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		 College of Education Safety Module
		 
		 
		 
		 
		 
	
	 
		 College of Education
		 Safety Module College of Education 
		 
		 
	
	 
		 Why are teacher education majors required to participate in this safety-related task?
		 	The Illinois legislature requires that the curriculum at all State universities contain instruction in safety education for teachers and other education professionals.
Your university has chosen to have teacher candidates fulfill this requirement via the following web-based tool. 

Teacher candidates will read and consider the following material. The content is intended to encourage teacher candidates to think about safety. A series of questions are included to ensure comprehension.
The entire task will require approximately one hour.


 Why are teacher education majors required to participate in this safety-related task? 
		 
		 
	
	 
		 Commitment Agreement
		 Commitment Agreement 	Before beginning this task, please read the following statement and make a commitment by selecting the box below.	Commitment
I understand that the following material is intended to fulfill a certification requirement. However, as a future educator, I want to ensure that all students have a healthy and safe school and community environment and educational experience. I am committed to the safety of the children and youth whom I will educate. Therefore, I commit to developing safe personal and professional habits. I recognize that my behavior will serve as a role model to children and youth. 	My safe behavior may inspire them to be safer. Furthermore, I will work to help students develop safe habits in and out of the classroom. Commitment agreement	I commit to being a safe education professional and to helping students develop safe habits. Yes      	No        
		 
		 
	
	 
		 Why Safety in Schools? 
		 Why Safety in Schools?
 	Every morning, parents send their children and youth off to school with the expectation that they will remain safe. Education professionals never need to lose sight of that great responsibility.

Our schools focus on academic achievement and other important measurements of success, but those things do not matter unless our students remain safe in a healthy environment that is conducive to learning. A safe school is a school where safety concerns are openly acknowledged, where there is participation and involvement between school officials and students, parents and community stakeholders and resource agencies in the planning and decision-making process.

 
		 
		 
	
	 
		 Why Safety in Schools? 
		 Why Safety in Schools?
 	It's important that schools are perceived as safe havens for learning. Students learn best and achieve their full potential in safe and orderly classrooms. This positive academic environment begins with safe families and communities. There are, however, many things education professionals can and should do to help ensure the safest schools possible. Education professionals can model safe habits and help focus student attention on safety issues. Safety can be integrated throughout the curriculum. Through making safety a priority, schools can help students recognize the utility of safe behavior.
 
		 
		 
	
	 
		 
		  	Statistically, schools continue to be one of the most secure places for children and youth [Centers for Disease Control and Prevention (CDC) – Division of Adolescent and School Health (DASH)]. Schools are the safest place for children and youth -- safer than the street, the mall, or even the home. Almost all children and youth deaths occur away from school, after hours and during holidays. 

However, safety remains a concern for education professionals. Accidents, intentional and unintentional injury, bullying, and other risks and forms of violence create a need for safety awareness. It takes a comprehensive, coordinated effort by all education professionals to ensure safety policies and plans are effectively administered to keep our children and youth— and the education professionals who work in our schools—free from harm.
 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Safety is a habit. It is a way of conduct and thinking that is learned and practiced and eventually becomes habitual. It is vital that education professionals adopt a safety-orientated mindset and work to develop and model safe habits. It is important that education professionals recognize the responsibility that they have to help students develop safe habits that will benefit them throughout their lives.   
		 
		 
	
	 
		 A safe school is one where:
		 A safe school is one where: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) No accidents or injuries occur. B) Educational professionals are aware of safety concerns and where there is participation and involvement between education professionals and other stakeholders. C) Safety is the most important issue on the administrator's agenda. D) Focus is solely on academic achievement. 
		 
		 
	
	 
		 Which of the following responses best describes the most effective way that classroom teachers can help teach safety to students?
		 Which of the following responses best describes the most effective way that classroom teachers can help teach safety to students? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) School-wide integration of safety topics into daily lesson plans. B) Coordinated effort with other educational professionals, community members and students to ensure that safety is a school priority. C) Focused, data-driven attention to safety-related problems. D) Classroom teacher models safe habits in the classroom. 
		 
		 
	
	 
		 Describing Risk
		 Describing Risk 	There are many contexts in which the concept of risk may be explained. At a basic level, risk deals with exposure to an unwanted outcome and can be described as a combination of the likelihood of the outcome, as well as the severity of the loss that results. Risk can be described quantitatively or qualitatively. One of the difficulties in describing risk is identifying the cumulative hazards or adverse conditions that have the potential to produce unwanted outcomes. For children and youth, these can be physical, behavioral, environmental or socioeconomic. Without a wealth of life experiences, some students may find it difficult to comprehend risk. 

 
		 
		 
	
	 
		 
		  	The following figure demonstrates how a teacher might approach the explanation of risks to a group of students. The risk associated with any behavior is a function of the interaction between severity and probability. If either the likelihood of the exposure or the severity of the outcome increases, then the risk also increases. If a student comprehends that a specific behavior (i.e., riding a bicycle without a helmet) is highly likely to result in a severe injury (i.e., concussion), he or she is typically less likely to engage in that behavior. Safety education – one might say – is a matter of helping children and youth understand the potential severity and probability associated with any behavior.  
		 
		 
	
	 
		 
		  	Are children and youth at risk for accidents or illnesses at school?	The short answer is yes.  	Risk factors can be anything that is associated with a greater or lesser probability of a child or young person experiencing harm. Risk factors are not static and can be divided into several domains: individual (i.e., lack of knowledge or skill)school (i.e., policy)peer group (i.e., positive or negative attitudes towards safe behavior)family (i.e., parental rules) community (i.e., crime) 
		 
		 
	
	 
		 
		  	An understanding of risk factors can help those designing and delivering education to focus on wider aspects of injury prevention and personal safety. 	Age or development factors of the student may affect the likelihood that some sort of exposure will lead to an accident or adverse health effect.  One of those factors is the cognitive development of young students.  Not only does emotional and intellectual growth vary by age through different life stages, but the rates at which individuals develop high-level thinking skills also vary.  Typically, students will not develop a full capacity for critical thought until adolescence or adulthood – some never fully develop the ability.  
		 
		 
	
	 
		 
		  	However, safe behavior is a habit and it can be taught.  According to Fetro, [Personal and Social Skills (ETR)] in any classroom there will be a range of skills that should be considered as it relates to safe decision-making and goal setting.  The key is that skills can be enhanced through practice.  Examples of the important skills to be developed include decision-making and goal-setting skills: 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	School do pose some risks for student and employee safety.  There are, however, strategies that mitigate or prevent the likelihood of safety issues or problems. 
		 <br><br>
		 
	
	 
		 One of the difficulties of explaining risks is:
		 One of the difficulties of explaining risks is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Identifying the issues or problems conditions that have the potential to produce unwanted outcomes. B) The reality that education professionals can never know what risks students face. C) Students tend not to care about preventing accidents and injuries. D) That people often feel as though they are invincible. 
		 
		 
	
	 
		 What is the best way for a teacher to help students deal with "zero expectancy"?
		 What is the best way for a teacher to help students deal with "zero expectancy"? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Teach students that cost of prevention is less than the cost of accident or injury. B) Help students deal with the barriers that prevent safe play on a basketball court. C) Help students recognize the risks associated with riding a bicycle without a helmet D) Work to develop a philosophical foundation for safe behavior. 
		 
		 
	
	 
		 Safe Environments, Safe Schools
		 Safe Environments, Safe Schools 	The types and number of hazardous conditions at any given school is too great to describe in a venue of this type. Examples of some these include air quality, playground and facility safety, halls and floor safety, laboratory safety, food safety, and others.   	Here are some facts regarding three potential school-based environmental issues or problems–	Air Quality 	According to the United States Environmental Protection Agency (http://www.epa.gov/iaq/), indoor air quality is important for health and legal reasons. Indoor air pollutants can cause discomfort, and reduce school attendance and productivity. Moreover, they can cause or contribute to short- and long-term health problems. 	It is vital that education professionals be aware of the impact air quality issues have on the health and academic achievement of students.  There are many local, state and federal resources available via agency websites.  
		 
		 
	
	 
		 Playground Safety
		 Playground Safety According to the National Safety Council (NSC) (http://www.nsc.org/resources/factsheets/hl/playground_safety.aspx), each year more than 200,000 children are injured on playgrounds.  Unfortunately, some children die as result of these injuries.  Education professionals should familiarize themselves with guidelines for safe playgrounds and work with communities to ensure access to safe playgrounds for all children.  Remember that most playground injuries can be prevented.  
		 
		 
	
	 
		 Food Safety
		 Food Safety 	The CDC-DASH reports that each day, more than 27 million children get their lunch through the National School Lunch Program. Food is prepared in schools by foodservice staff and is brought into the school environment from vendors and the homes of students and staff. Therefore, a comprehensive approach is needed to ensure food safety in schools.	Food-borne illness usually arises from improper handling, preparation, or food storage. Good hygiene and sanitation practices before, during, and after food preparation can reduce the chances of contracting an illness. There is a general consensus in the public health community that regular hand-washing is one of the most effective defenses against the spread of food-borne illness.   
		 
		 
	
	 
		 
		  	According to the Partnership for Food Safety Education (http://www.fightbac.org/), each year millions of illnesses in this country can be traced to food-borne sources.  Often times these illnesses are especially dangerous for children and anyone with a compromised immune system.  It is important that education professionals be aware of food safety issues.  The best way to prevent food-borne illnesses is to make sure everyone who prepares, serves, or eats food in the school environment takes steps to keep it safe. And that means everyone, from parents who send in snacks prepared at home, to cafeteria workers who serve lunch or breakfast, to teachers who plan celebrations with food, to the students who must wash their hands.   
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	These examples illustrate some of the areas of concern for educational professionals.  The key lesson to be learned is that the environment at school matters.  It is impossible for students to learn and be healthy in unhealthy environments.  There are also potential legal consequences to inaction that fails to prevent, mitigate or eliminate environmental hazards.  Educational professionals must pay attention to the “health” of the school building, facilities and services.	Awareness of safety issues and hazardous conditions provides an opportunity for collaboration among education professionals, parents, community members and students to help identify and deal with environmental hazards.  In the classroom, teachers can discuss environmental issues with students and work to develop skills (i.e., planning for prevention).  For example, a middle school teacher could select a school or community environmental issue for study and integrate the topic throughout the curriculum.  Focused attention to safety and environmental issues and problems will help students become more aware of safety and the impact of environment in their own lives. 
		 
		 
	
	 
		 Which of the following is the best way a school can deal with an environmental issue or problem?
		 Which of the following is the best way a school can deal with an environmental issue or problem? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) School administration and faculty should work to resolve the issue or problem but do so without public knowledge.  The idea: "There is no reason to scare or alarm the students, parents, and community." B) Educational professionals should develop a plan of action and begin to deal with problem before informing the public.  The idea: "We should begin to solve the issue or problem before telling the community.  They will be satisfied that effort has been made." C) School administration immediately involves faculty, staff, students, parents and community and relevant professionals to collaboratively work to mitigate or eliminate the issue or problem.  The idea: "Include everyone from the start and work together to solve the issue or problem." D) Education professionals work to hide problem from other faculty, staff, students, parents and community and relevant professionals.  The idea: "We should keep the public from knowing about this issue or problem because there are insufficient resources to deal with it." 
		 
		 
	
	 
		 Disasters
		 Disasters 	Two hazards that have contemporary significance are disasters and bullying.  	Disasters	Disasters – both natural and human-made – require a lot of planning and attention to detail in order to respond safely and swiftly.    
		 
		 
	
	 
		 
		  	Ways you can prepare and educate your students:	Emergency Preparedness – Large-scale disasters – human-made or natural – are typically low probability events, and teachers don’t want unnecessary fear to interfere with the educational pursuits of students.   	The biggest key to preparing education professionals and students for either a natural (i.e., tornado, earthquake, flood, fire) or human-made (i.e., shooter or bomb threat) disaster is communication.  The ability to maintain effective lines of communication can be essential to preventing, mitigating and dealing with disasters.  An effective communication plan is capable of informing relevant school professionals of potential danger.  Once the danger has been identified and communicated, the response plan should automatically be implemented. 
		 
		 
	
	 
		 
		  	Every school district should have response plans for dealing with disaster situations. Everyone in the school should learn the plans and procedures.  An actual disaster situation is the neither time nor the place for people to be “guessing” what to do.  If everyone associated with the school disaster plan knows the plan and procedures…the response to the disaster will go more smoothly!The disaster responses plan should be practice with students regularly.  Emergency preparedness professionals suggest that response exercises or drills be “scenario-based”.  That means that they are not merely walk-through drills – but they are based on a specific role play scenario.  This helps education professionals and students think about how to respond during an emergency.  The ability to analyze the scenario and apply procedures appropriately will be useful during an actual emergency.It’s important that education professionals make students aware of possible disaster scenarios, but it’s also important that the risk of such situations be explained.   
		 
		 
	
	 
		 
		  	If a school or district does not have a response plan in place for school buildings, it should develop one as soon as possible.  The risks of being unprepared are potentially catastrophic.  Planning provides schools and communities with the means to adequately respond in the event a disaster occurs in your area.  Planning ensures that: Evacuation routes are known and practiced; Communication channels work;Needs of all students are considered;Food, water, medical and other supplies are available; and,Response is swift and sure.	In this way, when the time comes the school and community will be prepared to respond decisively to protect the well- being of students, under the directions of Federal, State and Local officials. 
		 
		 
	
	 
		 
		  	The more prepared education professionals and students are for an emergency, the better.  Before the school year begins, education professionals should assess facilities to determine if there are vulnerabilities that could be exploited during a disaster.  This is especially true for human-made situations such as school-shootings and terrorism.   
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Planning and communication are keys to dealing with natural and human-made disasters at school. 
		 
		 
	
	 
		 Large-scale disasters - human-made or natural - are typically low probability events.  This fact means:
		 Large-scale disasters - human-made or natural - are typically low probability events.  This fact means: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) That there is no need to plan for such events. B) Education professional should actively plan but not raise fears and concerns of students unnecessarily. C) If large-scale disasters occur they will not be "bad". D) Education professionals should not be concerned with large-scale disasters. 
		 
		 
	
	 
		 School administrators are alerted that a tornado has touched-down in the vicinity of the school.  Which of the following is essential in preparation for a potential large-scale disaster?
		 School administrators are alerted that a tornado has touched-down in the vicinity of the school.  Which of the following is essential in preparation for a potential large-scale disaster? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Ongoing maintenance of a supply of emergency and medical supplies. B) Effective lines of communication to faculty, staff, students, parents, and relevant community agencies and organization. C) Written emergency plan and procedure filed with local emergency preparedness board. D) Experience dealing with emergencies such as large-scale disaster. 
		 
		 
	
	 
		 Bullying 
		 Bullying  	A second hazard of contemporary significance is bullying.  Bullying is aggressive behavior that is intentional, repeated over time, and involves an imbalance of power or strength. Bullying is a less obvious hazard but one that has the ability to result in significant psychological or physical damage among students. 	There are a number of reasons why education professionals should be concerned about bullying among children and youth. These reasons range from the prevalence of the problem to the impact on children and youth who bully.    
		 
		 
	
	 
		 
		
		                                                 	The National Center for Educational Statistics (NCES) compiles data regarding school crime and safety.  According to the NCES, many children and youth are involved in bullying, and most are extremely concerned about it.  Research indicates:One in four student experiences bullying on a frequent basis.  Bullying can seriously affect the mental health, academic work, and physical health of children and youth who are targeted.  Children and youth who are bullied are more likely than other children to be depressed, lonely, anxious; have low self-esteem, feel unwell, and think about suicide.   
		 
		 
	
	 
		 
		  	Bullying is also bad for the one in five students who bully. Children and youth who bully are more likely than other children and youth to be engaged in other antisocial, violent, or troubling, unhealthy behavior.  The long-term consequences of bullying can result in profound emotional, mental, social and physical health issues and problems.Bullying can negatively affect children and youth who observe bullying going on around them–even if they aren't targeted themselves. Observation of bullying behavior has been linked to negative social climates in schools.  Children who are bystanders to bullying can feel fearful, guilty, and distracted from school work.“Online bullying” is becoming a concern.  Many children and youth experience “cyber-bullying” or bullying through mediums such as MySpace.com, Twitter.com, electronic mail or texting.Bullying is a form of victimization or abuse, and it is wrong. Children should be able to attend school or take part in activities without fear of being harassed, assaulted, belittled, or excluded. 
		 
		 
	
	 
		 Are adults aware of bullying?
		 Are adults aware of bullying? 	Adults are often unaware of bullying problems. Most teachers believe they intervene "almost always" in bullying situations.  Research, however, indicates a vast majority of students feel that education professionals too often ignore bullying.    Responsible teachers are mindful of bullying and work to prevent bullying. 
		 
