnning fer lmimctoa - the iescher credervsnds manctoes]
ploreng arad  devigne iobucian based e lﬂ."hl-l:-\;t'rl-- the
diziplne, shudents, the commusity, snd comicelem goals
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Mlinais Professiomsl Teaching Standards

Week 1

Week

Wik 3

Week 4

Week 5

Wik b

Wieek T

Wk 8

#5. Learning Fervirenmemi The iescher caea en usdersiandizg of
ircdivicual and groep motheation end beharvior i creaic s exming
et el encumges poabve micwl mierechor, sckvs
ergagrrme i lewming nd sel-motivetan

¥ lairocieas| Delbvery: The ioecher enderstands ard wes @ vancty
of Iearaziional sERis Iy L eMciri gL fucITis Aeve krpment ol
ertical thizking, problem molving, and performance skills

. Commaunicafion: The iescher mex knevwledge of eilective wrilies,
'l'l._..'lll TEATY :Il. arl YVIFLE CONTIEREI It ::\.'.'ﬂl.l-‘l | ] r'lf.‘_. ECOYE

ingeiry, collshomiion, and supportive feisraction m e claroom

¥ Ameusment: The ioscher undersiands vamow (orml and informsd
nxmcemert sinsogicn and uss fhem ke mpport e contnmoaus

developmesl of all siudesia

#1. Callsberativwe BohBorship: The iescher usderdands the mke of
the commumity o educstion end devslops and meenieny collsbontive
relationshipe with coliesgues, perenis, aned the cossmumity e mrppori
wingkem! iearming

#10. Faflection and Frofemicas| Gerawth: The tzscher b reflocive
practitamer who contimnslly cembuaizs how cheices end sctions affecl
wincdenis, parenb, mnd pther p:l-':u-h'.-l.lb Iz lhe learTeny corraTRimty
urel wcizesly mocks opporizrelics o greow

¥l 1. Prefimaional Conduct: The toecher enderviands educsisre an s
prefoion, maisisizs sandards of prefosionsl conduct, nd prevides
lendership o mmprove siudent leermeng and well being

Field-Bazed Supervizer’s Indrials

Srodent Teacher:

Whkite: Commmmity Chotrsach & Field Placament Sarvics

Yellow: Campes-Based Sepanisor  Pink: Student Teacker  Gold: Ficld-Based S=pandser
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Appendix M. Student Teacher Weekly Evaluation Report (Weeks 9- 16)

Student Teacher UID# School Field Based
Supervisor

Grade Level Subject Taught Campus-Based
Supervisor

Student teaching, an in-depth, direct teaching experience, in a school setting, is conducted as a culminating field-based experience for the teacher
education program. Field-Based Supervisors are required to submit this weekly evaluation of the student teaching experience based the Illinois
Professional Teaching Standards.

Please use the following rubric to indicate the level at which the student is performing at this time. (You may wish to refer to the ISBE
Professional Standards knowledge and performance indicators included in the student teacher packet.)

5 The student teacher’s performance demonstrates excellent progress, consistently going beyond basic competencies.
4 The student teacher’s performance demonstrates very good progress for a student at this level.
3. The student teacher’s performance demonstrates competence and meets the basic expectations for a student at this level.
2 The student teacher’s performance demonstrates some progress, but requires improvement.
1 The student teacher’s performance is inadequate and requires drastic improvement.
N. Not Applicable or Not Observed.
Illinois Professional Teaching Standards Week 9 %eek Week 11 }Zeek Week 13| Week 14 | Week 15

Week
16

#1. Content Knowledge: The teacher understands the concepts, methods of
inquiry, and structures of the discipline(s) and creates learning experiences that
make the content meaningful to all students.

#2. Human Development and Learning: The teacher understands how
individuals grow, develop, and learn and provides learning opportunities that
support the intellectual, social, and personal development of all students.