		 
	
	 
		 Can adults bully children and youth? 
		 Can adults bully children and youth?  	It is important to remember that not only do children and youth bully each other, but adults can bully children and youth, too. Many times education professionals and other adults bully children and youth.  Education professionals must not only be watchful for signs of bullying among the children and youth that they work with, but they should also be sensitive to possible bullying of children by adults, as well.  For example, if a teacher “jokingly” refers to a student by a derogatory name it can be bullying.  The student may not feel comfortable discussing the effects of the ‘name calling” with the teachers.  The behavior may seem “cute” or “endearing” to the teacher but it can be painful and damaging to the student. 
		 
		 
	
	 
		 Possible Warning Signs of Bullying 
		 Possible Warning Signs of Bullying
 Student with torn, damaged, or missing pieces of clothing, books, or other belongingsStudent has unexplained cuts, bruises, and scratchesStudent afraid of going to school, walking to and from school, riding the school bus, or taking part in organized activities with peers (i.e., sports, clubs)Student has lost interest in school work or suddenly begins to do poorly in schoolStudent complains frequently of headaches, stomach aches, or other physical ailmentsStudent or parent reports he or she has trouble sleeping or has frequent bad dreams  
		 
		 
	
	 
		 
		  	Schools interested in preventing bullying must recognize that bullying prevention is an ongoing task. Bullying in schools is not a problem that can be solved once and for all. Therefore, schools should maintain constant readiness to counteract any tendencies toward bullying in the school environment.	Schools and individual teachers should develop a process for determining the incidence and types of bullying present.  It is useful to consider the types of prevention programs that have been found to be effective.  For example, the National Mental Health Information Center (http://mentalhealth.samhsa.gov/15plus/educate/) has useful resources that identify effective bullying prevention programs.  
		 
		 
	
	 
		 
		  	Programs that prevent bullying:	Develop assessment plan to determine what types of bullying are going on at the school and in the community (i.e., on school campus or via internet).  The assessment plan should obtain data about social and cultural environments, as well as, growth and development factors that impact bullying behavior.   The assessment plan should infer knowledge, skill, and attitudinal/dispositional needs related to bullying behavior and prevention.  
		 
		 
	
	 
		 
		  Once needs are determined – the school and community work collaboratively to develop a “product” to meet needs.  For example, schools mightDevelop a social marketing campaign aimed at altering student norms and perception regarding bullying.Schedule a school-wide presentation to inform students about the metal and emotional effects of bullyingProvide in-service training program for teachers and staff regarding signs and symptoms of bullying and prevention strategiesInvolve community organizations the  process of planning for bullying prevention 
		 
		 
	
	 
		 
		  Develop materials (i.e., brochure, “toilet talk”) focused on creating an environment opposed to bullyingFinding out what works (or doesn’t work) and why it works (or why it doesn’t) is essential.  Ongoing evaluation is critical to successful bullying prevention efforts. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson Educational professionals should become aware of school and community resources to assist students dealing the effects of bullying.  School nurses, social workers, mental health professionals and community health providers may be resources that provide services for students coping with bullying. 
		 
		 
	
	 
		 You are aware that a student in your class, Emil, is being bullied by another student, Becca.  You telephone Becca's parents of to discuss the situation.  The girl's father says, "Bullying isn't bad.  It makes kids tough when they are bullied."  Which is the best response to explain why bullying is a negative behavior?
		 You are aware that a student in your class, Emil, is being bullied by another student, Becca.  You telephone Becca's parents of to discuss the situation.  The girl's father says, "Bullying isn't bad.  It makes kids tough when they are bullied."  Which is the best response to explain why bullying is a negative behavior? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) "It may be true that bullying makes one tougher, but some kids aren't tough enough to handle bullying." B) "Everyone understands that it is wrong to bully.  You are a terrible parent for saying those things." C) I am aware that the long-term consequences of bullying can result in profound emotional, mental, social and physical health issues and problems." D) "Our school has rules that were developed to prevent bullying.  Regardless, of how you feel about anything, I must stop Becca's bullying behavior." 
		 
		 
	
	 
		 Effective school-based  programs that prevent bullying likely include the following elements except:
		 Effective school-based  programs that prevent bullying likely include the following elements except: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) An assessment plan to determine the types and prevalence of bullying at school. B) A determination of faculty, staff, student, parent and community knowledge, skills and attitudes related to bullying. C) A ongoing evaluation process to determine effectiveness. D) Swift and sure punishment for students that bully. 
		 
		 
	
	 
		 The Need for Safe Routes to School
		 The Need for Safe Routes to School The issue of vehicle safety is a wide-ranging problem for students and teachers that has the potential for serious consequences.  Vehicle crashes in the United States have been the leading or near leading cause of death and injury among children and youth for decades.  While these crashes are not limited to transport to and from school or school-related activities, they are certainly included. Who’s at risk for vehicle-related accidents?  
		 
		 
	
	 
		 
		  	Vehicle-related crashes come in many forms, including vehicle to vehicle, vehicle to person, and vehicle to bicycle (or other form of manual transportation).  At very young ages children are more at risk as passengers in their parents’ vehicles or on school busses.  For youth, especially those over the age of sixteen, automobile crashes have long been the leading cause of death.   While these types of crashes and injuries will never completely be eliminated, there are safety measures which can be taken to reduce the frequency and impact. 
		 
		 
	
	 
		 
		  	Ways you can protect and educate your students: 	Child/Small students – 	Children under the age of 12 or weighing less than 85 lbs should always ride in the backseat of a vehicle.  Their risk of injury and death is also significantly reduced if they are properly belted into the seat.  For very small children, this means riding in a car seat.  It may be necessary for small children who no longer ride in a car seat to use a booster seat so that the shoulder strap of the seatbelt crosses the shoulder and not the neck.  Parents should also avoid placing small children in front of airbags in the vehicle, especially passenger side-airbags. 
		 
		 
	
	 
		 
		  	Youth drivers – 	According to the CDCs’ National Center for Injury Prevention and Control (NCIPC) (http://www.cdc.gov/ncipc/factsheets/teenmvh.htm), the risk for motor vehicle-related accidents is highest among teenage drivers, age 16-19.  Youth, especially males, are more likely to drive aggressively (i.e., high speed, shorter headway distance between vehicles) than drivers in other age groups.  Combine that behavior with a lack of experience at driving among newly-licensed drivers, and the likelihood of a crash (risk) increases.  It is important to educate students on some of the risky behaviors associated with youth drivers.  The CDC-NCIPC reports that:Youth who are driving with youth passengers in the car are more likely to have an accident.  Youth have the lowest rate of seatbelt use among all driver age groups.   
		 
		 
	
	 
		 
		  A large percentage of crashes among youth drivers occur on weekends and involve alcohol.  Education and training are two of the best ways to reduce vehicle-related accidents and injuries.  Many states are pushing for graduated driver licensing programs or higher age restrictions for licensing.  Parents/guardians should be encouraged to take an active role in their students’ driving experience and access to vehicles. 
		 
		 
	
	 
		 
		  	Safe routes to school   	Whether in an urban setting or a rural setting, many children and youth walk or ride their bicycles to school.  Education professionals should encourage students who walk or ride to school to seek out safe routes.  Safe routes include access to sidewalks and properly marked street crossings.  Students should always let someone know when and where they will be walking and should make themselves constantly aware of their surroundings.  Awareness of their surroundings is also important for students who are waiting for bus transportation to and from school.   
		 
		 
	
	 
		 
		  	Bike riding is a fun and healthy activity, but accidents happen. According to CDC - NCIPC, every year, about 300,000 kids go to the emergency department because of bike injuries. Some of these injuries are so serious that children die, usually from head injuries.	A bicycle is actually a non-motorized vehicle and just like driving a motorized vehicle, there are responsibilities that go along with it to ensure personal safety as well as the safety of others. That’s why it is so important to teach students the basic principles of bicycle safety. 	According to the National Highway Safety Traffic Administration, wearing a bicycle helmet reduces the risk of brain injury and head injury by as much as 85 to 88 percent in the event of a crash. However, estimates on helmet usage suggest that only 25 percent of children age 5 to14 wear a helmet when riding a bike; for teen riders, the percentage is alarmingly low (near one percent). Children and adolescents must be taught the importance of wearing a helmet every time they ride a bike. 
		 
		 
	
	 
		 
		  	One of the first steps in teaching children about bicycle safety is to be a role model. To better ensure that children understand bicycle safety and engage in life-long bicycle safety behaviors, adults need to demonstrate the desired behaviors when cycling including wearing a helmet and following the rules of the road.	There are many reputable sources of information on bicycle safety for children and youth.  A web-search using any “search engine” will produce valuable resources for download and use. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Educational professionals can help students develop safe habits in relation to traveling to and from school.  Awareness to safe routes and behaviors is critical:in the short-term ensuring students arrive at school safely each day, andin the long-term helping students develop a lifetime of safe transportation and recreation habits. 
		 
		 
	
	 
		 The leading cause of death for youth is:
		 The leading cause of death for youth is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Suicide. B) Intentional injury. C) Automobile crashes. D) Gunfire. 
		 
		 
	
	 
		 A teacher wants to ensure that his students safely travel to and from school each day.   Which of the following is NOT a reasonable action he should take?
		 A teacher wants to ensure that his students safely travel to and from school each day.   Which of the following is NOT a reasonable action he should take? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Travel routes around school to ensure safe access to sidewalks and properly marked street crossings. B) Teach students to always let someone know when and where they will be walking or biking. C) Develop plan to personally escort each child to school each day. D) Encourage students to be aware of their surroundings as they walk, bike or drive. 
		 
		 
	
	 
		 Safety in the Home
		 Safety in the Home 	Parents and guardians have the primary role in home safety.  Teachers, however, can play a vital role in supporting parents in the education of children and youth regarding safety in the home.	According to the Home Safety Council (http://www.homesafetycouncil.org/index.aspx), nearly 20,000 deaths and 21 million medical visits occur on average each year as a result of home-related injuries. The leading causes of these injuries include falls, poisonings, fires and burns, choking, and drowning.  The Home Safety Council provides a wealth of resources for educators (http://www.homesafetycouncil.org/safety_guide/safetyguide.aspx ). 	An accident or injury can occur in any part of your home. Some safety hazards are obvious — such as a toy truck left lying at the top of the stairs. Others are not so easily identified — such as a stairway railing that has become loose.  The safety habits that teachers help students develop in school are likely to carry-over to the home.   
		 
		 
	
	 
		 Major safety issues in the home include:
		 Major safety issues in the home include: 	Falls	According to The State of Home Safety in America conducted by the Home Safety Council, falls are by far the leading cause of unintentional home injury death. Falls account for an average of 5.1 million injuries and nearly 6,000 deaths each year. The vast majority of fall deaths occur among people age 65 and older and fall death rates are higher for males.  In an effort to reduce injuries among people of all ages, the Home Safety Council encourages families to identify and correct potential falling hazards in and around the home. 
		 
		 
	
	 
		 
		  	Poisoning  	Home Safety Council research shows that poisoning is the second leading cause of unintentional injury related death in the home. According to the American Association of Poison Control Centers (AAPCC) more than 92 percent of the 2.4 million poison exposures reported each year studied occurred in the home. Yet, the Home Safety Council found that most families are not taking the appropriate precautions to reduce the risk of poison exposure. 	Poison prevention is for everyone, not just children. Teacher encouragement to be aware of poisoning can help individuals and families keep their homes safer from poisonous and toxic products, chemicals and gases, regardless of the ages of the occupants. Homes with young children need to take extra precautions. 
		 
		 
	
	 
		 
		  	Fires	According to the Home Safety Council, fires and burns are the third leading cause of unintentional home injury and related deaths. Fire safety and survival begin with everyone in your household being prepared.Fire safety experts suggest children and youth be taught the following tips:Make sure everyone in your family knows and practices escape routes from 
 every room in your home. Remember to escape first, know how to notify the fire department, and when to call for help. Never open doors that are hot to the touch. Teach your family to stop, drop to the ground and roll if their clothes catch 
fire. Designate a meeting place outside. Try to make it a location away from your home, but not necessarily across the street. Teach your family to never re-enter a burning building. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	The National Safety Council reports that families that practice safety measures at home have a lower hospital admission rates due to injury.  Teachers can encourage students to plan and practice safety measures with their families. 
		 
		 
	
	 
		 Which of the following would be an effective strategy a teacher might use to help ensure families plan for safety in the home?
		 Which of the following would be an effective strategy a teacher might use to help ensure families plan for safety in the home? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Discuss home safety with parents during open house. B) Develop activities and assignments that require student and parent or guardian to discuss and plan for home safety. C) Encourage students to develop a plan for home safety and share it with family members. D) Make random visits and inform parents of potential problems discovered at the home. 
		 
		 
	
	 
		 Safety in Connection with Vocational Work or Training
		 Safety in Connection with Vocational Work or Training 	Educational professionals can help students develop safety knowledge and skills and develop a pattern of safe behavior that will help them enjoy longer and healthier lives.  This is likely to continue into the work lives and make them safer and more productive employees. 	However two work-related issues apply directly to education professionals:   	Classes that utilize equipment (i.e., family and consumer science, agriculture, auto repair)  
		 
		 
	
	 
		 
		  	When using equipment that can cause injury, it is important to teach students to take the time to understand how the equipment operates.  Students should be taught to read the safety tips in the manual. Regardless what piece of equipment a student is using, he or she must understand that it can hurt!  Respect for equipment is a valuable lesson.

Simple, habitual attention to detail creates safe learning environments and teaches safe practice.  The key to safety is awareness and control. This is especially true when dealing with powerful tools and equipment that can cause serious injury. 
		 
		 
	
	 
		 
		  	The followings are examples of lessons that should be taught to and modeled for students: Safety wear for your eyes, ears, and breathing are necessities in any workshop. Never wear jewelry that can get caught in a moving blade or bit. Baggy clothing and long sleeves can be sucked into a blade by the wind created by its movement and thus draw you suddenly into the moving blade. Balance of the tool, the work piece, and you while operating the tool is absolutely a must to be safe.Before you turn that tool on and proceed, go through a mental safety checklist each and every time. Assess the situation for all its possibilities and minimize your risk. If it takes a bit longer, so be it. A couple minutes devoted to a safe procedure has the payback of your continued safety and health. Have fun with tools but most importantly, be safe!  
		 
		 
	
	 
		 Work Programs
		 Work Programs 	Many schools are offering students opportunities to gain practical work-related skills.  These programs occur both on- and off-campus.  Regardless of the site, the school has a role in ensuring the safety of students.  	Schools should work through a variety of collaborative means with local businesses and community members to help develop a community climate that is supportive of safety.  Local school and businesses should work together to deal with transportation issues, off-campus site safety, safe working conditions and other safety-related concerns.	Awareness and concern expressed before a problem occurs is the first step in mitigating or preventing work-related injuries. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Educational professionals can help students develop safety knowledge and skills and develop a pattern of safe behavior that will help them enjoy longer and healthier lives.  This is likely to continue into the work lives and make them safer and more productive employees. 
		 
		 
	
	 
		 Max is an agricultural education teacher at a high school.  He wants to encourage safe working behaviors for the students.  Which of the following statements provides best opportunity for success?
		 Max is an agricultural education teacher at a high school.  He wants to encourage safe working behaviors for the students.  Which of the following statements provides best opportunity for success? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Max should model habitual attention to detail, explain safe practices, and insist students behave in a safe manner. B) Students learn best through experience.  Max should watch for unsafe behaviors and inform students of possible future problems (i.e., injuries). C) Max should set ground rules and then carefully observe students to ensure compliance. D) Local community members probably have more experience.  Max should contact local community members to determine if they are willing to share safety-related problems with students. 
		 
		 
	
	 
		 Recreation and Safety
		 Recreation and Safety 	What are the major recreational hazards at school?	Many children and youth participate in recreational activities.  For some, this is limited to physical education classes or playing during a scheduled recess or playtime at school.  Many students also participate in organized sports or recreational activities outside of regular school hours.  Each of these activities has its own set of risks and hazards.  However, some hazards are common to most or all of them.  Children and youth between the ages of five and 14 account for nearly half of all sports-related injuries in the United States.  Part of the reason for that is that children and youth are still developing mentally and physically while they are participating in recreational activities.  Children are more likely to sustain injuries on the playground, while youth are more likely to sustain injuries during organized athletic activities. 
		 