#3. Diversity: The teacher understands how students differ in their approaches
to learning and creates instructional opportunities that are adapted to diverse
learners.
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designs instruction based upon knowledge of the discipline, students, the
community, and curriculum goals.

#4. Planning for Instruction: the teacher understands instructional planning and

Nlimais Professiomsl Teaching Srandards

Woeek 10

Wk 11

Week 12

Werk 15

Weaek 18

Wik 15

Wesk 1&

#5 learming FEovirsoment The icscher cors e usckersiandicg of
irdividiual end grosp motrestion end Bohevior = creaie o locamiimg
ETTFINTESLOTE Lokl sooieomuges poaline el inerws i astve
l.'r\:l.lﬂl.'rr.ﬂl: e i.-__.||.-.t' LA = r—=l"J“'.'hﬂ

¥ aauctons ] Delivery=: The oechor endorsiareh: ard e a8 vasicty
i racticnal stmicgics o ncswrage students’ devskrprment of
x mobeing, wnd performence skills

cratical E

¥ Camunan kcafion: The foecher ssen kncwledps of silocki ve wrsiies
serial, norresrbsl, s vl commreemcsttos: techmaynes b Moster el ve
ingeiry., collshbormtion, nd sgEporbive felemmcticon m te classroom

¥ Amcssment: The icscher umsborsiands sarcws lormal asd infonms
axmcxxmment sirtogries mrad weey fhermn e saprert the contmmas
devslopment of all xiudesia

1 Callaborative Relssoerahips: The iescher usderwinnds the ks of
the commmity 0 educstion end derslope: asd meentens collsborm v
relndicnshipe wilh colicagues, perenis, s the comsmumity o arppeoer©
miczlenl aRrmng

#10 Eeficctisn and Frofemicns] Grosth: The tcscher i 5 refloctive
practitoreT who conbruslly cvmbisiss bow choioes end sction: affocl
mizrheryin, parrnits, et niber __.tl--:!:i-l-\.'.'l.lb- = b bemrreng cormeTrety
nred mottesly meclos opporterstics o grew

#L1. PFrefomsional Condect: Thes boecher orsdorwiareh: odiss
roicasion, mmisisins: siencderdh: of prefosions] conduc:, snd presvades
eadershis o smprove suder lesrreng asd well being

F E R

Field-Bazed Supervizer™ s Iniriaks

Srmdent Teacher:

White: Comommity Chotreach dc Fueld Placement Services  Yellow: Campes-Hased Sepandsor  Fink: Smdent Teacher (Gold: Fisld-Based Sepandiser
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Appendix N. Weekly Comments and Suggestions (Weeks 1-8)—Formative and Summative Evaluation
WEEKLY COMMFENTS AND SUGGESTIONS (WEEKS 1-5)

Smdent Teacher UID # Schoal Field Bazed Supervizer

Grade Level Subject Tanght Campus-Based Sapervizor
Week 1 Week 2 Week 3 Week 4
Week 5 Week 6 Week 7 Week §

Fickd -Fianed Superviaors and Carmpuus- Based Sepervisors need o izsiial the iexi box cach week affer wrilingtesding commenia

White: Commmmity Cruireach & Field Placement Services  Yellow: Campros-Based Separvisor  Fink: Student Teacker Guld: Fisld-Bred Sapandisor
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Appendix 0. Weekly Comments and Suggestions (Weeks 9-16)--Formative and Summative Evaluation
WEEKLY COMMENTS AND SUGGESTIONS (WEEKS #-16)

Smodent Teacher UID # School Field Bazed Supervizar

Grade Level Subject Tanghi Campus-Bazed Smpervizor
Week 9 Week 10 Week 11 Week 12
Week 13 Week 14 Week 15 Week 16

Fild -Fiased Supervisors and Cerguus-Based Sepervisors seed 1o imstial the text box exch week afier wrilingbeading commenis

Whkire: Commmmity Crutreach & Field Placomeest Sarvices  Yellow: Campres-Based Sepenvisor  Pink: Smdent Teacker ‘Gold: Fisld-Bried Swpandsor
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Appendix P. Tuition Waiver Award Procedure
CHICAGO STATE UUNIVERSITY

Comrusity (rtresch & Ficld Placement Services 'H.I 8. King Deres / ED 112
1|.u| Mz SOS3R- 1 5508
Bl TH-805 2300 « FAX 7TE805-2193

TUITION WAIVER POLICY

Through the Commmnity Cwmach & Field Placemsnt Services (CWVFPS) in the College of Education, Chicago State
Univensity offers a fuitten waiver to schools and field-based sepervisors whe aid studeats in meeting specific counse
and state requirements for Geld experience. The purposs of the field experience i tor

= Acquaint candidates with the sducational system:

*  Encounags candidates to identify their stungths and weakneqses by interacting with edncators:

»  Intodncs candidats to a varisty of teaching strategies and'or Mmnctions and duties associvted with school

bmingss managemeat and operations; and,
=  Enable candidates to intemrate theoretical concepts with practical sxperiencas.

Ficld requitensents ars completed thromgh observations, mtoring, seaching aiding, internships, stedent teaching, and
Practcum sxperiencs within the school witing.

Criteria

=  For lecal slementary or secendary schoel disrict parsozmal.

»  For every fifty hours that Chicage State students are classroom observars, the school & given one threg-honr
credit wanver to disorbubs.

= Forevery two Chicago State stedents assizned to a classroom 2 twior or teachers zids, the class macher
receives 0ng thres howr credit waiver that ks transfurabls to another teacher at the school

»  Forevery ons Chicage State students assigned to classreom as a smdent teacker, the class ssacher recaives one
thres howr credit waiver that is tensfmble to another teacker at the scheal.

»  Recipient must bave a bacheler™s deges

Submiszion Procedures

The Conrse Schednls Eequast form, signed by an adwivor, teition wraiver letter or PREE-CLINICAL EXPERIFNCE form
with proper sigmaters: mmst be mbmitted to COFPS, ED 322, whare an APPLICATION FOR EDUCATIONAL
BEMWEFITS will be completed 2nd signed by the dirctor of OVFPS.

1. Hyouamw not acarmat stadent, pleace go to the Graduate Office (Library 239 to be admitied to the mniversity.
The £25.00 admizsion fes will not be wanved.

2. Please confact your acadenyic advisor to register. Go onling to wwrw.cswsdn to mgister. Pleass print your
class schednls. Jaly cne waiver may be nsed cach samester.

3. Gow the Commumity Cuasach & Field Placement Sarvices (FL} 321, Subait your fuition waiver card/award
lettar amd receive an application for educational banefits. Pleass bring your CEU/S@ne Iveed Identification

4. Take the application, a copy of the award letier, proof of “Good SHanding af C5U.” and 2 copy of your grades
from C5U Xpress, to ADM 304, Academic Affain Cce, Cook Adevinistration Building.

3. Maxt, goto ADM 207, Financial Aid Yea will recaive a payment vouchar.
fi. Take the voucher to the cashier, ADM 211
7. Dwea't forget your C5U ID. Thenk You.
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Appendix Q: Feedback Report on My Campus Based Supervisor—Summative Evaluation

CHICAGO STATE [UNIVERSITY

Commumity Oetreach & Fizld Flacement Services #5001 A. King Drees / EI¥ 322
Chicagn, Tz S06 IR | 508
TEL 005 k300 « FAT TTES08 F103

FEEDBACK EFFORT ON MY CAMPUS-BASED SUPERVISOE
Major
Check all that apply: _ Gradnate Updergraduate  Cerfification

All Collegs of Edncation teacher preparation programs smphosize that teachers shoeld thoughtfully reflect and
contizme 0 grow throwghout their professiona] careers. For mnivemity sepervisors, ome source for supporting this
professional growth is foedback froms candidates abowt their cxpericmces. Pleass complets both the checklist and
compent wections for this fedback form 2nd wium to the Compmenity Cwimach & Fisld Placemsnt Sercices, ED 312
befors the close of the samsster. o accordance with university policy, your university supervisor will recaive 2 copy
of this evaluation after you have completd thie Held experonce regairamants and kave mosived youor mrade.