		 
	
	 
		 Ways you can protect and educate your students
		 Ways you can protect and educate your students 	Every education professional should be aware of the schools’ procedure for ensuring facility safety.Playgrounds	Faulty equipment, improper surfaces, and careless behavior are just a few of the hazards of playgrounds. The biggest impact that can be made for children on playgrounds is to ensure that the equipment is as safe as possible and that children are playing on age-appropriate equipment.  Assess the hazards on the school’s playground.  Things to look for include soft (deep) fill and surfaces, exposed edge and hardware, exposed tree roots and rocks.  It is important that children be supervised when using playground equipment.  Hazard assessment and maintenance of playground equipment should be performed by school districts on a regular basis.    
		 
		 
	
	 
		 Sports-related activities
		 Sports-related activities 	There are several key hazards associated with most sports.  Coaches and teachers should make sure that whatever the physical activity is being performed, all student-athletes should use appropriate protective equipment.  	Contemporary research has focused a great deal of attention on head and neck injuries in sport.  Many products have become commercially available for a wide range of sports to address this serious concern.  Protective equipment is only functional if it fits the person wearing it.    
		 
		 
	
	 
		 
		  	Another hazard that has received a lot of attention in research circles is overexertion and heat stress-type injuries.  Many high school athletic programs have increased the amount of off-season training.  During the summer months, in particular, it is important that coaches be aware of the signs of heat-related injuries and overexertion.  Obvious signs include fatigue and weakness, dizziness, heavy sweating and possible nausea or vomiting.  Heat exhaustion can be avoided even in hot temperatures by careful planning.  Athletes need ample access to water and shaded/cool rest areas on hot days or during heavy physical exertions.  This is especially true near the beginning of training as the student-athletes have not yet had an opportunity to acclimate to the conditions 
		 
		 
	
	 
		 According to SAFE KIDS USA (http://www.usa.safekids.org/):
		 According to SAFE KIDS USA
(http://www.usa.safekids.org/): More than 3.5 million children ages 14 and under receive medical treatment for sports injuries each year.Injuries associated with participation in sports and recreational activities account for 21 percent of all traumatic brain injuries among children in the United States.Overuse injury, which occurs over time from repeated motion, is responsible for nearly half of all sports injuries to middle-and high-school students. Immature bones, insufficient rest after an injury and poor training or conditioning contribute to overuse injuries among children. 
		 
		 
	
	 
		 
		  Most organized sports related injuries occur during practices rather than games. Despite this fact, a third of parents often do not take the same safety precautions during their child's practices as they would for a game.A recent survey found that among athletes ages 5 to 14, 15 % of basketball players, 28 %of football players, 22 % of soccer players, 25 % of baseball players and 12 % of softball players have been injured while playing their respective sports.Children ages 5 to 14 account for nearly 40 percent of all sports-related injuries treated in hospital emergency departments. The rate and severity of sports-related injury increases with a child's age.	The key is that teachers and coaches develop and model safe habits.  They must encourage children and youth to ALWAYS play in the safest manner possible. 
		 
		 
	
	 
		 Educate
		 Educate 	The teacher plays a vital role helping students learn to play in a safe manner.  Teachers must be aware of safety issues and model appropriate behavior.  By calling attention to safety issues and discussing possible resolutions, the teacher models the skills students must practice in their own lives.  This habitual attention to safety can help develop the ways of thinking and attitudes that support a lifetime of safe play. For example, an elementary student learns that safety is an important consideration when participating in games and activities.  The student is taught that being safe does not make the game or activity less fun.  He or she learns the planning skills and develops positive attitudes about safety.  It is reasonable to assume that the student will grow into an adult that practices safety in his or her recreational activities. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Many children and youth participate in play and recreational activities.  The teacher plays a vital role helping students learn to play and recreate in a safe manner.   
		 
		 
	
	 
		 Which of the following statements is NOT accurate about recreational safety?
		 Which of the following statements is NOT accurate about recreational safety? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Awareness of overexertion and heat stress-type injuries should be a primary concern of educational professionals. B) Children and youth between the ages of five and 14 account for nearly 50% of all sports-related injuries in the United States. C) Because the severity of recreational - and sports-related injuries increase with age, educational professionals working with young children should not be concerned. D) Teachers and coaches should develop and model safe recreational habits and insist that students play in a safe manner. 
		 
		 
	
	 
		 Internet Safety
		 Internet Safety 	The internet is a wonderful place, full of endless amounts of information and resources.  However, some people have used the internet to promote things we do not want children and youth to be exposed to.  Some sites are full of pornographic materials, drug information, pretty much anything you can think of.  Also, predators and criminals have utilized the internet to find their victims.  	Should you avoid your students using the internet?  No, there are things educational professionals can do to protect  students  
		 
		 
	
	 
		 
		  	Adult involvement and supervision are key ingredients for keeping students safe in an online environment. Each education professional should become familiar with the schools “Acceptable Use Policy”.  Educators should help students understand responsible uses for the internet and other technologies.	Social Software:  What is it?
Schools need to help students understand the uses and misuses of social software.	While there is no formal definition associated with this term, it is showing up in an increasing number of articles and professional publications. The term refers to web sites such as MySpace.com and Facebook.com.  Social Software is becoming a major challenge. The FBI has recently released an alert identifying these types of sites as lurking places for pedophiles and child abductors.  
		 
		 
	
	 
		 Safe Internet Tips for Students – Schools can teach students to use the Internet safely:
		 Safe Internet Tips for Students – Schools can teach students to use the Internet safely: Students should be aware that people may not be who they say they are on the Internet. An adult could pretend to be a kid your age just to get to know you. Sometimes they can do this over a long period of time to develop your trust. Students should not give out or send personal information such as address, phone number, where they go to school or photographs to someone that they only know through the Internet unless they have their parent's or guardian's permission.Student should not agree to meet people that they have met through the Internet until they check with their parents or guardian.Students should not respond to any messages that ask for personal information, messages that are mean or messages that make them feel uncomfortable. They do not have to continue -- sign off and surf off to somewhere else. Students should talk to your parents about setting up some rules to ensure that their use of the Internet will be rewarding, fun and safe.  
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	The internet is a wonderful place, full of endless amounts of information and resources.  Teachers can help students learn to navigate the internet in a safe, responsible manner. 
		 
		 
	
	 
		 Tomas is spreading rumors via a Facebook.com page and sending threatening e-mails to another student in class.  Which is the best statement describing how the school should respond?
		 Tomas is spreading rumors via a Facebook.com page and sending threatening e-mails to another student in class.  Which is the best statement describing how the school should respond? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) School administrators should determine if school computers have been used to send e-mails.  If school computers have been used, the school must intervene.  If not, the schools should not be concerned with the rumours and threatening messages. B) Educational professionals should work with parents and local community agencies to ensure that the "cyber-bullying" stops. C) The school should provide counseling for student that is being bullied online. D) Local law enforcement should be involved because this is a legal, not school, issue. 
		 
		 
	
	 
		 Talking with children and youth about Tragedy
		 Talking with children and youth about Tragedy 	No matter how diligently schools and communities work to prevent accidents, other safety-related events, or other violent events (i.e., school shootings), tragedies will occur.  	An effective response to a tragedy requires advanced planning. Effective advanced planning increases the likelihood that the trauma will be minimized and that students receive support, ensures that the psychological well-being of students and faculty and staff will be restored as soon as possible, and teaches parents and members of the school community about the signs and symptoms of post-traumatic stress disorders and how and when to refer people for appropriate treatment. 
		 
		 
	
	 
		 
		  	Educational professionals are uniquely suited and positioned to help children and youth deal with the aftermath of events such as school shootings, suicide, automobile crashes, or a death of student or teacher.  Tragedy often provides “teachable moments” - teachers should be prepared to talk openly with students about fears and concerns that children and youth face as they cope with these occurrences.  	In preparation for talking with children and youth about safety-related or other violent events in your area or elsewhere, consider the age-appropriate suggestions on the following pages.Talking with younger children in grades PK – 3    (A)Talking with children in grades 4 – 8    (B)Talking with youth in grades 9 – 12   (C) 
		 
		 
	
	 
		 Talking with younger children in grades PK - 3
		 Talking with younger children in grades PK - 3 	It is best for education professionals to keep answers as general and as reassuring as possible. Asking questions to get a sense of how the children know about an event, or whether it has made him or her fearful is a good place to start.	Tell them that teachers and their school are doing their best to keep children safe and that school is one of the safest places for kids.	Don't be afraid to show sympathy and concern for those who were hurt. Help children with the names for feelings they may be experiencing -- sad, worried, angry, etc.  
		 
		 
	
	 
		 Which is the best example of an effective strategy for teaching children about coping with tragedy?
		 Which is the best example of an effective strategy for teaching children about coping with tragedy? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) The teacher should hide his or her feelings and emotions regarding the tragedy to model appropriate "adult" behavior. B) The teacher provides students with an opportunity to draw what they are feeling about the tragedy and discusses the drawing with class. C) Students are given in-class practice denying that the tragedy occurred. D) The school produces a school-wide assembly that shows students everyone cares about the tragedy. 
		 
		 
	
	 
		 Talking with children grades 4 - 8
		 Talking with children grades 4 - 8 	It is best to start with questions to get a sense of how students feel about a situation. Give children the words they need to identify their emotions in response to the event. 		Rumors abound whenever there is a safety-related or other violent event at a school or in a community. Education professionals need to help students distinguish between what is fact and what is, potentially, fiction. At the same time, teachers should help them consider how such problems could be prevented.  
		 
		 
	
	 
		 
		  	It is important to consider that media-intensive events such as school shootings are likely to create concern and fear among students.  It is important to assure students that such events are low probability events and likely to happen in their school. Students may need to be reassured that they are safe. Teachers should talk with them about things that their school and community are doing to keep schools safe.	Educational professionals should tell students that if someone they know talks about violence or threatens violence to  others, that it is important to tell an adult they trust. Even at this age, students need to be encouraged to take the behavior of their peers seriously and report suggestions or threats of violence. 
		 
		 
	
	 
		 
		  	Teachers should encourage students to keep talking with education professionals or other trusted adults about their concerns. Talking with teens, listening to them, and respecting their opinions will help them feel comforted and reassured through difficult times.	The National Institute of Mental Health reports that many teens may be hurt or confused by events like teen suicide.  Most teens deal with such pressures in a healthy manner.  It is important to remember that most teenagers develop into healthy adults. Unfortunately, some teenagers develop serious emotional problems requiring professional help. Education professionals should become familiar with community mental health resources.   
		 
		 
	
	 
		 A middle school student has been shot while walking to a nearby school.  Rumors are spreading among students that a similar event will occur at your school.  Which is the best course of action for educational professionals?
		 A middle school student has been shot while walking to a nearby school.  Rumors are spreading among students that a similar event will occur at your school.  Which is the best course of action for educational professionals? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Help students distinguish between what is fact and what is fiction. B) Practice a school shooting drill to remind students the schools is prepared. C) Investigate the source of the rumors and punish those responsible. D) Remind students that such tragedies cannot happen at the school they attend. 
		 
		 
	
	 
		 Talking with youth in grades 9 - 12
		 Talking with youth in grades 9 - 12 The best thing that we can do for our adolescent children is to talk with them honestly about the shootings and about violence in America and listen carefully to what they say back.	Teenagers like and need a lot of privacy, so they may not be willing to share many details of their personal lives. However, let them know you're available, and feel free to talk with them about your feelings concerning the shootings  
		 
		 
	
	 
		 
		  	Stress that this is a life or death conversation. In spite of their natural tendencies to protect each other and respect privacy, teenagers need to know when they should break their silence and confide in an adult about another kid's behavior. In doing so, they're actually helping troubled kids get necessary assistance. Friends do tell.	It is best to start with questions to get a sense of how students feel about a situation. 	Rumors abound whenever there is a safety-related or other violent event at a school or in a community. Teachers need to help students distinguish between what is fact and what is, potentially, fiction. At the same time, teachers should help them consider how such problems could be prevented. 
		 
		 
	
	 
		 
		  	It is important to consider that media-intensive events such as school shootings are likely to create concern and fear among students.  It is important to assure students that such events are low probability events and likely to happen in their school. Students may need to be reassured that they are safe. Teachers should talk with them about things that their school and community are doing to keep schools safe.	Educational professionals should tell students that if someone they know talks about violence or threatens violence to them or others, that it is important to tell an adult they trust. Even at this age, students need to be encouraged to take the behavior of their peers seriously and report suggestions or threats of violence. 
		 
		 
	
	 
		 
		  	Teachers should encourage students to keep talking with education professionals or other trusted adults about their concerns. Talking with teens, listening to them, and respecting their opinions will help them feel comforted and reassured through difficult times.	The National Institute of Mental Health reports that many teens may be hurt or confused by events like teen suicide.  Most teens deal with such pressures in a healthy manner.  It is important to remember that most teenagers develop into healthy adults. Unfortunately, some teenagers develop serious emotional problems requiring professional help. Education professionals should become familiar with community mental health resources.   
		 
		 
	
	 
		 A high school student was shot after a basketball game at a nearby school.  Rumors are spreading among students that a similar event will occur at the high school where you work.  Which is the best course of action for educational professionals?
		 A high school student was shot after a basketball game at a nearby school.  Rumors are spreading among students that a similar event will occur at the high school where you work.  Which is the best course of action for educational professionals? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Help students distinguish between what is fact and what is fiction. B) Practice a school shooting drill to remind students the schools is prepared. C) Investigate the source of the rumours and punish those responsible. D) Remind students that such tragedies cannot happen at the school they attend. 
		 
		 
	
	 
		 Litigation
		 Litigation 	Society has become increasingly litigious.  The legal threats to education professionals have increased dramatically.	In general, there are four different legal actions that can result from a single incident:A lawsuit by a student or parent;Dismissal case by school district;A credentialing investigation; and, A criminal case.  
		 
		 
	
	 
		 
		  	The most important thing for educational professionals to remember is that most lawsuits can be prevented.  It is much easier to prevent a problem from occurring than it is to “win” a lawsuit at trail. 	One way to avoid legal action is by establishing a pattern of behavior that is consistently professional.  For example, a teacher known to be habitually aware of safety issues will have a stronger case against claims of negligence in the case of a student injury.  
		 
		 
	
	 
		 
		  	Things an educational professional can do:Learn the basics of the law.Behave according to the basics of the law and professional ethics.Work with other educational professionals, students and parents to ensure a safe school environment.Develop classroom rules that have clear, educational purpose and are governed by common sense.Realize that teachers are legally obligated to inform students of risks.Recognize that younger students require more supervision than older students. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Society has become increasingly litigious.  The legal threats to education professionals have increased dramatically.  Teachers can behave in ways that lessen the likelihood they will be sued. 
		 
		 
	
	 
		 Judy is a teacher at a local school.  She has been aware of a potential safety hazard for over a year.  In fact, she has complained to several other teachers and her husband about the hazard.  She did not file an official report with school administrators because she did not want to "make waves".  Chan was injured by the safety hazard.  Judy has been named in a lawsuit against the district.  What is likely to be the result of the suit for Judy?
		 Judy is a teacher at a local school.  She has been aware of a potential safety hazard for over a year.  In fact, she has complained to several other teachers and her husband about the hazard.  She did not file an official report with school administrators because she did not want to "make waves".  Chan was injured by the safety hazard.  Judy has been named in a lawsuit against the district.  What is likely to be the result of the suit for Judy? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) She will not be found responsible because she was at least aware of the hazard. B) She will be found at least partially responsible because she was aware of the hazard but did not work to mitigate or eliminate hazard. C) She will likely have the case dismissed by a judge because it is difficult to sue a teacher. D) She will be fired and banned from teaching for life. 
		 
		 
	
	 
		 Preventing safety issues and problems
		 Preventing safety issues and problems 	As previously stated, safety is a habit.  More accurately, safety is a habitual approach to dealing with risks.  The following “path” will help educational professionals plan effectively to prevent and mitigate safety-related issues and problems.	First, education professionals must clearly understand the issue or problem. 
		 
		 
	
	 
		 Assess issue or problem
		 Assess issue or problem 	Understanding a safety concern enables us to effectively characterize the issue or problem and respond with appropriate actions. In order to assess safety issues and problems, we need to know what previous issues and problems and what resources are available to bring about change. By discussing safety with other educational professionals, students and community members, awareness can be created of potential and existing perceived issues and problems.  More formal safety assessments can and should be conducted.  They do not, however, replace the ongoing, focused attention of educational professionals, students and community members. 	For example, several students at a local school have injured themselves slipping in hallways.  An analysis of the problem indicates that most have slipped while entering one set of doors.  It is discovered that students track moisture into the hallway.  This creates very slippery surface and the potential for injury.     	 
		 
		 
	
	 
		 Many faculty and students have become sick with flu-like symptoms.  The school administration wants to deal effectively with the problem.  Which is the first step in solving and preventing the problem?
		 Many faculty and students have become sick with flu-like symptoms.  The school administration wants to deal effectively with the problem.  Which is the first step in solving and preventing the problem? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Contact local health department and research what causes flu-like symptoms. B) Conduct an assessment that involves relevant local health and environmental agencies and focuses on determing likely causes. C) Consult the school safety plan to determine the proper course of action. D) Conduct a public meeting to inform community and gather advice. 
		 
		 
	
	 
		 Plan of Action
		 Plan of Action 	Once the safety issues and problems have been identified, it is time to develop a plan of action.	Benefits of healthy behavior and safe physical activity.   
		 
		 
	
	 
		 
		  	An action plan is a way to make sure the process or plan for dealing with a safety-related issue or problem is made concrete. It describes the strategies that will be used to deal with the issue or problem. An action plan consists of a number of action steps or changes to be conducted to remedy the issue or problem.	There is an old saying that suggests, "People don't plan to fail. Instead they fail to plan." Because education professionals certainly don't want to fail with regards to safety issues and problems, it makes sense to take all of the steps necessary to ensure success, including developing an action plan.  
		 
		 
	
	 
		 
		  	An action plan should include the following information: 	What actions or changes will occur?	Using the example of several students at a local school have injured themselves slipping on wet floors at an identified school entrance – education professionals determine that some type of non-slip surface is needed.  	Who will carry out these actions or changes?	A school health advisory council is an excellent example of a structure that might assume responsibility for solving the problem.  Regardless, someone or group should be given assigned the task of solving the issue 
		 
		 
	
	 
		 
		  	By when will the actions or changes take place, and for how long? 	With most safety concerns, soling the issues sooner is better.  However, a reasonable time line can be developed.  However, once the danger (wet entrance) has been identified it is anticipated that reasonable efforts are made to prevent future accidents (block doorway access).	What resources (i.e., money, staff) are needed to carry out these changes?	The school health advisory council or other responsible party will need to develop an idea of how much solving the issue will cost.  The solution might involve the purchase of rugs for the door and be a relatively cost-effective and safe option.  However, more expensive, long-term options may also be possible if resources available. 
		 
		 
	
	 
		 
		  	The key is to develop a plan that can be easily communicated to all relevant parties and implemented.  This process, while time consuming, can help prevent safety-related issues and problems from occurring.  This eliminates the pain, frustration, and fear that can result from lack of awareness and poor planning.	In a continuation of the aforementioned example related to slippery halls, it is time to plan a course of action.   Educational professionals, students and community members would need to develop a plan of action.  Perhaps they decide the easiest, most cost-effective solution is to purchase mats or rugs to absorb water in the entrance.  The plan would need to identify who will do what and when the actions are to be accomplished.  It is also important to consider what resources are necessary.   
		 
		 
	
	 
		 Which of the following is NOT a useful element of a plan of action?
		 Which of the following is NOT a useful element of a plan of action? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Plan identifies what will be done, when, and by whom. B) Necessary resources are identified and a procurement process developed. C) Communication process is developed, implemented and tested. D) Plan allows for individual educational professionals to deal with the safety issue or problem in isolation. 
		 
		 
	
	 
		 Implement Plan
		 Implement Plan 	The next step is to implement the plan.	Implementation refers to how well a proposed program or intervention is put into practice.  Research indicates that implementation is often variable based on who is implementing and settings and is sometimes seriously compromised.  Thus, it is important that educational professionals be aware that the level of implementation influences plan outcomes. 	It is useful to include a timeline as part of the planning process. The timeline can be useful in helping to ensure necessary tasks are accomplished in a timely efficient manner. 
		 
		 
	
	 
		 Successful implementation requires the following steps:
		 Successful implementation requires the following steps: Prepare to implement the plan.  Continuing the previous example, this requires that you have a well-developed plan to eliminate the slippery floor .that is perceived as having a likelihood of success.Coordinate with others who have shared responsibility for the safety-related issue or problemWhatever person or group ahs responsibility for solving the wet floors will have to work with others.  These collaborative efforts may include assessing needs, planning, facilitating action, etc.Implement the planThe solution to the wet floor has been determined.  It is now put into action.  A timeline is a useful tool to ensure implementation process is on schedule. 
		 
		 
	
	 
		 
		  Evaluate the solution and initial reactions, successes, problemsEvaluation is the key to successful implementation.  Once the new rugs or other remedy has been determined and placed, the responsible person or group will need to be certain it has resolved the safety issue.  Have students stopped slipping on floors at the problematic entrance since the solution?  Are there other potential problem sites for slippage around school? Monitor status of solution.  This is an on-going process.  This requires an ongoing effort by responsible person or group to ensure that the solution continues to prevent or mitigate the problem.	Implementation of the plan to eliminate slippery halls will require focused attention.  Educational professionals, students and community members would need to be involved in aspects of the implementation plan. 
		 
		 
	
	 
		 The key to successful implementation is:
		 The key to successful implementation is: Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Development communication and plan of action. B) Implementation and prevention process is clearly explained. C) Evaluation and monitoring of issue or problem. D) Assistance and advice from a safety professional. 
		 
		 
	
	 
		 The Increasing Need for First Aid and CPR/CCR Training
		 The Increasing Need for First Aid and CPR/CCR Training 	Who’s at risk for a sudden cardiac event? 		Though the incidence of sudden cardiac events is typically low in children and youth, risk factors for these events do exist in educational environments.  Included among them are hereditary predisposition to heart disease, heart arrhythmias and birth defects, obesity and severe physical stress, including intense exercise.  However, with increasing drug use and the rising popularity of games such as “pass-out” and the choking game among children and youth, there is an increased need for first aid and CPR training among education professionals.    
		 
		 
	
	 
		 
		  	Sudden cardiac arrest (SCA) usually happens quickly and without much warning.  Often, the first sign of an event is shallow breathing, light-headedness, or a racing heartbeat, followed by a sudden loss of consciousness.  At the same time, the heart and breathing stop.  If not treated quickly, sudden cardiac arrest will normally lead to death. 
		 
		 
	
	 
		 How is sudden cardiac arrest treated?
		 How is sudden cardiac arrest treated? 	Sudden cardiac arrest requires immediate treatment from trained personnel.  Cardiopulmonary resuscitation (CPR) is an emergency medical procedure, often performed by emergency personnel or bystanders who witness a sudden collapse.  During CPR, artificial blood circulation and respiration are maintained through deep compressions on the victim’s chest and ventilation of the victim’s lungs.  Modern CPR methods include the use of automated external defibrillators (AEDs).  These devices can be used by untrained bystanders and are becoming increasingly available in schools and recreational centers.  Contemporary research has shown that bystanders are more willing to participate in lifesaving activities if artificial respiration is not required during SCA events.  The American Heart Association officially endorsed the method of hands-only CPR, or cardiocerebral resuscitation (CCR), in March, 2008 for specific SCA events.  Regardless of the method used, rapid response to SCA events is critical to victim survival rates.  
		 
		 
	
	 
		 
		  	It is important that teachers and coaches receive appropriate training in CPR or CCR methods.  This may easily be obtained at the local Red Cross or community fire department. 	Three ways to protect yourself and your students: Promote a healthy lifestyle that includes maintaining a healthy weight and a diet that is low in saturated fats and cholesterol.Educate yourself and your students on the risks associated with smoking.Promote a healthy lifestyle that includes appropriate levels of physical activity and exercise. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	It is important that educational professionals receive appropriate training in First Aid, CPR and/or CCR methods.   
		 
		 
	
	 
		 Which is NOT a reason why it is important for educator professionals to know first aid and CPR/CCR?
		 Which is NOT a reason why it is important for educator professionals to know first aid and CPR/CCR? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Sudden cardiac events do occur due to hereditary predisposition to heart disease, heart arrhythmias and birth defects, obesity and severe physical stress, including intense excercise. B) Sudden cardiac events in children and youth seldom leads to death and can typically be treated. C) Teachers are responsible for the health and well-being of their students. D) Educational professionals may be required to provide assistance to colleagues or adults who experience sudden cardiac events. 
		 
		 
	
	 
		 The Danger of Bloodborne Pathogens
		 The Danger of Bloodborne Pathogens Who’s at risk for exposure to Bloodborne Pathogens?	Bloodborne pathogens are organisms or viruses in human blood that can infect and cause disease.  Other potentially infectious materials (OPIM) include bodily fluids that can also cause infection, such as saliva, vaginal secretions, semen, and any other bodily fluid that is contaminated with blood.  Most frequently referenced among the many bloodborne pathogens are the Hepatitis B (HBV) and Human Immunodeficiency (HIV) viruses.   Anyone, whether at school, home, or work, who may come into contact with blood or other bodily fluid, is at risk for exposing themselves to bloodborne pathogens.  
		 
		 
	
	 
		 
		  	Below are listed some of the tasks and procedures in schools where employees may come in contact with bloodborne pathogens and OPIM: Emergency first aid –First responders, athletic coaches, school nurse, health occupations teachers, classroom teacherMaintenance and repair of toilet equipment – plumbers, custodiansAssisting with hygiene and medical-related procedures – Special education teachers, teacher aides, early childhood teachers, bus drivers, athletic coaches, custodiansBreaking up fight in which bleeding occurs – Designated school personnel 
		 
		 
	
	 
		 
		  	Bloodborne pathogens are transmitted when contaminated blood or body fluids enter the body of another person. At school, transmission is most likely to occur through: An accidental puncture by a sharp object, such as a needle, broken glass, or other "sharps" that are contaminated with the pathogen. Contact between broken or damaged skin and infected body fluids Contact between mucous membranes and infected body fluids. 	Unbroken skin forms an impervious barrier against bloodborne pathogens. However, infected blood or body fluids can enter your system through cuts, open sores, abrasions, acne, or any sort of damaged or broken skin such as sunburn or blisters.  Bloodborne pathogens can also be transmitted through the mucous membranes of the eyes, nose, or mouth. 
		 
		 
	
	 
		 How do education professionals avoid infection?
		 How do education professionals avoid infection? 	The method of Universal Precaution was developed by the Center for Disease Control and Prevention (CDC).  This method assumes that ALL bodily fluids are contaminated and recommends the use of strict infection control precautions and personal protective equipment that does not allow blood or other bodily fluids to penetrate when handling blood or OPIM.  Types of protective barriers that should be used when contact with blood or OPIM is anticipated include latex gloves, masks, and eye protection/face shields.  If latex allergies are a concern, then hypoallergenic gloves or glove liners should be used.  Mouthpieces or other one-way valve devices should be used to minimize exposure during emergency resuscitation of students or colleagues.  When cleaning spilled blood or OPIM, use antimicrobial or virucidal disinfectant solutions, exercising care not to splash or splatter any potentially contaminated material.  Bloodborne pathogens are typically not transmitted by touching an infected person, coughing and sneezing, or using the same equipment, materials, toilets, water fountains, or showers as an infected person.  Again, however, the method of universal precautions assumes contamination if there is ever a doubt. 
		 
		 
	
	 
		 
		  	Four simple ways to protect yourself and your students:Assume all blood or other potentially infectious material to be contaminated and avoid contact if at all possible.Wash your hands thoroughly after exposure.  This means heavy washing on all hand surfaces with antibacterial soap for at least 30 seconds.Place all contaminated sharps, syringes and material in designated biohazard bags or containers.Remove personal protective equipment and clothing at exposure site once contaminated. 
		 
		 
	
	 
		 Key Lesson
		 Key Lesson 	Bloodborne pathogens are organisms or viruses in human blood that can infect and cause disease.  There are ways educational professionals can protect themselves from bloodborne pathogens and OPIM. 
		 
		 
	
	 
		 Chatrese is a teaching colleague who knows when went to a recent teacher inservice related to bloodborne pathogens and other potentially infectious materials.  She asks you to explain "universal precautions".  Which of the following is the best response?
		 Chatrese is a teaching colleague who knows when went to a recent teacher inservice related to bloodborne pathogens and other potentially infectious materials.  She asks you to explain "universal precautions".  Which of the following is the best response? Correct - Click anywhere to continue Incorrect - Click anywhere to continue You answered this correctly! Your answer: The correct answer is: You did not answer this question completely You must answer the question before continuing SubmitSubmit ClearClear Try again A) Universal precautions is a practice that assumes all bodily fluids are contaminated and recommends the use of strict infection control precautions and personal protective equipment that does not allow blood or other bodily fluids to penetrate when handling blood or other potentially infectious materials. B) Universal precautions is a primary way to ensure that infectious disease is not spread throughout a community or school. C) Universal precautions is a set protective behaviors a teacher should only use with students who the teacher believes is high-risk for bloodborne pathogens and other potentially infectious diseases. D) Universal precautions are recommendations that teachers can use in case they come in contact with infected bodily fluids. 
		 
		 
	
	 
		 Quiz
		 Quiz Your ScoreMax ScoreNumber of Quiz Attempts Question Feedback/Review Information Will Appear Here Review Quiz Continue 
		 
		 
	
	 
		 
		  	Congratulations! You have successfully completed this teacher education requirement.  It is expected that you will use the information to help develop and model safe habits.  	Remember that effective safety prevention efforts require strong coordination across a whole school.  You are now prepared to assume a vital role as a member of your school team focused on safety.	Print your certificate of completion on the next slide. 
		 
		 
	
	 
		 
		           Certificate of Completion      This certifies that  Successfully Completed the College of EducationSafety Module Training  
		 
		 
	




 
	 
		 COE Quiz
		 
			 
				 Multiple choice
				 A safe school is one where:
				 
					 No accidents or injuries occur. 
					 Educational professionals are aware of safety concerns and where there is participation and involvement between education professionals and other stakeholders. 
					 Safety is the most important issue on the administrator's agenda. 
					 Focus is solely on academic achievement. 
				
			
			 
				 Multiple choice
				 Which of the following responses best describes the most effective way that classroom teachers can help teach safety to students?
				 
					 School-wide integration of safety topics into daily lesson plans. 
					 Coordinated effort with other educational professionals, community members and students to ensure that safety is a school priority. 
					 Focused, data-driven attention to safety-related problems. 
					 Classroom teacher models safe habits in the classroom. 
				
			
			 
				 Multiple choice
				 One of the difficulties of explaining risks is:
				 
					 Identifying the issues or problems conditions that have the potential to produce unwanted outcomes. 
					 The reality that education professionals can never know what risks students face. 
					 Students tend not to care about preventing accidents and injuries. 
					 That people often feel as though they are invincible. 
				
			
			 
				 Multiple choice
				 What is the best way for a teacher to help students deal with "zero expectancy"?
				 
					 Teach students that cost of prevention is less than the cost of accident or injury. 
					 Help students deal with the barriers that prevent safe play on a basketball court. 
					 Help students recognize the risks associated with riding a bicycle without a helmet 
					 Work to develop a philosophical foundation for safe behavior. 
				
			
			 
				 Multiple choice
				 Which of the following is the best way a school can deal with an environmental issue or problem?
				 
					 School administration and faculty should work to resolve the issue or problem but do so without public knowledge.  The idea: "There is no reason to scare or alarm the students, parents, and community." 
					 Educational professionals should develop a plan of action and begin to deal with problem before informing the public.  The idea: "We should begin to solve the issue or problem before telling the community.  They will be satisfied that effort has been made." 
					 School administration immediately involves faculty, staff, students, parents and community and relevant professionals to collaboratively work to mitigate or eliminate the issue or problem.  The idea: "Include everyone from the start and work together to solve the issue or problem." 
					 Education professionals work to hide problem from other faculty, staff, students, parents and community and relevant professionals.  The idea: "We should keep the public from knowing about this issue or problem because there are insufficient resources to deal with it." 
				
			
			 
				 Multiple choice
				 Large-scale disasters - human-made or natural - are typically low probability events.  This fact means:
				 
					 That there is no need to plan for such events. 
					 Education professional should actively plan but not raise fears and concerns of students unnecessarily. 
					 If large-scale disasters occur they will not be "bad". 
					 Education professionals should not be concerned with large-scale disasters. 
				
			
			 
				 Multiple choice
				 School administrators are alerted that a tornado has touched-down in the vicinity of the school.  Which of the following is essential in preparation for a potential large-scale disaster?
				 
					 Ongoing maintenance of a supply of emergency and medical supplies. 
					 Effective lines of communication to faculty, staff, students, parents, and relevant community agencies and organization. 
					 Written emergency plan and procedure filed with local emergency preparedness board. 
					 Experience dealing with emergencies such as large-scale disaster. 
				