Univemnsity Suparviser Semestar; Fall  Sprne Vear

My University Suparvisor wosked with me in the Sollowing ways:

1. Flanming {check sll thai apply)

__ discusced oy fisld sxperience with me

__ defingd hivthar specific axpectations and requizemants for ey Sald experience

___provided me with a written syllabus that ontlined these sxpectations and rquirements

_ worked with v cooperating acker'site supervizor and me to plan my individes] programy needs and schedale
_ provided samples of the lession plan format requived by my program

L Climace {check all thar apply)

__ created a professional amoosphers that sepported open communication, diabegne, and discussion

_ shamed advice and constuctive fesdback with pee on a regular basis

__ kept in comtact with ma, a5 necessary, betarean visits and provided me with dircticns for contactng himher i
case of apsargancy

___ ancoumaged my pemonal and professiom] growth ac a developing teachar

3. Teaching (check all that apply)

visited e an avemge of at least once svery two-thres weaks

reviswed my leuson plans before obsarving mo

observed o teach one or moms classes or activites during sach visit

_ cooferred with pvy cooperyting teacher and me during each visit, or schedulsd amother tme to do 5o

_ provided me with approprizte professional Hierature and other instracticmal nesonrces, if necessary

__ bclped owe intarprot oy plans and expeniances in Hght of tound educational theory, revearch and practicss
___ armenged for ether rescurces. tuppart to holp me with specific mstractiozal problems, if necesuary

_ worked with me, my cooperating teacher, vy program faculfy, and other Svculty if special concarns aross.
4. Eeflecrion {check all chat apply)

___ provids czgeing feedback and halpsd me revise ooy goals as zecessary

__ completed 2t least four wTitten obssrmtons, grve me 3 copy. and dizczssed these obwerratons with me
__ completed my mid-term and fnal evaliations

__ condocted mid-tems and fiza] conferences with oy cooperating teacher and me 1o evaluate my progress

Gemeral Commen: and Sngreston::

I recommiend thiz supsrvizor for fuhme candidate placements.

I do mot recommsnd this supervizar for fufure candidate placements.
Pleaze write suggesdons to belp with furere field experience smmdents, especially for any items that were nat
checked sbove on the backside of thiz page:
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Appendix R. Feedback Report On My Campus-Based Supervisor—Summative
Evaluation
CHICAGO STATE UUNIVERSITY

#5001 9. King Diwes / ED¥ 112
Chicagn, [Thino S06IR- 1 508
L TT05-E5300 « FAX TTE405-1103

Comrmumity (hetreach & Fisld Macement Sarvices

FEEDEACK EEPORT ON MY FIELD-BASED SUPEEVISOR
Majar
Check all that apply: _ Graduste _  Undergraduste _ Certification

Chicago State Unfversity amd the Cellege of Educaticn emphasize that teachers should themghtfilly mefloct and
contizug to grew Dwoughout teir professiesa] carsers. For coopemating teachers azd Seld-baved sapervisers, oz
source for supporting this professional growtd i Sedback fom candidates aboat thelr sxperiences. Please complete
both the checklist and comments sections of this fesdback form and mmm to the Community Owircach & Field
Placamsat Services, ED 321, Yoo feadback will not be shared individeally with your cooparating teachar'feld based
suparvizor. It will becomse part of 2 gensmal sumpary that the College of Educaticn will reflect oz afier you have
completed your sxperisnce and received your final grade. Thank you for our assdstanca.