			
			 
				 Multiple choice
				 You are aware that a student in your class, Emil, is being bullied by another student, Becca.  You telephone Becca's parents of to discuss the situation.  The girl's father says, "Bullying isn't bad.  It makes kids tough when they are bullied."  Which is the best response to explain why bullying is a negative behavior?
				 
					 "It may be true that bullying makes one tougher, but some kids aren't tough enough to handle bullying." 
					 "Everyone understands that it is wrong to bully.  You are a terrible parent for saying those things." 
					 I am aware that the long-term consequences of bullying can result in profound emotional, mental, social and physical health issues and problems." 
					 "Our school has rules that were developed to prevent bullying.  Regardless, of how you feel about anything, I must stop Becca's bullying behavior." 
				
			
			 
				 Multiple choice
				 Effective school-based  programs that prevent bullying likely include the following elements except:
				 
					 An assessment plan to determine the types and prevalence of bullying at school. 
					 A determination of faculty, staff, student, parent and community knowledge, skills and attitudes related to bullying. 
					 A ongoing evaluation process to determine effectiveness. 
					 Swift and sure punishment for students that bully. 
				
			
			 
				 Multiple choice
				 The leading cause of death for youth is:
				 
					 Suicide. 
					 Intentional injury. 
					 Automobile crashes. 
					 Gunfire. 
				
			
			 
				 Multiple choice
				 A teacher wants to ensure that his students safely travel to and from school each day.   Which of the following is NOT a reasonable action he should take?
				 
					 Travel routes around school to ensure safe access to sidewalks and properly marked street crossings. 
					 Teach students to always let someone know when and where they will be walking or biking. 
					 Develop plan to personally escort each child to school each day. 
					 Encourage students to be aware of their surroundings as they walk, bike or drive. 
				
			
			 
				 Multiple choice
				 Which of the following would be an effective strategy a teacher might use to help ensure families plan for safety in the home?
				 
					 Discuss home safety with parents during open house. 
					 Develop activities and assignments that require student and parent or guardian to discuss and plan for home safety. 
					 Encourage students to develop a plan for home safety and share it with family members. 
					 Make random visits and inform parents of potential problems discovered at the home. 
				
			
			 
				 Multiple choice
				 Max is an agricultural education teacher at a high school.  He wants to encourage safe working behaviors for the students.  Which of the following statements provides best opportunity for success?
				 
					 Max should model habitual attention to detail, explain safe practices, and insist students behave in a safe manner. 
					 Students learn best through experience.  Max should watch for unsafe behaviors and inform students of possible future problems (i.e., injuries). 
					 Max should set ground rules and then carefully observe students to ensure compliance. 
					 Local community members probably have more experience.  Max should contact local community members to determine if they are willing to share safety-related problems with students. 
				
			
			 
				 Multiple choice
				 Which of the following statements is NOT accurate about recreational safety?
				 
					 Awareness of overexertion and heat stress-type injuries should be a primary concern of educational professionals. 
					 Children and youth between the ages of five and 14 account for nearly 50% of all sports-related injuries in the United States. 
					 Because the severity of recreational - and sports-related injuries increase with age, educational professionals working with young children should not be concerned. 
					 Teachers and coaches should develop and model safe recreational habits and insist that students play in a safe manner. 
				
			
			 
				 Multiple choice
				 Tomas is spreading rumors via a Facebook.com page and sending threatening e-mails to another student in class.  Which is the best statement describing how the school should respond?
				 
					 School administrators should determine if school computers have been used to send e-mails.  If school computers have been used, the school must intervene.  If not, the schools should not be concerned with the rumours and threatening messages. 
					 Educational professionals should work with parents and local community agencies to ensure that the "cyber-bullying" stops. 
					 The school should provide counseling for student that is being bullied online. 
					 Local law enforcement should be involved because this is a legal, not school, issue. 
				
			
			 
				 Multiple choice
				 Which is the best example of an effective strategy for teaching children about coping with tragedy?
				 
					 The teacher should hide his or her feelings and emotions regarding the tragedy to model appropriate "adult" behavior. 
					 The teacher provides students with an opportunity to draw what they are feeling about the tragedy and discusses the drawing with class. 
					 Students are given in-class practice denying that the tragedy occurred. 
					 The school produces a school-wide assembly that shows students everyone cares about the tragedy. 
				
			
			 
				 Multiple choice
				 A middle school student has been shot while walking to a nearby school.  Rumors are spreading among students that a similar event will occur at your school.  Which is the best course of action for educational professionals?
				 
					 Help students distinguish between what is fact and what is fiction. 
					 Practice a school shooting drill to remind students the schools is prepared. 
					 Investigate the source of the rumors and punish those responsible. 
					 Remind students that such tragedies cannot happen at the school they attend. 
				
			
			 
				 Multiple choice
				 A high school student was shot after a basketball game at a nearby school.  Rumors are spreading among students that a similar event will occur at the high school where you work.  Which is the best course of action for educational professionals?
				 
					 Help students distinguish between what is fact and what is fiction. 
					 Practice a school shooting drill to remind students the schools is prepared. 
					 Investigate the source of the rumours and punish those responsible. 
					 Remind students that such tragedies cannot happen at the school they attend. 
				
			
			 
				 Multiple choice
				 Judy is a teacher at a local school.  She has been aware of a potential safety hazard for over a year.  In fact, she has complained to several other teachers and her husband about the hazard.  She did not file an official report with school administrators because she did not want to "make waves".  Chan was injured by the safety hazard.  Judy has been named in a lawsuit against the district.  What is likely to be the result of the suit for Judy?
				 
					 She will not be found responsible because she was at least aware of the hazard. 
					 She will be found at least partially responsible because she was aware of the hazard but did not work to mitigate or eliminate hazard. 
					 She will likely have the case dismissed by a judge because it is difficult to sue a teacher. 
					 She will be fired and banned from teaching for life. 
				
			
			 
				 Multiple choice
				 Many faculty and students have become sick with flu-like symptoms.  The school administration wants to deal effectively with the problem.  Which is the first step in solving and preventing the problem?
				 
					 Contact local health department and research what causes flu-like symptoms. 
					 Conduct an assessment that involves relevant local health and environmental agencies and focuses on determing likely causes. 
					 Consult the school safety plan to determine the proper course of action. 
					 Conduct a public meeting to inform community and gather advice. 
				
			
			 
				 Multiple choice
				 Which of the following is NOT a useful element of a plan of action?
				 
					 Plan identifies what will be done, when, and by whom. 
					 Necessary resources are identified and a procurement process developed. 
					 Communication process is developed, implemented and tested. 
					 Plan allows for individual educational professionals to deal with the safety issue or problem in isolation. 
				
			
			 
				 Multiple choice
				 The key to successful implementation is:
				 
					 Development communication and plan of action. 
					 Implementation and prevention process is clearly explained. 
					 Evaluation and monitoring of issue or problem. 
					 Assistance and advice from a safety professional. 
				
			
			 
				 Multiple choice
				 Which is NOT a reason why it is important for educator professionals to know first aid and CPR/CCR?
				 
					 Sudden cardiac events do occur due to hereditary predisposition to heart disease, heart arrhythmias and birth defects, obesity and severe physical stress, including intense excercise. 
					 Sudden cardiac events in children and youth seldom leads to death and can typically be treated. 
					 Teachers are responsible for the health and well-being of their students. 
					 Educational professionals may be required to provide assistance to colleagues or adults who experience sudden cardiac events. 
				
			
			 
				 Multiple choice
				 Chatrese is a teaching colleague who knows when went to a recent teacher inservice related to bloodborne pathogens and other potentially infectious materials.  She asks you to explain "universal precautions".  Which of the following is the best response?
				 
					 Universal precautions is a practice that assumes all bodily fluids are contaminated and recommends the use of strict infection control precautions and personal protective equipment that does not allow blood or other bodily fluids to penetrate when handling blood or other potentially infectious materials. 
					 Universal precautions is a primary way to ensure that infectious disease is not spread throughout a community or school. 
					 Universal precautions is a set protective behaviors a teacher should only use with students who the teacher believes is high-risk for bloodborne pathogens and other potentially infectious diseases. 
					 Universal precautions are recommendations that teachers can use in case they come in contact with infected bodily fluids. 
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			 College of Education
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Why are teacher education majors required to participate in this safety-related task?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Commitment Agreement
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Why Safety in Schools?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Why Safety in Schools?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 A safe school is one where:
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Which of the following responses best describes the most effective way that classroom teachers can help teach safety to students?
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			 One of the difficulties of explaining risks is:
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 What is the best way for a teacher to help students deal with "zero expectancy"?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Safe Environments, Safe Schools
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			 Which of the following is the best way a school can deal with an environmental issue or problem?
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			 Large-scale disasters - human-made or natural - are typically low probability events. This fact means:
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 School administrators are alerted that a tornado has touched-down in the vicinity of the school. Which of the following is essential in preparation for a potential large-scale disaster?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Bullying
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Are adults aware of bullying?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Can adults bully children and youth?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Possible Warning Signs of Bullying
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			 You are aware that a student in your class, Emil, is being bullied by another student, Becca. You telephone Becca's parents of to discuss the situation. The girl's father says, "Bullying isn't bad. It makes kids tough when they are bullied." Which is the best response to explain why bullying is a negative behavior?
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Effective school-based programs that prevent bullying likely include the following elements except:
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			 The leading cause of death for youth is:
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 A teacher wants to ensure that his students safely travel to and from school each day. Which of the following is NOT a reasonable action he should take?
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			 Major safety issues in the home include:
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			 Which of the following would be an effective strategy a teacher might use to help ensure families plan for safety in the home?
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			 Work Programs
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Max is an agricultural education teacher at a high school. He wants to encourage safe working behaviors for the students. Which of the following statements provides best opportunity for success?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Recreation and Safety
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Ways you can protect and educate your students
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Sports-related activities
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 According to SAFE KIDS USA (http://www.usa.safekids.org/):
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Educate
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Which of the following statements is NOT accurate about recreational safety?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Internet Safety
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Safe Internet Tips for Students – Schools can teach students to use the Internet safely:
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Tomas is spreading rumors via a Facebook.com page and sending threatening e-mails to another student in class. Which is the best statement describing how the school should respond?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Talking with children and youth about Tragedy
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Talking with younger children in grades PK - 3
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Which is the best example of an effective strategy for teaching children about coping with tragedy?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Talking with children grades 4 - 8
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 A middle school student has been shot while walking to a nearby school. Rumors are spreading among students that a similar event will occur at your school. Which is the best course of action for educational professionals?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Talking with youth in grades 9 - 12
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 A high school student was shot after a basketball game at a nearby school. Rumors are spreading among students that a similar event will occur at the high school where you work. Which is the best course of action for educational professionals?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Litigation
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Judy is a teacher at a local school. She has been aware of a potential safety hazard for over a year. In fact, she has complained to several other teachers and her husband about the hazard. She did not file an official report with school administrators because she did not want to "make waves". Chan was injured by the safety hazard. Judy has been named in a lawsuit against the district. What is likely to be the result of the suit for Judy?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Preventing safety issues and problems
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Assess issue or problem
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Many faculty and students have become sick with flu-like symptoms. The school administration wants to deal effectively with the problem. Which is the first step in solving and preventing the problem?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Plan of Action
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Which of the following is NOT a useful element of a plan of action?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Implement Plan
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Successful implementation requires the following steps:
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 The key to successful implementation is:
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 The Increasing Need for First Aid and CPR/CCR Training
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 How is sudden cardiac arrest treated?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Which is NOT a reason why it is important for educator professionals to know first aid and CPR/CCR?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 The Danger of Bloodborne Pathogens
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 How do education professionals avoid infection?
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 
			 
			 
		
		 
			 
			 
			 
			 
			 
			 
			 Key Lesson
			 
			 
		
		 
			 
				 
			
			 
			 
			 
			 
			 
			 
				 
				 
				 
				 
				 
				 
				 
				 
			
			 
			 Chatrese is a teaching colleague who knows when went to a recent teacher inservice related to bloodborne pathogens and other potentially infectious materials. She asks you to explain "universal precautions". Which of the following is the best response?
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       DRAFT XSD for IMS Content Packaging version 1.1 DRAFT
        Copyright (c) 2001 IMS GLC, Inc. 
       2000-04-21, Adjustments by T.D. Wason from CP 1.0.
       2001-02-22, T.D.Wason: Modify for 2000-10-24 XML-Schema version.  Modified to support extension.
       2001-03-12, T.D.Wason: Change filename, target and meta-data namespaces and meta-data fielname.  Add meta-data to itemType, fileType and organizationType.
       Do not define namespaces for xml in XML instances generated from this xsd.
       Imports IMS meta-data xsd, lower case element names.         
       This XSD provides a reference to the IMS meta-data root element as imsmd:record
       If the IMS meta-data is to be used in the XML instance then the instance must define an IMS meta-data prefix with a namespace.  The meta-data targetNamespace should be used.  
       2001-03-20, Thor Anderson: Remove manifestref, change resourceref back to identifierref, change manifest back to contained by manifest. --Tom Wason: manifest may contain _none_ or more manifests.
       2001-04-13 Tom Wason: corrected attirbute name structure.  Was misnamed type.  
       2001-05-14 Schawn Thropp: Made all complexType extensible with the group.any
       Added the anyAttribute to all complexTypes. Changed the href attribute on the fileType and resourceType to xsd:string
       Changed the maxLength of the href, identifierref, parameters, structure attributes to match the Information model.
       2001-07-25 Schawn Thropp: Changed the namespace for the Schema of Schemas to the 5/2/2001 W3C XML Schema 
       Recommendation. attributeGroup attr.imsmd deleted, was not used anywhere.  Any attribute declarations that have
       use = "default" changed to use="optional" - attr.structure.req.
       Any attribute declarations that have value="somevalue" changed to default="somevalue",
       attr.structure.req (hierarchical).  Removed references to IMS MD Version 1.1.
       Modified attribute group "attr.resourcetype.req" to change use from optional
       to required to match the information model.  As a result the default value also needed to be removed 
       Name change for XSD.  Changed to match version of CP Spec                                            
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          Any namespaced element from any namespace may be included within an "any" element.  The namespace for the imported element must be defined in the instance, and the schema must be imported.  
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					 Adobe Presenter Course
					 
						 Adobe_Presenter_Quiz_ID
					
				
				 
					 
				
			
			 
				 
					 1.0
				
				 
					 
						 LOMv1.0
					
					 
						 Final
					
				
			
			 
				 ADL SCORM 1.2
			
			 
				 text/html
				 .
			
			 
				 
					 
						 LOMv1.10
					
					 
						 no
					
				
				 
					 
						 LOMv1.10
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       2001-04-26 T.D.Wason. IMS meta-data 1.2 XML-Schema.                                  
       2001-06-07 S.E.Thropp. Changed the multiplicity on all elements to match the         
       Final 1.2 Binding Specification.                                                     
       Changed all elements that use the langstringType to a multiplicy of 1 or more        
       Changed centity in the contribute element to have a multiplicity of 0 or more.       
       Changed the requirement element to have a multiplicity of 0 or more.                 
        2001-07-25 Schawn Thropp.  Updates to bring the XSD up to speed with the W3C        
        XML Schema Recommendation.  The following changes were made: Change the             
        namespace to reference the 5/2/2001 W3C XML Schema Recommendation,the base          
        type for the durtimeType, simpleType, was changed from timeDuration to duration.                  
        Any attribute declarations that have use="default" had to change to use="optional"  
        - attr.type.  Any attribute declarations that have value ="somevalue" had to change 
        to default = "somevalue" - attr.type (URI)                                          
        2001-09-04 Schawn Thropp                                                            
        Changed the targetNamespace and namespace of schema to reflect version change       
   

   
   
   

    
       
          
             
                
                
            
         
      
   

    
       
          Any namespaced element from any namespace may be used for an "any" element.  The namespace for the imported element must be defined in the instance, and the schema must be imported.  
      
       
          
      
   

   
   
   

    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    

   
   
   

    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
          
          
          
          
          
          
          
      
   
   
    
       
          
          
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
          
          
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
             
         
      
   
   
    
       
          
          
      
   
   
    
       
          
          
      
   
   
    
       
          
          
          
      
   
   
    
       
          
          
          
          
          
          
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
          
      
   
   
    
       
          
      
   
   
    
       
          
      
   
   
   
   
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   
   
    
       
   









		

	
function sanitizeForbiddenHTMLTextChars(in_s)

{

	var out_s = in_s.toString();//We are sometimes called to sanitize non-strings...like document.location



	out_s = out_s.split("<").join("&lt;");

	out_s = out_s.split(">").join("&gt;");

	out_s = out_s.split("'").join("&apos;");

	out_s = out_s.split('"').join("&quot;");

	

	return out_s;

}



function removeExtraURLParams(in_s)

{

	var inp = in_s.toString();

	var indexOfAmp = in_s.indexOf("&");

	

	var outp = inp;

	if(indexOfAmp!=-1)

		outp = inp.substring(0, indexOfAmp);

	

	return outp;

}



function showFlash(swf, w, h, loop)

{

	var isMSIE = navigator.appName.indexOf("Microsoft") != -1;

	var s = '';

	var protocol = 'http';//safe default

	var url = document.location.toString();

	indexOfColon = url.indexOf(":");

	if(indexOfColon>0)	

		protocol = url.substring(0, indexOfColon);

	if(protocol!='http' || protocol!='https')

		protocol='https';

	var location = document.location;

	location = (location==unescape(location))?escape(location):location;



	s += '<object classid="clsid:D27CDB6E-AE6D-11cf-96B8-444553540000" codebase="' + protocol + '://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,65,0" width="'+w+'" height="'+h+'" id="SlideContent" align="" VIEWASTEXT>'

	s += '<param name="movie" value="'+sanitizeForbiddenHTMLTextChars(swf)+'" />'

	s += '<param name="menu" value="false" />'

	s += '<param name="quality" value="best" />'

	s += '<param name="loop" value="'+loop+'" />'

	s += '<param name="FlashVars" value="initialURL='+

			removeExtraURLParams(sanitizeForbiddenHTMLTextChars(location))+

			'&isMSIE='+isMSIE+'&useBSM=false" />'

	s += '<param name="allowScriptAccess" value="sameDomain"/>'

	s += '<embed src="'+sanitizeForbiddenHTMLTextChars(swf)+'" FlashVars="initialURL='+

			removeExtraURLParams(sanitizeForbiddenHTMLTextChars(location))+

			'&isMSIE='+isMSIE+'&useBSM=false" menu="false" quality="best" width="'+w+'" height="'+h+'" loop="'+loop+'" name="SlideContent" align="" type="application/x-shockwave-flash" pluginspage="' + protocol + '://www.macromedia.com/go/getflashplayer" swLiveConnect="true" allowScriptAccess="sameDomain"></embed>'

	s += '</object>'

	// in theory, we should always embed in a table, but in practice, IE6 malfunctions

	// when width & height = 100%, but in that case, we don't really need the table anyway.

	if ((w.toString().indexOf('%') == -1) && (h.toString().indexOf('%') == -1))

	{

		s = '<table border=0 width="100%" height="100%"><tr valign="middle"><td align="center">' +

			s +

			'</td></tr></table>';

	}

	document.write(s);

}




"system_id","type","command_line","max_time_allowed","file_name","max_score","mastery_score","system_vendor","core_vendor","time_limit_action","au_password","web_launch"

"A2","Tutorial","","","AICC.htm","100","80","Breeze Presenter","","","",""






; ----------------------------------------

;

; AICC Course Interchange File.

;

;

; ----------------------------------------



[Course]

Course_ID=College_of_Education_Safety_Module

Course_Title=College of Education Safety Module

Level=3

Course_Creator=Breeze Presenter

Course_System=Breeze Presenter

Total_AUs=1

Total_Blocks=0

Total_Objectives=0

Total_Complex_Obj=0

Max_Fields_CST=1

Max_Fields_ORT=0

Version=2.0



[Course_Behavior]

Max_Normal=99



[Course_Description]




"block","member"

"root","A2"




"system_id","developer_id","title","description"

    "A2","Breeze Presenter","College_of_Education_Safety_Module",""

  




		

			

				

				

				

				

				

				

				

			

		

		

		

	
 

    
       
          This file represents the W3C XML Schema Language Binding of the ADL namespaced elements for content packaging extensions.
      
   

   
   
   
    
       
      *************************************************************************
      *                           Change History                              *
      *************************************************************************
      2003-18-09  Initial creation.
      2003-19-09  Removed the restriction of the 255 character maximum length
                  on the dataFromLMS
      2004-01-06  Added completionThreshold to the ADL CP namespace
      2004-23-01  Final edits in preparation for release
      *************************************************************************
      
   

    
    
    
    

   
    
       
          
             
             
         
      
   

    

    
       
   

    
       
   

    
       
          
          
          
          
      
   

    
        
           
           
       
   




 

    
       
          This file represents the W3C XML Schema Language Binding of the ADL namespaced elements for navigation controls.
      
   

   
   
   
    
       
      *************************************************************************
      *                          Change History                               *
      *************************************************************************
      2003-18-09  Initial creation.
      2004-23-01  Final edits in preparation for release
      *************************************************************************
      
   

    

    

    

   
    
       
          
      
   

    
       
          
      
   

    
       
          
          
          
          
      
   




 

    
       
          This file represents the W3C XML Schema Language Binding of the ADL namespaced elements for sequencing extensions.
      
   

   
   
   
    
       
      *************************************************************************
      *                             Change History                            *
      *************************************************************************
      2003-18-09  Initial creation.
      2004-23-01  Final edits in preparation for release
      *************************************************************************
      
   

    

    

    
       
       
       
       
       
   

    
       
          
          
          
          
      
   

    
       
       
   

                   




 

    
       
         This work is licensed under the Creative Commons Attribution-ShareAlike
         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      

       
         This component schema provides an element group declaration used for
         custom metadata elements.
      
   

    
       
          
      
   




 

    
       
         This work is licensed under the Creative Commons Attribution-ShareAlike
         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      

       
         This component schema provides global type declarations for LOM datatypes.
      
   

    
    

   

   
    
       
   

   
    
       
   

    
       
   

    
       
          
      
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
          
          
      
   

    
       
          
             
         
      
   

   
    
       
          
          
          
      
   

    
       
          
            
         
      
   

   
    
       
          
      
   

   
    
       
          
          
          
      
   

    
       
          
             
         
      
   

   
    
       
          
      
   




 

    
       
         This work is licensed under the Creative Commons Attribution-ShareAlike
         License.  To view a copy of this license, see the file license.txt,
         visit http://creativecommons.org/licenses/by-sa/1.0 or send a letter to
         Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, USA.
      

       
         This component schema provides element name declarations for metadata elements.

         This component schema checks for the uniqueness of elements declared to be unique
         within their parent by the presence of the uniqueElementName attribute,
         and is common to all uniqueness profiles.
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       This component schema provides global type declarations for metadata elements.
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         This component schema provides the element name declaration for the
         root element for all LOM instances.
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         This component schema provides global type declarations for those metadata
         elements whose values are taken from a vocabulary datatype.
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         This component schema provides global type declarations for the standard
         enumerated types for those metadata elements whose values are taken from
         a vocabulary datatype.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing this file to state that this **
        **                file is the LOM V1.0 Base Schema vocabulary source and  **
        **                value declarations.                                     ** 
        ****************************************************************************
      
   

   

   
    
       
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
      
   

   
    
       
          
          
          
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
          
          
          
      
   

   
    
       
          
          
          
          
          
          
          
          
          
      
   




<!--

        DTD for XML Schemas: Part 2: Datatypes

        $Id: datatypes.dtd,v 1.23 2001/03/16 17:36:30 ht Exp $

        Note this DTD is NOT normative, or even definitive. - - the

        prose copy in the datatypes REC is the definitive version

        (which shouldn't differ from this one except for this comment

        and entity expansions, but just in case)

  -->



<!--

        This DTD cannot be used on its own, it is intended

        only for incorporation in XMLSchema.dtd, q.v.

  -->



<!-- Define all the element names, with optional prefix -->

<!ENTITY % simpleType "%p;simpleType">

<!ENTITY % restriction "%p;restriction">

<!ENTITY % list "%p;list">

<!ENTITY % union "%p;union">

<!ENTITY % maxExclusive "%p;maxExclusive">

<!ENTITY % minExclusive "%p;minExclusive">

<!ENTITY % maxInclusive "%p;maxInclusive">

<!ENTITY % minInclusive "%p;minInclusive">

<!ENTITY % totalDigits "%p;totalDigits">

<!ENTITY % fractionDigits "%p;fractionDigits">

<!ENTITY % length "%p;length">

<!ENTITY % minLength "%p;minLength">

<!ENTITY % maxLength "%p;maxLength">

<!ENTITY % enumeration "%p;enumeration">

<!ENTITY % whiteSpace "%p;whiteSpace">

<!ENTITY % pattern "%p;pattern">



<!--

        Customisation entities for the ATTLIST of each element

        type. Define one of these if your schema takes advantage

        of the anyAttribute='##other' in the schema for schemas

  -->



<!ENTITY % simpleTypeAttrs "">

<!ENTITY % restrictionAttrs "">

<!ENTITY % listAttrs "">

<!ENTITY % unionAttrs "">

<!ENTITY % maxExclusiveAttrs "">

<!ENTITY % minExclusiveAttrs "">

<!ENTITY % maxInclusiveAttrs "">

<!ENTITY % minInclusiveAttrs "">

<!ENTITY % totalDigitsAttrs "">

<!ENTITY % fractionDigitsAttrs "">

<!ENTITY % lengthAttrs "">

<!ENTITY % minLengthAttrs "">

<!ENTITY % maxLengthAttrs "">

<!ENTITY % enumerationAttrs "">

<!ENTITY % whiteSpaceAttrs "">

<!ENTITY % patternAttrs "">



<!-- Define some entities for informative use as attribute

        types -->

<!ENTITY % URIref "CDATA">

<!ENTITY % XPathExpr "CDATA">

<!ENTITY % QName "NMTOKEN">

<!ENTITY % QNames "NMTOKENS">

<!ENTITY % NCName "NMTOKEN">

<!ENTITY % nonNegativeInteger "NMTOKEN">

<!ENTITY % boolean "(true|false)">

<!ENTITY % simpleDerivationSet "CDATA">

<!--

        #all or space-separated list drawn from derivationChoice

  -->



<!--

        Note that the use of 'facet' below is less restrictive

        than is really intended:  There should in fact be no

        more than one of each of minInclusive, minExclusive,

        maxInclusive, maxExclusive, totalDigits, fractionDigits,

        length, maxLength, minLength within datatype,

        and the min- and max- variants of Inclusive and Exclusive

        are mutually exclusive. On the other hand,  pattern and

        enumeration may repeat.

  -->

<!ENTITY % minBound "(%minInclusive; | %minExclusive;)">

<!ENTITY % maxBound "(%maxInclusive; | %maxExclusive;)">

<!ENTITY % bounds "%minBound; | %maxBound;">

<!ENTITY % numeric "%totalDigits; | %fractionDigits;">

<!ENTITY % ordered "%bounds; | %numeric;">

<!ENTITY % unordered

   "%pattern; | %enumeration; | %whiteSpace; | %length; |

   %maxLength; | %minLength;">

<!ENTITY % facet "%ordered; | %unordered;">

<!ENTITY % facetAttr 

        "value CDATA #REQUIRED

        id ID #IMPLIED">

<!ENTITY % fixedAttr "fixed %boolean; #IMPLIED">

<!ENTITY % facetModel "(%annotation;)?">

<!ELEMENT %simpleType;

        ((%annotation;)?, (%restriction; | %list; | %union;))>

<!ATTLIST %simpleType;

    name      %NCName; #IMPLIED

    final     %simpleDerivationSet; #IMPLIED

    id        ID       #IMPLIED

    %simpleTypeAttrs;>

<!-- name is required at top level -->

<!ELEMENT %restriction; ((%annotation;)?,

                         (%restriction1; |

                          ((%simpleType;)?,(%facet;)*)),

                         (%attrDecls;))>

<!ATTLIST %restriction;

    base      %QName;                  #IMPLIED

    id        ID       #IMPLIED

    %restrictionAttrs;>

<!--

        base and simpleType child are mutually exclusive,

        one is required.



        restriction is shared between simpleType and

        simpleContent and complexContent (in XMLSchema.xsd).

        restriction1 is for the latter cases, when this

        is restricting a complex type, as is attrDecls.

  -->

<!ELEMENT %list; ((%annotation;)?,(%simpleType;)?)>

<!ATTLIST %list;

    itemType      %QName;             #IMPLIED

    id        ID       #IMPLIED

    %listAttrs;>

<!--

        itemType and simpleType child are mutually exclusive,

        one is required

  -->

<!ELEMENT %union; ((%annotation;)?,(%simpleType;)*)>

<!ATTLIST %union;

    id            ID       #IMPLIED

    memberTypes   %QNames;            #IMPLIED

    %unionAttrs;>

<!--

        At least one item in memberTypes or one simpleType

        child is required

  -->



<!ELEMENT %maxExclusive; %facetModel;>

<!ATTLIST %maxExclusive;

        %facetAttr;

        %fixedAttr;

        %maxExclusiveAttrs;>

<!ELEMENT %minExclusive; %facetModel;>

<!ATTLIST %minExclusive;

        %facetAttr;

        %fixedAttr;

        %minExclusiveAttrs;>



<!ELEMENT %maxInclusive; %facetModel;>

<!ATTLIST %maxInclusive;

        %facetAttr;

        %fixedAttr;

        %maxInclusiveAttrs;>

<!ELEMENT %minInclusive; %facetModel;>

<!ATTLIST %minInclusive;

        %facetAttr;

        %fixedAttr;

        %minInclusiveAttrs;>



<!ELEMENT %totalDigits; %facetModel;>

<!ATTLIST %totalDigits;

        %facetAttr;

        %fixedAttr;

        %totalDigitsAttrs;>

<!ELEMENT %fractionDigits; %facetModel;>

<!ATTLIST %fractionDigits;

        %facetAttr;

        %fixedAttr;

        %fractionDigitsAttrs;>



<!ELEMENT %length; %facetModel;>

<!ATTLIST %length;

        %facetAttr;

        %fixedAttr;

        %lengthAttrs;>

<!ELEMENT %minLength; %facetModel;>

<!ATTLIST %minLength;

        %facetAttr;

        %fixedAttr;

        %minLengthAttrs;>

<!ELEMENT %maxLength; %facetModel;>

<!ATTLIST %maxLength;

        %facetAttr;

        %fixedAttr;

        %maxLengthAttrs;>



<!-- This one can be repeated -->

<!ELEMENT %enumeration; %facetModel;>

<!ATTLIST %enumeration;

        %facetAttr;

        %enumerationAttrs;>



<!ELEMENT %whiteSpace; %facetModel;>

<!ATTLIST %whiteSpace;

        %facetAttr;

        %fixedAttr;

        %whiteSpaceAttrs;>



<!-- This one can be repeated -->

<!ELEMENT %pattern; %facetModel;>

<!ATTLIST %pattern;

        %facetAttr;

        %patternAttrs;>
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					 Limit Condition Activity Attempt Experienced Duration Limit.  Typed as xs:duration: see http://www.w3.org/TR/xmlschema-2/#duration
				
			
			 
				 
					 Limit Condition Activity Absolute Duration Limit.  Typed as xs:duration: see http://www.w3.org/TR/xmlschema-2/#duration
				
			
			 
				 
					 Limit Condition Activity Experienced Duration Limit.  Typed as xs:duration: see http://www.w3.org/TR/xmlschema-2/#duration
				
			
			 
				 
					 Limit Condition Begin Time Limit
				
			
			 
				 
					 Limit Condition End Time Limit
				
			
		
	



 
	 
	 
		 
			 
			 
				 
					 
						 
					
				
			
		
		 
	
	 
		 
			 The specification states: "Each activity must have one and only one objective that contributes to rollup".  The following type describes an unbounded set of elements all named "objective" that do not contribute to rollup, and one element called "primaryObjective" that contributes to rollup.
		
		 
			 
				 
					 Contributes to rollup of the activity. 
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			 The type that describes an individual objective mapping.  Mapping one local objective GUID to one global objective GUID
		
		 
		 
		 
		 
		 
	



 
	 
	
	 
		 
		 
		 
		 
	



 
	 
	 
		 
			 
				 
					 
						 
							 
								 
								 
							
						
					
					 
				
			
			 
				 
					 
				
			
		
		 
		 
		 
	
	 
		 
			 
		
		 
		 
		 
	



 
	 
	 
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 postConditionSequencingRuleType is derived by extension from sequencingRuleType.  It adds an element ruleAction that is a simpleType constrained to a vocabulary relevant to post-Condition sequencing rules
		
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 
				 
					 
						 
							 
						
					
				
			
		
	
	 
		 
			 
				 
					 
						 
							 
								 
								 
								 
								 
							
						
					
					 
				
			
		
	
	 
		 
			 
			 
			 
		
	
	 
		 
			 
		
	
	 
		 
			 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
			 
			 
		
	



 
	 
		 
			 
			 
			 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 
			 
		
	
	 
		 
			 A decimal value with AT LEAST 4 significant decimal digits between -1 and 1
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         This file represents a composite schema for validating
         LOM V1.0 instances using a common set of validation assumptions.