Field-Based Smpervisor Ssmester: Fall  Sprng Vear

My Field-Based Supsrdisor worked with me in the following ways:

1 Academic Bespurces: (Check all that apply)

__ provided me with textbooks and instmicfional manoals and resources

__ provided me with a school curmioalom guide and/or handbook

__ made me aware of their school assessment plan

__ made me aware of and provided me with the opporunity to wse audio/ visual sguipment

__ made me aware of and provided me with the opportanity to use computer technolegy for futarial,
remedial, or enrichment activities

__ made me aware of and provided me with the opportanity to use copputer technolegy for instmuctional
presentations

__ made me aware of and provided me with the opportunity to attend workshops and’or mstnrtes

1. Experiences (check all that apply)
__ [Eave me anoTisntation to the schoel
__ made me aware of their school philosophy and miszion statement
]Jrcrnliedmz with the oppornmity to experience working with snadents of different backgrounds and
culbares
__ provided me with the opporhnity to experience working with shadents who are academyically challenged
__ provided me with the opportunity to nteract with parents at such times as Cpen Houwse and parent
conferences
__ provided me with the opportunity te be creative and to experiment with my own teaching soatepies and
techmigques
__ provided me with the opportunity to mest with the principal’'department chairperson
__ provided me with the opportnity to be observed and’or evaloated by the principal/depantment

chairperzon
__ made me feel a part of the professional staff

Gemeral Comments and Sugrestons:
I recommend this supervizor for fiutore candidate placements.

I do not recommend this supervizor for fufure candidate placements.

Pleaze write suggestoms to help with fumare field experience shadents, especially for any items that were not
checked sbove on the backside of this page:
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Appendix S. Feedback Report On My Field-Placement Site—Summative Evaluation

CHICAGO ST4ATE UNIVERSITY

Comrmemity Oetreach & Ficld Flscement Services #5011 8. King Deree / FT 112
Chicagn, Tl S06 3= 1 2508
TEL TY-005 2300« FAX TTE805-2103

FEEDEACK EEPORT ON MY FIELD PLACEMENT SITE
Majar
Check all that apply: Crradnas TUndergraduate Certification
Tha Crellegs of Edecation Teachar Preparatico Programs amphacire that all educaters should thoughtfully reflect and
contizme e grow throughout their professional carsers. Please complete both the checklist and comment wectons of
this feedback form and metumm to the Commpusdty Cuteach & Field Placamsat Services, ED 321, Yowr meapeoses will

not be shard =dividnally with thess schocl sites: bowsver, your feedback will kelp = determzing the appropriatmess
of schools wlectad for fzture fiald sxperences. Thank yom for your assstance.

Site Mams: Semester- Fall  Spming Year

My Placemeant Site:

1. Provided These Academic Fesources:

__ provided me with textbooks and instuctional manuals and respurces

__ provided me with a schooel comiculum guide andior handbook

__ made me aware of thedr schoo] site assessment plan

__ made me awarz of and provided me with the opportanity to use andio’ visnal equipment such as video and
overbeads

__ made me awarz of and provided me with the opportamity to use computer technoloesy for tuborial,
remedial, or enrichment activaties

__ made me awarz of and provided me with the opportamity to nse computer technology for insmuctonal
prEsenfations

__ made me awars of and provided me with the opportamity to attend workshops and'or mstnites

2. Prowided These Expeniences:
__ Eave me an orientation to the school
__ made me aware of thedr school’ philesophy and mizsion s@tement
__ prowvided me with the opporhmity to experience working with students of different back grounds and
oulhares
__ provided me with the oppornmity to experience warking with shadents whe are academically challenged
__ provided me with the opporhmity to interact with parents at such times as Open House and parent
conferences
__ provided me with the opporhmity to be creative and to experiment with my own teaching srategie: and
techmiques
__ provided me with the oppornmity to mest with the principal’deparmment chairpersen/others
__ provided me with the opportmity to be observed and'or evaloated by the principal/depantment
chairperzon/athers
__ made me fzel a part of the professional saf
Gemeral Comments and Sugrestons:
I recommend this supervizor for fuhmre candidate placements.
I do not recommend this supsrvizor for fumre candidare placements.