         Alternative composite schemas can be assembled by selecting
         from the various alternative component schema listed below.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
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         This file represents a composite schema for validating
         LOM V1.0 instances using custom validation for vocabulary values.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
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        This file represents a composite schema for validating
        LOM V1.0 instances using loose validation for vocabulary values.
     
      
       ****************************************************************************
       **                           CHANGE HISTORY                               **
       ****************************************************************************
       ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
       **                that the strict.xsd is used to validate vocabularies    **
       **                defined in the LOM V1.0 Base Schema.                    **
       **              - Moved included schema elementNames.xsd just before      **
       **                elementTypes.xsd.                                       **
       **              - Moved the element declaration for the top-level lom     **
       **                metadata element to a separate file (rootElement.xsd)   **
       **                and included this file just after elementTypes.xsd.     **
       **              - Moved the XML Schema import statements before the XML   **
       **                Schema include statements.                              **
       **              - Moved the element group declaration named               **
       **                lom:customElements to a separate file (anyElement.xsd)  **
       **                and included this new file just before the XML Schema   **
       **                import statments.                                       **
       ****************************************************************************
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         This file represents a composite schema for validating
         LOM V1.0 instances using strict validation for vocabulary values.
      
       
        ****************************************************************************
        **                           CHANGE HISTORY                               **
        ****************************************************************************
        ** 09/22/2003:  - Updated comment describing vocab/strict.xsd.  Indicated **
        **                that the strict.xsd is used to validate vocabularies    **
        **                defined in the LOM V1.0 Base Schema.                    **
        **              - Moved included schema elementNames.xsd just before      **
        **                elementTypes.xsd.                                       **
        **              - Moved the element declaration for the top-level lom     **
        **                metadata element to a separate file (rootElement.xsd)   **
        **                and included this file just after elementTypes.xsd.     **
        **              - Moved the XML Schema import statements before the XML   **
        **                Schema include statements.                              **
        **              - Moved the element group declaration named               **
        **                lom:customElements to a separate file (anyElement.xsd)  **
        **                and included this new file just before the XML Schema   **
        **                import statments.                                       **
        ****************************************************************************
      
   

  

   

   

   

   

   
   
   
   
   
   






		

			

				

				

				

				

				

				

				

			

		

		

		

	


		

			 

			 

			 

			 

			 

			

		

	
var g_objAPI = null;

var g_nAPI = 0;				// type of API to start searching for; allowable values: 0 - SCORM 2004; 1 - SCORM 1.2 (or 1.1)

var g_aAPI = ["1.0", "0.2"]	// Array that stores the API versions

var g_zAPIVersion = -1;

var g_bFinishDone = false;





function findAPI(win)

{

	// Search the window hierarchy for an object named "API_1484_11" for SCORM 2004 or "API" for SCORM 1.2 or below

	// Look in the current window (win) and recursively look in any child frames

	if(g_nAPI == 0)

	{

		if(win.API_1484_11 != null)

  	 	{

  	 		return win.API_1484_11;

		}

	} else if(g_nAPI == 1 || g_nAPI == "") {

		if (win.API != null)

		{

			g_zAPIVersion = g_aAPI[g_nAPI];

			return win.API;

		}

	}



	if (win.length > 0)  // check frames

	{

		for (var i=0;i<win.length;i++)

		{

			var objAPI = findAPI(win.frames[i]);

			if (objAPI != null)

			{

				return objAPI;

			}

		}

	}

	return null;

}





function getAPI(intAPISearchOrder)

{

	// intAPISearchOrder is 0 - start at current window and work way up; 1 - start at top window and work way down.

	var objAPI = null;

	intAPISearchOrder=((typeof(intAPISearchOrder)=='undefined')?0:intAPISearchOrder);

	if(intAPISearchOrder==0)

	{

		// start and the current window and recurse up through parent windows/frames

		var objCurrentWindow = window;

		objAPI = findAPI(objCurrentWindow);

		var xCount = 0;

		while(objCurrentWindow && !objAPI && xCount < 100)

		{

			xCount++;

			if((objCurrentWindow.opener != null) && (typeof(objCurrentWindow.opener) != "undefined"))

			{

				objCurrentWindow = objCurrentWindow.opener;

			} else {

				objCurrentWindow = objCurrentWindow.parent;

			}

			objAPI = findAPI(objCurrentWindow);

		}

		if((objAPI==null) && (g_nAPI < (g_aAPI.length-1)))

		{

			g_nAPI++;

			objAPI = getAPI(intAPISearchOrder);

		}

	} else {

		// start at the top window and recurse down through child frames

		objAPI = findAPI(this.top);



		if (objAPI == null)

		{

			// the API wasn't found in the current window's hierarchy.  If the

			// current window has an opener (was launched by another window),

			// check the opener's window hierarchy.

			objTopWindow=window.top;



			objTopWindow = objTopWindow.opener;



			while (objTopWindow && !objAPI)

			{

				//checking window opener

				objAPI = findAPI(objTopWindow.top);

				if (objAPI==null) objTopWindow = objTopWindow.opener;

			}

			if(objAPI==null && g_nAPI < (g_aAPI.length-1))

			{

				g_nAPI++;

				objAPI = getAPI(intAPISearchOrder);

			}

		}

	}

	if(objAPI==null)

	{

		// can't find API

	} else if(objAPI != null && g_zAPIVersion == -1) {

		g_zAPIVersion = objAPI.version;

	}



	return objAPI;

}



function setAPI()

{

	while(g_objAPI == undefined)

	{

		g_objAPI = getAPI(0);

	}

}



function isAPI() {

	return ((typeof(g_objAPI)!= "undefined") && (g_objAPI != null))

}



// called in the outer HTML file

// g_objAPI = getAPI();



function dataToFlash(layer, msg) {

	// set the comm HTML

	fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



	// get the browser info

	IE=0; NS4=0; NS6=0;

	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)<5) {NS4=1;}

	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)>4.9) {NS6=1;}

	if (navigator.appName.indexOf('Microsoft')!=-1 && parseInt(navigator.appVersion)>3) {IE=1;}



	if (IE==true)

	{

		IE_dynamic.document.body.innerHTML=fcomValue;

	}



	if (NS4)

	{

		// change the comm HTML

		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



		eval('var echoecho = document.layers.NS_'+layer+'.document;');

		echoecho.open();

		echoecho.write(fcomValue);

		echoecho.close();

	}



	if (NS6)

	{

		// change the comm HTML

		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



		document.getElementById('NS_'+layer).innerHTML =fcomValue;

	}

}





function dataFromFlash(strSCOfunction, strSCOproperty, varSCOvalue, strFLvariableName) {

	var strEval = "";

	var varResult = false;

	if(isAPI())

	{

		if (varSCOvalue != "")

		{

			strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";

		} else {

			if(strSCOfunction=="LMSGetLastError")

			{

				strEval = "g_objAPI." + strSCOfunction + "(" + strSCOproperty + ");";

			} else {

				strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "');";

			}

		}

	} else {

		if (SCOvalue != "")

		{

			strEval = strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";

		} else {

			strEval = strSCOfunction + "('" + strSCOproperty + "');";

		}

	}

	varResult = eval(strEval);

	if(strSCOfunction == "LMSFinish" || strSCOfunction == "Terminate")

	{

		// set global variable to result of Finish function

		g_bFinishDone = varResult;

	}

	dataToFlash('dynamic', strFLvariableName + "|" + varResult);

}
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       This component schema provides attribute group declarations for metadata
       elements to support loose validation of element uniqueness constraints.
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       This component schema provides attribute group declarations for metadata
       elements to support strict validation of element uniqueness constraints,
       by providing the attribute uniqueElementName for each metadata element
       that should appear with multiplicity at most one.
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         This component schema provides simple type declarations for metadata
         elements whose values are taken from a vocabulary datatype.

         This component schema supports strict validation of both standard and custom
         vocabulary values by checking that both the source and value are taken
         from either the standard token set or from a custom token set.
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       This component schema provides simple type declarations for metadata
       elements whose values are taken from a vocabulary datatype.

       This component schema supports loose validation of vocabulary value constraints
       by allowing both the source and value to be arbitrary strings.
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         This component schema provides simple type declarations for metadata
         elements whose values are taken from a vocabulary datatype.

         This component schema supports strict validation of standard vocabulary values by
         checking that both the source and value are from the standard token set.
      
   

    

   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   
 
   
    
       
   
 
   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   

   
    
       
   




 

  
   
   See http://www.w3.org/XML/1998/namespace.html and
   http://www.w3.org/TR/REC-xml for information about this namespace.
  
 

  
   This schema defines attributes and an attribute group
        suitable for use by
        schemas wishing to allow xml:base, xml:lang or xml:space attributes
        on elements they define.

        To enable this, such a schema must import this schema
        for the XML namespace, e.g. as follows:
        <schema . . .>
         . . .
         <import namespace="http://www.w3.org/XML/1998/namespace"
                    schemaLocation="http://www.w3.org/2001/03/xml.xsd"/>

        Subsequently, qualified reference to any of the attributes
        or the group defined below will have the desired effect, e.g.

        <type . . .>
         . . .
         <attributeGroup ref="xml:specialAttrs"/>
 
         will define a type which will schema-validate an instance
         element with any of those attributes
 

  
   In keeping with the XML Schema WG's standard versioning
   policy, this schema document will persist at
   http://www.w3.org/2001/03/xml.xsd.
   At the date of issue it can also be found at
   http://www.w3.org/2001/xml.xsd.
   The schema document at that URI may however change in the future,
   in order to remain compatible with the latest version of XML Schema
   itself.  In other words, if the XML Schema namespace changes, the version
   of this document at
   http://www.w3.org/2001/xml.xsd will change
   accordingly; the version at
   http://www.w3.org/2001/03/xml.xsd will not change.
  
 

  
   
    In due course, we should install the relevant ISO 2- and 3-letter
         codes as the enumerated possible values . . .
  
 

  
   
    
     
     
   
  
 

  
   
    See http://www.w3.org/TR/xmlbase/ for
                     information about this attribute.
  
 

  
   
   
   
 




<!-- DTD for XML Schemas: Part 1: Structures

     Public Identifier: "-//W3C//DTD XMLSCHEMA 200102//EN"

     Official Location: http://www.w3.org/2001/XMLSchema.dtd -->

<!-- $Id: XMLSchema.dtd,v 1.30 2001/03/16 15:23:02 ht Exp $ -->

<!-- Note this DTD is NOT normative, or even definitive. -->           <!--d-->

<!-- prose copy in the structures REC is the definitive version -->    <!--d-->

<!-- (which shouldn't differ from this one except for this -->         <!--d-->

<!-- comment and entity expansions, but just in case) -->              <!--d-->

<!-- With the exception of cases with multiple namespace

     prefixes for the XML Schema namespace, any XML document which is

     not valid per this DTD given redefinitions in its internal subset of the

     'p' and 's' parameter entities below appropriate to its namespace

     declaration of the XML Schema namespace is almost certainly not

     a valid schema. -->



<!-- The simpleType element and its constituent parts

     are defined in XML Schema: Part 2: Datatypes -->

<!ENTITY % xs-datatypes PUBLIC 'datatypes' 'datatypes.dtd' >



<!ENTITY % p 'xs:'> <!-- can be overriden in the internal subset of a

                         schema document to establish a different

                         namespace prefix -->

<!ENTITY % s ':xs'> <!-- if %p is defined (e.g. as foo:) then you must

                         also define %s as the suffix for the appropriate

                         namespace declaration (e.g. :foo) -->

<!ENTITY % nds 'xmlns%s;'>



<!-- Define all the element names, with optional prefix -->

<!ENTITY % schema "%p;schema">

<!ENTITY % complexType "%p;complexType">

<!ENTITY % complexContent "%p;complexContent">

<!ENTITY % simpleContent "%p;simpleContent">

<!ENTITY % extension "%p;extension">

<!ENTITY % element "%p;element">

<!ENTITY % unique "%p;unique">

<!ENTITY % key "%p;key">

<!ENTITY % keyref "%p;keyref">

<!ENTITY % selector "%p;selector">

<!ENTITY % field "%p;field">

<!ENTITY % group "%p;group">

<!ENTITY % all "%p;all">

<!ENTITY % choice "%p;choice">

<!ENTITY % sequence "%p;sequence">

<!ENTITY % any "%p;any">

<!ENTITY % anyAttribute "%p;anyAttribute">

<!ENTITY % attribute "%p;attribute">

<!ENTITY % attributeGroup "%p;attributeGroup">

<!ENTITY % include "%p;include">

<!ENTITY % import "%p;import">

<!ENTITY % redefine "%p;redefine">

<!ENTITY % notation "%p;notation">



<!-- annotation elements -->

<!ENTITY % annotation "%p;annotation">

<!ENTITY % appinfo "%p;appinfo">

<!ENTITY % documentation "%p;documentation">



<!-- Customisation entities for the ATTLIST of each element type.

     Define one of these if your schema takes advantage of the

     anyAttribute='##other' in the schema for schemas -->



<!ENTITY % schemaAttrs ''>

<!ENTITY % complexTypeAttrs ''>

<!ENTITY % complexContentAttrs ''>

<!ENTITY % simpleContentAttrs ''>

<!ENTITY % extensionAttrs ''>

<!ENTITY % elementAttrs ''>

<!ENTITY % groupAttrs ''>

<!ENTITY % allAttrs ''>

<!ENTITY % choiceAttrs ''>

<!ENTITY % sequenceAttrs ''>

<!ENTITY % anyAttrs ''>

<!ENTITY % anyAttributeAttrs ''>

<!ENTITY % attributeAttrs ''>

<!ENTITY % attributeGroupAttrs ''>

<!ENTITY % uniqueAttrs ''>

<!ENTITY % keyAttrs ''>

<!ENTITY % keyrefAttrs ''>

<!ENTITY % selectorAttrs ''>

<!ENTITY % fieldAttrs ''>

<!ENTITY % includeAttrs ''>

<!ENTITY % importAttrs ''>

<!ENTITY % redefineAttrs ''>

<!ENTITY % notationAttrs ''>

<!ENTITY % annotationAttrs ''>

<!ENTITY % appinfoAttrs ''>

<!ENTITY % documentationAttrs ''>



<!ENTITY % complexDerivationSet "CDATA">

      <!-- #all or space-separated list drawn from derivationChoice -->

<!ENTITY % blockSet "CDATA">

      <!-- #all or space-separated list drawn from

                      derivationChoice + 'substitution' -->



<!ENTITY % mgs '%all; | %choice; | %sequence;'>

<!ENTITY % cs '%choice; | %sequence;'>

<!ENTITY % formValues '(qualified|unqualified)'>





<!ENTITY % attrDecls    '((%attribute;| %attributeGroup;)*,(%anyAttribute;)?)'>



<!ENTITY % particleAndAttrs '((%mgs; | %group;)?, %attrDecls;)'>



<!-- This is used in part2 -->

<!ENTITY % restriction1 '((%mgs; | %group;)?)'>



%xs-datatypes;



<!-- the duplication below is to produce an unambiguous content model

     which allows annotation everywhere -->

<!ELEMENT %schema; ((%include; | %import; | %redefine; | %annotation;)*,

                    ((%simpleType; | %complexType;

                      | %element; | %attribute;

                      | %attributeGroup; | %group;

                      | %notation; ),

                     (%annotation;)*)* )>

<!ATTLIST %schema;

   targetNamespace      %URIref;               #IMPLIED

   version              CDATA                  #IMPLIED

   %nds;                %URIref;               #FIXED 'http://www.w3.org/2001/XMLSchema'

   xmlns                CDATA                  #IMPLIED

   finalDefault         %complexDerivationSet; ''

   blockDefault         %blockSet;             ''

   id                   ID                     #IMPLIED

   elementFormDefault   %formValues;           'unqualified'

   attributeFormDefault %formValues;           'unqualified'

   xml:lang             CDATA                  #IMPLIED

   %schemaAttrs;>

<!-- Note the xmlns declaration is NOT in the Schema for Schemas,

     because at the Infoset level where schemas operate,

     xmlns(:prefix) is NOT an attribute! -->

<!-- The declaration of xmlns is a convenience for schema authors -->

 

<!-- The id attribute here and below is for use in external references

     from non-schemas using simple fragment identifiers.