Fleaze write sugrestoms fo help with futare field experience stadents, especially for any items that were nat
checked above on the backside of this page:
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College Directory of Programs and Advisors

Program Advisor Room E-mail Phone
Bilingual Education
Career & Technical Joanne ED 223 jkolacki@csu.edu 773-821-2432
Education (CTE) Kolacki
e Business Joanne ED 223 jkolacki@csu.edu 773-821-2432
Education Option | Kolacki
e Family & Joanne ED 223 jkolacki@csu.edu 773-821-2432
Consumer Kolacki
Sciences Option
e Industrial Joanne ED 223 jkolacki@csu.edu 773-821-2432
Technology Kolacki
Education Option
Early Childhood Danielle ED 324 dbarefie@csu.edu 773-995-2390
Education Barfield
e Child Studies Danielle ED 324 | dbarefie@csu.edu 773-995-2390
Option Barfield
Elementary Education Jennifer ED 210 | Jjacks65@csu.edu 773-821-2837
Jackson
Health and Physical Joanne ED 223 jkolacki@csu.edu 773-821-2432
Education Kolacki
Middle School Education | Jennifer ED 210 | Jjacks65@csu.edu 773-821-2837
Jackson
Recreation Joanne ED 223 jkolacki@csu.edu 773-821-2432
Kolacki
Secondary Education Various Various 995-3600 and
Options Programs K-12 Content Area | Offices in request to be
and 6-12: Art ,Biology, Advisers in Business & connected with the
Chemistry, English, College of Health department for the
Geography, History, Math, | Arts and Sciences, respective program.
Music, Social Studies, Sciences Harold
Physics Washington
and Science
Buildings.
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Community Outreach &

Field Placement Service Office
Margaretann G. Connell
Coordinator

mconnell@csu.edu
(773) 995-3070

DeWitt Scott
Assistant Coordinator
dscott33@csu.edu
(773) 995-2129

Cassandra Riley
Administrative Secretary
criley@csu.edu

(773) 995-239

Room: ED 322

Certification Counselors

Barbara Belisle

Alternative Route and Graduate Certification
Counselor

bbelisle@csu.edu

(773) 995-2492

Room: ED 203

Melissa Baker

Secondary Education (K-12 & 6-12)
mbaker20@csu.edu

(773) 821-2455

Room: ED 201A

Debra Bell-Griffin
Elementary Education
dbell26@csu.edu
(773) 995-3688
Room: ED 210
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Teacher Development
Center/Professional Education and
Development Services

Dr. Nancy Grim
Assistant Dean
ngrim@csu.edu
(773) 995-3971

Steve Damarjian

LiveText® Data Coordinator
livetext@csu.edu

(773) 995-2097

Room: ED 200

Center for Integrating Technology Into
Education

Lou Moore

Director

Imoore29@csu.edu

(773) 995-2348

Room: ED 306A

Alvin Richards

Technical and Networking Support
aricha25@csu.edu

(773) 995-2297

Room: ED203A

62



mailto:mconnell@csu.edu
mailto:dscott33@csu.edu
mailto:criley@csu.edu
mailto:bbelisle@csu.edu
mailto:Mbaker20@csu.edu
mailto:dbell26@csu.edu
mailto:livetext@csu.edu
mailto:lmoore29@csu.edu
mailto:aricha25@csu.edu

Graduate Programs

Doctoral Studies

Dr. Carol Schultz

Chairperson, Associate Professor

cschultz@csu.edu
(773)995-2092

Graduate Programs in Education

(Graduate Programs in Higher Education, Instructional Foundations, Physical Education,

Special Education and Reading)
Dr. Cathryn Busch
Chairperson, Professor
cbusch@csu.edu