     It is NOT used for schema-to-schema reference, internal or

     external. -->



<!-- a type is a named content type specification which allows attribute

     declarations-->

<!-- -->



<!ELEMENT %complexType; ((%annotation;)?,

                         (%simpleContent;|%complexContent;|

                          %particleAndAttrs;))>



<!ATTLIST %complexType;

          name      %NCName;                        #IMPLIED

          id        ID                              #IMPLIED

          abstract  %boolean;                       #IMPLIED

          final     %complexDerivationSet;          #IMPLIED

          block     %complexDerivationSet;          #IMPLIED

          mixed (true|false) 'false'

          %complexTypeAttrs;>



<!-- particleAndAttrs is shorthand for a root type -->

<!-- mixed is disallowed if simpleContent, overriden if complexContent

     has one too. -->



<!-- If anyAttribute appears in one or more referenced attributeGroups

     and/or explicitly, the intersection of the permissions is used -->



<!ELEMENT %complexContent; (%restriction;|%extension;)>

<!ATTLIST %complexContent;

          mixed (true|false) #IMPLIED

          id    ID           #IMPLIED

          %complexContentAttrs;>



<!-- restriction should use the branch defined above, not the simple

     one from part2; extension should use the full model  -->



<!ELEMENT %simpleContent; (%restriction;|%extension;)>

<!ATTLIST %simpleContent;

          id    ID           #IMPLIED

          %simpleContentAttrs;>



<!-- restriction should use the simple branch from part2, not the 

     one defined above; extension should have no particle  -->



<!ELEMENT %extension; (%particleAndAttrs;)>

<!ATTLIST %extension;

          base  %QName;      #REQUIRED

          id    ID           #IMPLIED

          %extensionAttrs;>



<!-- an element is declared by either:

 a name and a type (either nested or referenced via the type attribute)

 or a ref to an existing element declaration -->



<!ELEMENT %element; ((%annotation;)?, (%complexType;| %simpleType;)?,

                     (%unique; | %key; | %keyref;)*)>

<!-- simpleType or complexType only if no type|ref attribute -->

<!-- ref not allowed at top level -->

<!ATTLIST %element;

            name               %NCName;               #IMPLIED

            id                 ID                     #IMPLIED

            ref                %QName;                #IMPLIED

            type               %QName;                #IMPLIED

            minOccurs          %nonNegativeInteger;   #IMPLIED

            maxOccurs          CDATA                  #IMPLIED

            nillable           %boolean;              #IMPLIED

            substitutionGroup  %QName;                #IMPLIED

            abstract           %boolean;              #IMPLIED

            final              %complexDerivationSet; #IMPLIED

            block              %blockSet;             #IMPLIED

            default            CDATA                  #IMPLIED

            fixed              CDATA                  #IMPLIED

            form               %formValues;           #IMPLIED

            %elementAttrs;>

<!-- type and ref are mutually exclusive.

     name and ref are mutually exclusive, one is required -->

<!-- In the absence of type AND ref, type defaults to type of

     substitutionGroup, if any, else the ur-type, i.e. unconstrained -->

<!-- default and fixed are mutually exclusive -->



<!ELEMENT %group; ((%annotation;)?,(%mgs;)?)>

<!ATTLIST %group; 

          name        %NCName;               #IMPLIED

          ref         %QName;                #IMPLIED

          minOccurs   %nonNegativeInteger;   #IMPLIED

          maxOccurs   CDATA                  #IMPLIED

          id          ID                     #IMPLIED

          %groupAttrs;>



<!ELEMENT %all; ((%annotation;)?, (%element;)*)>

<!ATTLIST %all;

          minOccurs   (1)                    #IMPLIED

          maxOccurs   (1)                    #IMPLIED

          id          ID                     #IMPLIED

          %allAttrs;>



<!ELEMENT %choice; ((%annotation;)?, (%element;| %group;| %cs; | %any;)*)>

<!ATTLIST %choice;

          minOccurs   %nonNegativeInteger;   #IMPLIED

          maxOccurs   CDATA                  #IMPLIED

          id          ID                     #IMPLIED

          %choiceAttrs;>



<!ELEMENT %sequence; ((%annotation;)?, (%element;| %group;| %cs; | %any;)*)>

<!ATTLIST %sequence;

          minOccurs   %nonNegativeInteger;   #IMPLIED

          maxOccurs   CDATA                  #IMPLIED

          id          ID                     #IMPLIED

          %sequenceAttrs;>



<!-- an anonymous grouping in a model, or

     a top-level named group definition, or a reference to same -->



<!-- Note that if order is 'all', group is not allowed inside.

     If order is 'all' THIS group must be alone (or referenced alone) at

     the top level of a content model -->

<!-- If order is 'all', minOccurs==maxOccurs==1 on element/any inside -->

<!-- Should allow minOccurs=0 inside order='all' . . . -->



<!ELEMENT %any; (%annotation;)?>

<!ATTLIST %any;

            namespace       CDATA                  '##any'

            processContents (skip|lax|strict)      'strict'

            minOccurs       %nonNegativeInteger;   '1'

            maxOccurs       CDATA                  '1'

            id              ID                     #IMPLIED

            %anyAttrs;>



<!-- namespace is interpreted as follows:

                  ##any      - - any non-conflicting WFXML at all



                  ##other    - - any non-conflicting WFXML from namespace other

                                  than targetNamespace



                  ##local    - - any unqualified non-conflicting WFXML/attribute

                  one or     - - any non-conflicting WFXML from

                  more URI        the listed namespaces

                  references



                  ##targetNamespace ##local may appear in the above list,

                    with the obvious meaning -->



<!ELEMENT %anyAttribute; (%annotation;)?>

<!ATTLIST %anyAttribute;

            namespace       CDATA              '##any'

            processContents (skip|lax|strict)  'strict'

            id              ID                 #IMPLIED

            %anyAttributeAttrs;>

<!-- namespace is interpreted as for 'any' above -->



<!-- simpleType only if no type|ref attribute -->

<!-- ref not allowed at top level, name iff at top level -->

<!ELEMENT %attribute; ((%annotation;)?, (%simpleType;)?)>

<!ATTLIST %attribute;

          name      %NCName;      #IMPLIED

          id        ID            #IMPLIED

          ref       %QName;       #IMPLIED

          type      %QName;       #IMPLIED

          use       (prohibited|optional|required) #IMPLIED

          default   CDATA         #IMPLIED

          fixed     CDATA         #IMPLIED

          form      %formValues;  #IMPLIED

          %attributeAttrs;>

<!-- type and ref are mutually exclusive.

     name and ref are mutually exclusive, one is required -->

<!-- default for use is optional when nested, none otherwise -->

<!-- default and fixed are mutually exclusive -->

<!-- type attr and simpleType content are mutually exclusive -->



<!-- an attributeGroup is a named collection of attribute decls, or a

     reference thereto -->

<!ELEMENT %attributeGroup; ((%annotation;)?,

                       (%attribute; | %attributeGroup;)*,

                       (%anyAttribute;)?) >

<!ATTLIST %attributeGroup;

                 name       %NCName;       #IMPLIED

                 id         ID             #IMPLIED

                 ref        %QName;        #IMPLIED

                 %attributeGroupAttrs;>



<!-- ref iff no content, no name.  ref iff not top level -->



<!-- better reference mechanisms -->

<!ELEMENT %unique; ((%annotation;)?, %selector;, (%field;)+)>

<!ATTLIST %unique;

          name     %NCName;       #REQUIRED

	  id       ID             #IMPLIED

	  %uniqueAttrs;>



<!ELEMENT %key;    ((%annotation;)?, %selector;, (%field;)+)>

<!ATTLIST %key;

          name     %NCName;       #REQUIRED

	  id       ID             #IMPLIED

	  %keyAttrs;>



<!ELEMENT %keyref; ((%annotation;)?, %selector;, (%field;)+)>

<!ATTLIST %keyref;

          name     %NCName;       #REQUIRED

	  refer    %QName;        #REQUIRED

	  id       ID             #IMPLIED

	  %keyrefAttrs;>



<!ELEMENT %selector; ((%annotation;)?)>

<!ATTLIST %selector;

          xpath %XPathExpr; #REQUIRED

          id    ID          #IMPLIED

          %selectorAttrs;>

<!ELEMENT %field; ((%annotation;)?)>

<!ATTLIST %field;

          xpath %XPathExpr; #REQUIRED

          id    ID          #IMPLIED

          %fieldAttrs;>



<!-- Schema combination mechanisms -->

<!ELEMENT %include; (%annotation;)?>

<!ATTLIST %include;

          schemaLocation %URIref; #REQUIRED

          id             ID       #IMPLIED

          %includeAttrs;>



<!ELEMENT %import; (%annotation;)?>

<!ATTLIST %import;

          namespace      %URIref; #IMPLIED

          schemaLocation %URIref; #IMPLIED

          id             ID       #IMPLIED

          %importAttrs;>



<!ELEMENT %redefine; (%annotation; | %simpleType; | %complexType; |

                      %attributeGroup; | %group;)*>

<!ATTLIST %redefine;

          schemaLocation %URIref; #REQUIRED

          id             ID       #IMPLIED

          %redefineAttrs;>



<!ELEMENT %notation; (%annotation;)?>

<!ATTLIST %notation;

	  name        %NCName;    #REQUIRED

	  id          ID          #IMPLIED

	  public      CDATA       #REQUIRED

	  system      %URIref;    #IMPLIED

	  %notationAttrs;>



<!-- Annotation is either application information or documentation -->

<!-- By having these here they are available for datatypes as well

     as all the structures elements -->



<!ELEMENT %annotation; (%appinfo; | %documentation;)*>

<!ATTLIST %annotation; %annotationAttrs;>



<!-- User must define annotation elements in internal subset for this

     to work -->

<!ELEMENT %appinfo; ANY>   <!-- too restrictive -->

<!ATTLIST %appinfo;

          source     %URIref;      #IMPLIED

          id         ID         #IMPLIED

          %appinfoAttrs;>

<!ELEMENT %documentation; ANY>   <!-- too restrictive -->

<!ATTLIST %documentation;

          source     %URIref;   #IMPLIED

          id         ID         #IMPLIED

          xml:lang   CDATA      #IMPLIED

          %documentationAttrs;>



<!NOTATION XMLSchemaStructures PUBLIC

           'structures' 'http://www.w3.org/2001/XMLSchema.xsd' >

<!NOTATION XML PUBLIC

           'REC-xml-1998-0210' 'http://www.w3.org/TR/1998/REC-xml-19980210' >






		

			 

			 

			 

			 

			 

			

		

	
var g_objAPI = null;

var g_nAPI = 0;				// type of API to start searching for; allowable values: 0 - SCORM 2004; 1 - SCORM 1.2 (or 1.1)

var g_aAPI = ["1.0", "0.2"]	// Array that stores the API versions

var g_zAPIVersion = -1;

var g_bFinishDone = false;





function findAPI(win)

{

	// Search the window hierarchy for an object named "API_1484_11" for SCORM 2004 or "API" for SCORM 1.2 or below

	// Look in the current window (win) and recursively look in any child frames

	if(g_nAPI == 0)

	{

		if(win.API_1484_11 != null)

  	 	{

  	 		return win.API_1484_11;

		}

	} else if(g_nAPI == 1 || g_nAPI == "") {

		if (win.API != null)

		{

			g_zAPIVersion = g_aAPI[g_nAPI];

			return win.API;

		}

	}



	if (win.length > 0)  // check frames

	{

		for (var i=0;i<win.length;i++)

		{

			var objAPI = findAPI(win.frames[i]);

			if (objAPI != null)

			{

				return objAPI;

			}

		}

	}

	return null;

}





function getAPI(intAPISearchOrder)

{

	// intAPISearchOrder is 0 - start at current window and work way up; 1 - start at top window and work way down.

	var objAPI = null;

	intAPISearchOrder=((typeof(intAPISearchOrder)=='undefined')?0:intAPISearchOrder);

	if(intAPISearchOrder==0)

	{

		// start and the current window and recurse up through parent windows/frames

		var objCurrentWindow = window;

		objAPI = findAPI(objCurrentWindow);

		var xCount = 0;

		while(objCurrentWindow && !objAPI && xCount < 100)

		{

			xCount++;

			if((objCurrentWindow.opener != null) && (typeof(objCurrentWindow.opener) != "undefined"))

			{

				objCurrentWindow = objCurrentWindow.opener;

			} else {

				objCurrentWindow = objCurrentWindow.parent;

			}

			objAPI = findAPI(objCurrentWindow);

		}

		if((objAPI==null) && (g_nAPI < (g_aAPI.length-1)))

		{

			g_nAPI++;

			objAPI = getAPI(intAPISearchOrder);

		}

	} else {

		// start at the top window and recurse down through child frames

		objAPI = findAPI(this.top);



		if (objAPI == null)

		{

			// the API wasn't found in the current window's hierarchy.  If the

			// current window has an opener (was launched by another window),

			// check the opener's window hierarchy.

			objTopWindow=window.top;



			objTopWindow = objTopWindow.opener;



			while (objTopWindow && !objAPI)

			{

				//checking window opener

				objAPI = findAPI(objTopWindow.top);

				if (objAPI==null) objTopWindow = objTopWindow.opener;

			}

			if(objAPI==null && g_nAPI < (g_aAPI.length-1))

			{

				g_nAPI++;

				objAPI = getAPI(intAPISearchOrder);

			}

		}

	}

	if(objAPI==null)

	{

		// can't find API

	} else if(objAPI != null && g_zAPIVersion == -1) {

		g_zAPIVersion = objAPI.version;

	}



	return objAPI;

}



function setAPI()

{

	while(g_objAPI == undefined)

	{

		g_objAPI = getAPI(0);

	}

}



function isAPI() {

	return ((typeof(g_objAPI)!= "undefined") && (g_objAPI != null))

}



// called in the outer HTML file

// g_objAPI = getAPI();



function dataToFlash(layer, msg) {

	// set the comm HTML

	fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



	// get the browser info

	IE=0; NS4=0; NS6=0;

	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)<5) {NS4=1;}

	if (navigator.appName.indexOf('Netscape')!=-1 && parseInt(navigator.appVersion)>4.9) {NS6=1;}

	if (navigator.appName.indexOf('Microsoft')!=-1 && parseInt(navigator.appVersion)>3) {IE=1;}



	if (IE==true)

	{

		IE_dynamic.document.body.innerHTML=fcomValue;

	}



	if (NS4)

	{

		// change the comm HTML

		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



		eval('var echoecho = document.layers.NS_'+layer+'.document;');

		echoecho.open();

		echoecho.write(fcomValue);

		echoecho.close();

	}



	if (NS6)

	{

		// change the comm HTML

		fcomValue = "<OBJECT classid=\"clsid:D27CDB6E-AE6D-11cf-96B8-444553540000\" codebase=\"http://download.macromedia.com/pub/shockwave/cabs/flash/swflash.cab#version=6,0,0,0\" WIDTH=\"2\" HEIGHT=\"2\" id=\"scorm_support\" ALIGN=\"\"> <PARAM NAME=movie VALUE=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\"> <PARAM NAME=quality VALUE=high> <PARAM NAME=bgcolor VALUE=#FFFFFF> <PARAM NAME=\"allowScriptAccess\" VALUE=\"sameDomain\"/> <EMBED src=\"scorm_support/scorm_support.swf?invokeMethod=methodToExecute&lc_name=lc_name&param=" + msg + "\" quality=high bgcolor=#FFFFFF  WIDTH=\"2\" HEIGHT=\"2\" NAME=\"scorm_support\" ALIGN=\"\" TYPE=\"application/x-shockwave-flash\" PLUGINSPAGE=\"http://www.macromedia.com/go/getflashplayer\" allowScriptAccess=\"sameDomain\"></EMBED> </OBJECT>";



		document.getElementById('NS_'+layer).innerHTML =fcomValue;

	}

}





function dataFromFlash(strSCOfunction, strSCOproperty, varSCOvalue, strFLvariableName) {

	var strEval = "";

	var varResult = false;

	if(isAPI())

	{

		if (varSCOvalue != "")

		{

			strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";

		} else {

			if(strSCOfunction=="LMSGetLastError")

			{

				strEval = "g_objAPI." + strSCOfunction + "(" + strSCOproperty + ");";

			} else {

				strEval = "g_objAPI." + strSCOfunction + "('" + strSCOproperty + "');";

			}

		}

	} else {

		if (SCOvalue != "")

		{

			strEval = strSCOfunction + "('" + strSCOproperty + "', '" + varSCOvalue + "');";

		} else {

			strEval = strSCOfunction + "('" + strSCOproperty + "');";

		}

	}

	varResult = eval(strEval);

	if(strSCOfunction == "LMSFinish" || strSCOfunction == "Terminate")

	{

		// set global variable to result of Finish function

		g_bFinishDone = varResult;

	}

	dataToFlash('dynamic', strFLvariableName + "|" + varResult);

}