Library, Information and Media Studies
Dr. John Agada

Director, Professor

jagada@csu.edu

(773) 995-2503

College Administration

Dr. Sylvia Gist
Dean of Education
ED 320
s-gist@csu.edu
(773) 995-3988

Dr. Kimberly Edwards

Assistant Dean

COE Sexual Harassment & Discrimination Officer
ED 316

(773) 995-2218

Dawn Liddicoatt

Assistant to the Dean for Certification
and Accreditation

ED 218

m-liddicoatt@csu.edu

(773) 995-2810
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Brief History of Chicago State University

Chicago State University’s (CSU) roots reach deeply into Illinois’ proud history of public
education. Founded in 1867 in Blue Island, Illinois, as an experimental teacher training
school, CSU is the state’s second oldest public university in Illinois.. As Chicago became
more ethnically, socially and economically diverse during the 20™ century, CSU also
changed by responding to demands of the Postwar World War II Era with a renewed
commitment to innovation, diversity, academic excellence and community service.

From its meager beginnings in 1867 in a leaky railroad boxcar in Blue Island, CSU has
grown with Chicago and the surrounding region. During the 1960s, CSU was principally
a teacher training college with a predominantly European-American student body.
Today, however, CSU is located on a picturesque urban campus of 161 wooded acres on
Chicago’s south side, services a diverse blend of predominantly African-American and
Hispanic students, and has evolved into a comprehensive doctoral level university
offering 36 undergraduate and 20 graduate degree programs to over 6,800 students
through its colleges of Arts and Sciences, Business, Education, and Health Sciences, and
its division of Continuing Education.

CSU plays a unique role in Illinois’ public education history. The University successfully
recruits and graduates talented students from diverse socio-economic backgrounds and
“underserved” minority students who, because of inequality of access and opportunity,
have been denied many of the economic, social and educational benefits enjoyed by the
wider society. The student population is approximately 87 percent minority, and 72
percent female. Unlike other Chicago and surrounding area universities, the majority of
CSU students do not fit the stereotype of the “traditional” college student. Many CSU
students hold full-time jobs while taking full class loads each semester, a significant
number of students come from disadvantaged economic backgrounds, and nearly 75
percent of all CSU students receive financial aid (Institutional Research, 2009).

The U.S. Department of Education, Office for Civil Rights, has certified CSU as a
minority serving institution (MSI), although it was founded as a majority institution. A
vast number of CSU students are graduates of the Chicago Public Schools system, are
first-generation college students, and live within a 15-mile radius of the campus. Many
students are self-supporting, older than traditional college-aged students and have family
responsibilities. Approximately 64 percent of CSU’s undergraduates are between the ages
of 22-49 (Institutional Research, 2009).

CSU’s success in providing access, retention and graduation for non-traditional
populations has continued to place the University in a pivotal role in higher education,
both regionally and nationally, because there is a universal recognition of the gradual but
significant ethnicity shift unfolding in Illinois and across America. Indeed, the
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implications of this trend will result in more African-American, Hispanic, and Asian
students matriculating as the 21* century unfolds.

During the past 142 years, CSU has renewed itself as it has adapted to the changing
nature of higher education, the shifting demands of society and the expanding knowledge
base of the modern era. During the 1990s, it became apparent that the new millennium
would present unprecedented challenges to the University in the form of greater
competition for outstanding high school graduates, new requirements for state-of-the-art
computer and information technology resources, and the need for new, modern buildings
to accommodate growth in the different CSU colleges. The University met these
challenges by reforming its business practices, renewing the emphasis on scholarly
achievement and beginning a major infrastructural improvement effort that continues
today.
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Reserved Rights Statement:

The provisions of this publication are not to be regarded as an irrevocable contract. The
College of Education reserves the right to modify, to revoke, or to add to any and all
regulations at any time. As an Illinois recognized institution with approved certification
programs, Chicago State University’s Education Programs are subject to mandates
issued by the Illinois State Board of Education (ISBE) and the Illinois Board of Higher
Education and are therefore also subject to change. Individual departments and units
should be consulted for information regarding regularity of course offerings, and
program and policy changes. Assessment and certification requirements may change on a
yearly basis.
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